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The Marshalltown project was created to facilitate 
individualized prescriptive teaching of preschool handicapped and . 
educationally deprived children at home based upon results of the 
ITarshalltown Behavioral Development Profile. This staff developmerit 
manual aids in the identification of the skills and knowledge 
necessary for the home staff to function effectively with the 
training staff, parents, and children in the home setting. 'Three 
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familiarizing staff with program goals, philosophy,, and techniques. 
Opportunity is provided for intensive practice in use of curriculum. 
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concerning transition from a totally structured school experience to 
home visits accompanied by senior staff members. The manual contains 
a day by d,ay training for.mat procedure. (DEP) 
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RATIONALE " 

* 

A critical need in 'any pre-school educational program,- is the 
: fielding of capable teachers. Regardless of background, few persons have 
.been fortunate enough to have had extended formal training in pre-school 
curriculum or technique. 

.^ The home intervention program was conceived "as utilizing Home Advisors 
in an advisory, demonstrative and facilit'ative role to promote parents-as-" 
teachers effectiveness. Thus, a highly organized, yet flexible, training 
program was indicated. 

'= Organization was enhanced by constructing The Marshal Itown Behavioral 
Developmental Profile. Thi5 instrument was designed to provide a systematic 
•assessment matrix and to, aid the Home Advisor and parent in monitoring child 
progress. • ^ 

Three corresponding manuals, I la. Communication, lib Motor, and lie 
Social, were then developed to facilitate individualized prescriptive 
teaching of pre-school handicapped and educationally deprived children within 
the home, based upon their Marshalltown Behavioral Developmental Profile. 

The formal training program for Home Intervention was based upon the 
following preconceived goals: 

1. To provide a training program in which all trainees would master 
.the skills needed to successfully use our materials and atH:he 
*same time, to provide enough flexibility that the program could 
be successfully adapted to any geographical area serving any 
population. ' - 

• 2. To actively involve the new Home A^yisors in as many phases, of 
training as possible. 
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• ^ * , / 

Thesgoals were met fc)y first identify.ing thB knowledge and skills a 

*. ' . t , ' - 

Home Advisor must have in order .to function effectively. The lesson plans, ^ 
exercises, and experiences were then constructed to meet this n^ed. Time 
slots were provided for visitations to local resource' personael regarding 
community services related to the pre-schopl program, such.a^. community^ medical 
services, mental health services, social welfare, etc. The final construction 
of the training package was developed in such a way as to maximize the trainee's 
participation and to encourage i^nter-action between the new Home Advisors 
and the training staff. - * ^ . 

It is common knowledge that training in a program such as^ this must be 
an an-going process. In order to allow for this, weekly staffings are held 
to p^yide time for the review of previous training, exposure to nqw techniques 
and strategies, and a chance to discuss various probleiji areas encountered by 
the Homer Advisors in the course of their home visits. ' ' . 

NOTE: We wonder about the advisability &f demanding r-igidly prescribed 
qualifications for would be Home Advisors. Few colleges or 
^universities prepare teachers for home intervention or "tight" 
accountability in child progress. Therefore, at this t4me. and 
in this rural area,, training'must occur. on site. We have 
Home Advisors with no degrees, B.A. *s in psychology, child . 
development. Special Education, French^ Sociology, Elementary 
Education, and an M.A. in* Fine Arts. Ages run from 20-54. Life 
styles. vary from victo'rianism to avant-garde, but, T:here is a 
cohesiveness - a rich, colorful synthesis of e/periences from 
whith each can draw in the service of child and family. 



DAY: • 1 



TIME: 8:30-8:45 



TITLE: 



Ovenview of Training Program 



OBJECTIVE: The instructor should give an overview of the training period to 



include the objectives and a preyiew of the daily schedules. The 
participants should be encouraged to ask questions at any time 
during the training .sessions. The lessons are developed in such 
way as to minimize the traditional lecture-centered approach. 
Instead, they are a sequentially programmed group of exerpises, 
discuss'ions, and practical^ experiences that must be mastered in 
order to fulfill the role of a Home 'Advisor. / 



The instructor will preview the training schedule with the Home 
Advisors who will follow along with -their personal copies of 
the schedule. 
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MATERIAL: Staff Development Manual . 




EVALUATION:, Discussion. 
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BAY:' 1 

TIME: 8:45-9:15 

TITLE: Slide/Tape 'The Marshal Itown Project." . 
OBJECTIVE: To provide a composite "picture" of the Marshal J town' Praject. 



.PROCEDURE: .Show slide/tape, presentMlon of "The Marshal Itown Project." 
GIve MTP slide/tape tist and discuss results. 



MATERIAL: Slides 

- . , * * 

Master tape . - • 

Two Kodak Caroused projecjKrs ' 
Screen 

Audio-Mate 600 Cassette recorder 
Overylew 

Slide/Tape Test ^ 

EVALUATION: 1. Completion of "The Marshalltown Project" slide/tape test. 
.2. Complete training critique, p.- 170. 
3. Discussion/ 
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. "THE MARSHALLTOWN PROJECT" 

0/erview . . . • 

♦ 

Research haS pointed to the need for greater enrichment, both within the 
home and school, to stimulate success. Even though many handicapped children 
have been identified early, parents have not had a reliable source to turn 
to for help. It is thus essential to design a Home Stimulation progr^ for 
pre-school handicapped and educationally deprived children. 

The "Marshal town Project" is' a unifying title used in reference .to \ 
both the pre-school handicapped and the educationa,lly deprived programs. 

■ The "Marshall town Project" serves that portion of Iowa known as Area VI. 
This includes Marshall, Poweshiek and Hardin counties and parts of Grundy and. 
Tama counties. This area encompasses approximately 2440 square miles. 

Any handicapped child of pre-school age who lives within Area VI is 
eligible for the Marshall town Projec^t. The term "handicapped" refers to 
the mentally retarded, deaf and hard-of-hearing, speech impaired, visually 
impaired, physically disabled. Teaming disabled, and the emotionally disturbed. 

Also included in the project are those children whg are edu^ionally ■ 
deprived. These children have not had adequate stimulation in the home, . 
necessary to develop certain skills needed for school success. 

The "Marshall town Project" (a P6rent/Child;Home'stimulation program) is 
funded through two grartts - BEH for Handicapped and Title III for Educationally 
deprived. " " 

Referrals to the Marshall town Project are made by local doctors and 
educators. Area VI Special Education Personnel, the Child Development Clinic, 
State Services for Crippled Children, County Publ 1c .Health .Nurses, Mental 
Health and Social Service Agencies as wefll as by direct paY<ental request. 

|. If the referral is made by a professional person or agency, a letter ex- 
plaining the program is mailed to the family. If the family does not contact 



our office, .a phone call Is made' in reference to the letter sent, about 

their pre-school child. If the pare'nts express interest, ^an appointment 

is made to explain the program or assess the child. 

Many parents initiate direct referrals, either by telephone or by visit- 
> 

ing with d staff member at the office. At this time, the program is discussed 
with the parents and plans made for the initial home visit, 

A child showing significant developmental defiitlts below his cl^ronolo^i- 
cal age in one or more of three skill areas - communication, motor, or social - 
i^ eligible for the program. ' . • ' 

Parents of children eligible for the program are presented three orienta- 
tion sessions in the home, organized to provide information Aiseful in promoting 
child growth. The orientation sessions usually run from one. to two hours each 
and such topics are discussed as behavior, cues, reinforcement and record 
keeping/ 

Parents fill out workbooks and are also encouraged to role-play various 
situations in which a child may have difficulty learning a new skill. 

Once parents have completed the three jiinit orientation sessions, they will 
be encouraged to attend and participate in, Parent/Child classes sponsored^by 
"The Marshal Itown Project/' Group participation and discussion, in a non- 
threatening atmosphere with other parents who have cOmnon problems, will provide 
the basis for these^weekly sessions. 

While parents attend the Parent/Child classes, their children enjoy games, 
toys, stpry hours, and socialization, in a pre-school playroom provided free of 
charge to the parents. Depending upon the number of infants attending the 
playroom, there will average about one sifter to every six children, 

•MS- 
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^ A Toy Lending Library Is available for use and is housell in the MarshaK- 
y Poweshiek Joint County Pre-school Division. bu.ilding. 507 E. Anson, Marshalltown 

Iowa. Staff members and parents wfio have completed a 12 week! Parent/Child 
■ Home* Stimulation course may select from over 3,000 toys. In the event a ' 
prescrip.tioh is left in a home in which a particular toy tnightlbe utilized 
for skill, development.. . . this toy will be checked from .the liending Library. 

Curriculum materia'ls in the Marshalltown Project consist ol^ a Behav- 
ioral Developmental Profile and prescriptions that have been written for each 
f ^^'^ behavioral items. These prescriptions are organized into three " 

manuals- and further categorized into thr^ee skill areas: Communicatic/n, 
Motor and Social. Over 1 ,500 strategies.are 1 isted. These strategies- are 
considered -to be optional suggestions or alternatives. Since total emphasis 
is on the individual child, and individualized instruction, flexibility is' ■ 

r ■ ' ■ 

the theme. As these prescHptions are used in working with the children, they 
are undergoing constant revision.' 




STAFF TRAINING ' 

Three training stages, or sequences, are emphasized to provTde a staff 
of bdth professionals and para professionals with a thorough understanding 
of the developmental needs of pre-school handicapped and educationally 
deprived children. 

Sta2e_I. f re-service is presented in two phases. Phase (1) is designed 
to familiarize, or update, new personnel with program goals, philosophy, 
policies and techniques. Some subject areas covered are: learning strategies 
and application; curriculum development; child assessment; reinforcement 
techniques; recording procedures; prescriptive utilization; referral agencies . 
(available community resources); and, case load evaluation of home visits. 
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.Phase (2)' of pre-service is organized around a practice or "how to" formal;* 
Opportunity is provided for intensive practice in use of curriculum. 
Individual prescriptions from case studies are written and evaluated through 
demonstration; assessment instruments are utilized and data comptlations made. 
The staff role plays various situations, both previously experienced by senior 
staff members or anticipated by individual or group consensus. Such "problem" 
areas may be Home Advisor-Parent interactions. Home Advisor-Child relationships; 
or community agency personnel involvement. Frequent critiques are conducted 

t to explore the use of reinforcement* Specifically, use of reinforcement tech- 
niques the staff have practiced among themselves are identified, usefulness, in 
behavior maintenance and the importance of systematic application emphasized. 

Stage II > On the job training (OJT). New staff are assigned, with super- 
vision, to their first case load at Pleasant Hill Developmental' Center in 
Marshall town. Here they observe children in dally classroom activities and, 
after selecting a target child, begin collecting assessment information. Skill 
deficiencies are determined; priority behavioral goals are specified and base- 
line data is recorded^ Through observation, teacher consultation, parent 
conferiBnces, and staffings, relevant reinforcers are agreed upon and "treatment" 
is introduced to enhance skill acquisition. 

Stage IIL The inservice stag6 af staff training concerns transition 
from a totally structured school experience to home visits accompanied by 
senior staff members. The new staff member begins to plan the home visit, 

- " write weekly prescriptions and, through weekly case load staffings, analyze 
her own efficiency in working with the parents and child within a home 
setting. On going training is promoted through the use of "on site" or 
"in home" evaluation, periodic qualifier exams, required readings and 
weekly staffinss.. ^ 

12 
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The Mome Advisor visits the home onc^ a week for approximately one- 
and-a-half hours -during the first year that the family is involved in the 

* . < * 

project. (The second year it will be every other week and the third year. 
~wi 1 1 be~6"nce per month). Each visit will be divided into three segments: 
Review of past week's progress, demonstration by Home Advisor and planning 
fqjr following week. 

The review of the' past week's progress will , be made by the parents, 
based on the child's daily records. ' The record form will describe the learn- 
ing episode/s to b& conducted, and a place for daily progress. This form will 
be made out In duplicate, o'ne for the parent to keep for later reference, and 
one for the 'Home Advisor to utilize in future planning. The demonstration 
of the new learning episodes will be carefully described to -the parents. 

In turn, the parents will conduct the same activity while the Home 
Advisor is observing. Planning for the following week will be conducted at 
the end of the visit,' The parent/s and the Home Advisor will discuss, and 
decide, what learning episodes will be carried out during the coming week, 
and discUss plans>for the next visit. The parents will carry out individual'iy 
prescribed learning episodes following the instructions left with the 
materials and recor#»g. the progress of the child^^^J^ontrol factors will be- 
built into alMearning episodes so that failure is diminished and more 
•successes are experienced by children and their wtrefrts. The- Home. Advisors 
are^ble'to utilize any of the ancillary personn^ that they feel would be 
beneficial in tfieir home visits. 

It will be the responsibility of, the Home Advisor to complete a weekly 
report on each family, describing in a comprehensive manner the learning 
episodes conducted, parent problems and chi^d progress. A master file is 
maintained on each child.. 

13 
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Various profess fpjhals are instrumental in offering assistance to the Home 

* I * 

Advisors in a consultative, capacity. The Marshall -Poweshiek Joint County System 
has arr excellent staff .of School Psychologists, Speech and Hearing Clinicians, 
an fdycationar Strategist, a Media Specialist and consultants in the areas^^f 
fjre-school education, mfental retardation and learning disabilities. These 
professionals are 6ften a^ed' to assist in planning strategies for children 
with specific problems. 

School Psychologists aVid' Speech- Clinicians from the other counties in Area 
VI are also utilized for consultation about referrals from their location.. 
MaYiy professional people help, in many .ways, to provide the best program for each 
child in. the Marshal VtOwn Project, 

, Jhe Advisory Council meets on a monthly basis during the first year of 
the project. The. primary functions of the advisory council is to develop a 
comprehensive n^etwork of cooperation and coordination of activities for pre- 
school childiren; to help disseminate information about the project; to prqvide 
staff of the project with current \nformation about the resources available 
within the, community and to aid in referral -and recruitment 'procedures. 



i 
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"MARSHA. LLT. OWN PROJECT SLIDE/TAP e" TEST" 



CIRCLE ' THE CORRECT ANSWER; 



T ■ F 



1. Kindergarten age is sufficiently early in th^ child's life 
to diagnose his special needs. 

T. F 2. Referrals to the "Marshall town Project" are accepted only 

from professionals in the areas of child 'development, health, 
or education. 

T F 3. Parents in the program are expected" to conduct learning 
episodes with their -child daily and record their progress 
on a graph. 

■ T F . 4. The "Marshalltown Project" serves only families in the 
lower socio-economic bracket. 

T F 5.. A Home Advisor will attempt to work with a needy child, 
regardless of whether' the parent expresses interest and 
willingness to cooperate. ' 

T F 6. The "Marshalltown Project" is non-prof i*t and publicaly 
funded. ■ . 

T F 7. An enriching Kindergarten. setting is likely to compensate 

for what a child has misled in a stimulus-deprived home, so . 
that he can compete equally and achieve readily. 

T F 8, Home Advisors must have professional training in Child 
Development, Special Education or Psychology. 



COMPLETION: 



1. . The two broadl/ defined types of children which' the "Marshalltown 
Project" serves are: " ' and 



2. The prime objective of the "Marshalltown Project" is: 

3- List at least three types of handicapping conditions which eligible 
children might display: • 
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4, How is the content of a home visit structured? Tha^is: What definite 
' steps or activity segments does the Advisor plan for each visit? . 



5. Various professionals, instrumental in offering assistance to the Home Ad- 
visors, in a consultative capacity, are provided by: 

6. The three skill areas which the Developmental Profile measures, are: 



and. 



7. List at least one function of the Advisory Council 



8, A Behavioral Prescription is comparable to a ^edjcal prescriptiojf^in that - 

^ — 7^ 



^9, Control factors will be built into all learning episodes in order that a 

ainimurti of is 

experienced by a child or his parents. 

10.^ A maximum numbei?; of ~ experiences are 

p 1 a- ^ 

desired for both' child and parent. 



Er|c , ^1 . ■ 



DAY: 1 

TIME: 9:15-9:45 



TITLE: 



Standardized Assessment Procedures. 



OBJECTIVE: To stress the need for close adherenc'e to directions aiven by 
V test authors for the correct' administration and scoring of an 
assessment instrument, - 



PROCEDURE: The instructor qr a school psychologist should give the 
presentation to be followed by discussion. ^ 



MATERIAL: The presentation entitled: "Standardized Assessment Procedures" 



iVALUATION: 1, Complete training critique, p. 170. 
2, Discussion. 
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: - STANDARDIZED ASSESSMENT PROCEDURES 

As a Home Advisor, you will, be called upon to administer, score, or 
interpret some standardized tests. By standardized, we mean a uniformity 
of procedure in the administration and scoring of the evaluation instrument. 
Enough stress cannot be placed on the need for a clo'se adherence to the . 
directions given by the test authors for the correct administration and - 
scoring of the instrument. • 

« * 

Only with a valid and reliable administration of the particular assess- 
ment tiool can scores obtained by different individuals be comparable. In 
order to provide for uniformity in testing situations, the authors of the- 

4 

assessment tools you will use have provided detailed directions for the 
administration and scoring of each test. These directions concerning the 
standardization include the test materials employed,, time limits allowed for 
completfon of various segments of the .evaluation, orai instructions to be 
given to the subjects, methods of demonstration, the physical layout of the 
testing situation, and methods to develop rapport and to handle various 
■questions and'^inquiries by the. subjects. Instructions may also be given 
concerning the rate of speaking to be used by. the examiner, the tone of* 
voice, inflections; pauses, and facial' expressions. When you become ' 
thoroughly familiar with an assessment tool^nd consistently adhere to 
correct methods of administration and scoring, tliere will be consistent 
scoring of a given subject (reliability) and there will also be the likeli- 
hood of the test measuring what it purports to measure (validity). 

. PROBLEMS OF TEST ADMINISTRATION 
A most important requirement for good testing is advance preparation. • 
This eliminates the possibility of emergencies arising during the testing 
situation, 

19'. . 
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One should^ make attempts to foresee any emergencies that may occur and 
sfjould be. prepared for these so as not be caught off guard. Only in this way* 
can uniform procedures be assured. Advance preparation ,'^or the admin-istration 
of a diagnostic tool include: ' ' '^y 

A. The, memorization of the verbal instructions utilized in a given test.. 

B. Familiarity, or memorization, with the evaluation procedures helps 
prevent misreading and hesitation as well as providing chances for a 
more natural', informal manner during the test administration. 

C. One should also have the test materials prepared i.n advance of the 
actual administration. Such preparation may involve the actual layout 
.of the necessary materials to facilitate subsequent use of the materials 
with a minimum search or fumbling. When working with a pre-school 
child, the materials should generally be placed, on a chair near the 
testing table so that they are within easy reach .of the examiner, but 
are not within sight of the child or within his grasp. 

The standardized procedures apply not only to verbal instructions, timing, 
and materials, but also to the testing environment. One should make all 
attempts to ensure that the room in which the evaluation will be conducted is 
adequately lighted and free from undue noise and distration. Although this will 
be rather difficult to obtain in many of the homes, it will still be>the 
responsibility of the examiner to ensure that siblings, pets, and unnecessary 
adult figures are out of the room so as not to be a distracting, interfering 
influence on the^child. When the distractible stimuli are impossible to 
eliminate, the table used for testing should be situated in such a way that the 
child faces the examiner with the distracting stimuli behind the, child, th^us 
affording the child* a better opportunity to concentrate on the tasks at hand. 
Special attempts should be made to prevent interruptions during the test as fhe 

20 

ERIC fh - Z^; . 



V 



child may be working on a timed item, wherein an interruption may distract 

him, thus unduly jeopardizing his chances of successfully accomplishing the 

given task. It is extremely important to realize the extent to which testing 

conditions may influence scores* Even apparently minor aspects of the tesl:ing 
« * * * * 

situation may appreciably ajter performance, particularly when working with a 
young child, who because of his age, is highly susceptible to distractions, 

RAPPORT* 

Rapport refers to an. examiner's efforts to arouse the subject's interest . 
in the test, to elicit the subject's coopera'tapn, and to ensure that he follows 
the standard test instructions. The assessment" tools you will utilize have been 
standardised on a group of children who have been given instructions for care* 
ful concentration on a given task and who have put forth their best effort to 
perform well. Thus, it becomes your responsibility to ensure that the child 
is properly motivated and interested in the evaluation if you are to "ensure 
the accuracy of the test results. . . 

Specific techniques for establishing rapport vary with the nature of the* 
test and with the age and other characteristics of the subjects. In working 
with pre-school children, one must consider J;heir shyness with strangers, 
their distractibility, and possible negativism- A frien.dly, cheerful and 
relaxed manner on the part of the examiner tjelps to reassure the child. The 
shy, timid .child needs more preliminary time to become Yami liar with his 
surroundings. For this reason, it is better for the examiner not to be too 
demonstrative at the onset, but rather .to wait until the child is ready to 
mak^e the first contact. Test periods should be brief, and the tasks should 

be presented to the child as^a gam6 and his curiosity aroused before eai:h 

' . \ » 

new task is introduced. A certain flexibility of procedure is necessary 
at this age levdl, because of possible refusals. Toss of interest, or other 
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manifestations of negltivism^ The game appeal is the most effective way of 
arousing^ interest in the pre-school age child. It is important not to 
simihltaneously manipulate materials and give oral commands as a young and/or 
distractible child may attend only to the material or the command thus becoming 
confused as to what is expe.cted of him. 

It should be borne in mind that every test presents an implied threat to 
the individual 's prestige. Some reassuran.ce should, therefore, be given at the 
onset that no one H expected to finish or tS*get all of the items correct. 
The individual might otherwise experience a' sense of failure as he finds that 
he i^unable to finish every part of fhe test within the time allowed. If you 
should find yourself iri the predicament in-whi^gh the initial items administered 
are doo difficult for the child and subsequently he becomes -negative toward 
?^irther testing, you might attempt the adrtiini strati on of items that you know 
are easily within the chiTd's abitity to successfully accomplish and then 
increase your level of demand until T ceiling is achieved. 

The remainder of this segment of your in-service training will be devoted 
to your familiarization with the administration and scoring procedures used 
in the Marshall town Behavioral Developmental Profile and in the Al pern- 
Boll Developmental Profile. 
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TIME: 9:45-11:30 



TITLE:" The "Marshalltown Behavioral Developmental Profile." 

OBJECTIVE: The trainees will familiarize themselves with the Marshalltown 
Behavioral Developmental Profile and score a hypothetical case 
study with 95% accuracy. 



PROCEDURE: The instructor will explain and discuss the following areas of the 
. Marshalltown Behavioral Developmental Profile: 

1. Purpose - pagel of the profile. 

2. Rationale- page 2 of the profile. 

3. Use - page 3 of the profile. 

4. Scoring procedures for the Marshall town- Developmental Profile. 

5. The score sheet. , - 

6. Computation table. 

"Case study" score sheets will be given each trainee. The first 
practice score sheet .(Herkimer), will be scored by. the instructor 
on an overlay. The second and third practice sheets will be 
scored by the trainees with instructor assistance. 



MATERIAL: Marshalltown Behavioral ■ Deyelo'pmental Profile. 

Practice score sheets {Herkimer, Dilbert, and Sebastian),. 
Computation table. " ■ 
• « Sample blow-up of score results (score sheet summation). 



EVALUATION: 1. The trainees- will score Sebastian score sheet with 95% 
accuracy. 

2. Complete training critique, p. 170. 

3, Discussion. 
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* ' SCORING PROCEDURES FOR NIAR^HALLTOWN BEHAVIORAL DEVELOPMENTAL PROFILE , 
. ^Use score sheet to record items passed or^ failed. Indicate passing 

♦ 

• wtth (+) and failing with (0). 

Maintaining rapport is a necessity, but once the child- {jeglns to 
cooperate, interest can usually be maintained by quickly moving along from 
one task to. the next. Materials should be carefuljy organized, so that the 
child does not lose interest while the examiner gropes for the appropriate 
toy 'or profile item. • • . ' 

Questions or tasks, other than memory items, may be repeated or attempted 
as many times as is real isticaUy necessary to elicit a response..- 

When asking a child to repeat digits do not group the numbers In any 
way. Say -them In a monotonous manner at the rate of one per second. 

Administration of the profile is not timed and if the child's interest 
ind cooperation cannot be maintained, it may be necessary to ?top and continue 
.at a later time. " - 

Testing conditions -should be considered*. If distractions are too great, 
find another place. • ' ' , ~ 

•Mothers, or others,, can be present, but they should not be allowed to 
give tfie dhild cues. 

If a response is wrong, do not repeat the question or task or show that 
It is wrong by waiting for another response. Examiners should be alert to 
possible misunderstanding of directions or faults in hearing or indistinct 
speech. 

Evaluation in each category should start with tasks the child can 
successfully do. Two age segments should be completed without error by the ' 
child, to establish, a double basal. Evaluation should proceed until the 
child experiences failure for two consecutive age segments to- establish a 
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double ceiling. 

The Profile is grouped by one-month' segments through the first twelve 

months of age; three-month segments from 12 months through 24 months;^ six-month 

segments from 24 tHrough 36 months and twelve-month segments from 36 through 

7.2 months. The value of each item is dependent upon the number of items irj 

each age segment. Example: At age 18 to 21 months, there are two items in 

communication; hence, each correct or passed item is worth 1.50 months 

1.5 months) . la the same age segment, motor has 5 items with a value 
(2 items | 3 months. 

of .60 each .60 months ). In social there are 7 items 

(5- items | 3 months 

.43 months) . 

(7 items | 3 months I " . 

To eliminate the need for multiplying the number correct by the value 
attributed to each particular item, a computation table is included. 

The number of correct items is' represented vertically and the value of 
each item is represented horizontally. 

To compute total credit for a particular category, add the value of the 
correct, items in each age segment to the basal age. Either the score or an . 
equivalency age can -be used for eligibility determinants and/or priority 
comparisons.. 
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Fccm XVII maRSHALLTOWN BEHAVIORAL ' DEVELOPMENT ' PROFILE SCORE SHEET 



* 

CHILD'S NAME: 




SEX: 


DATE: 




PARENT'S Names : 


- 




BIRTHDATE: 




PHONE: 


EXAMINER: 




CA: 




ADpREi>S ; 




* 


CITY: 






0 - i munttis 



(l-OO) 



2-1 



(i OOj 



2 monchs 



1-2 
1 3 
1 4 



(-33) 



2-2 
23 



^.50} 



2-3 months 



i 3 
1. 6 



2 4 

2.5 



(-50) } C^50) 



3-4 monchs 



l-J 



a 00) 



2 807^4 f/Vt 



1-33) 



5 monch& 



1 8 
1-9 



t-50)' 



2-9 

2-;o" 

2 - if 
2 12' 



(.25) 



6 months 



1.10 



.11 00) 



2.13 
2-14" 
h2r, lb 





2.16 






2. 17 






(.20) 




6 - 


7 months 


1-11 


2-18 


3.3 




2.19 
2-20 


3.4 

3-5 






3-6' 
3 7 
3-8 
3.9 

3.10 


(1,00) 


(.33) 


(-13) 



7-8 months 



30 




10 -'11 . months 



L.20 
1.21" 



(,50) 



2.32 

2.33" 

2.34" 



(.33) 



3.18 
3.19 
3.20" 
3.21" 



(.25) 



11 - 12 months 



1.22 

1,23" 



(.50) 



2.35 

2.36" 

2.37" 

2.38" 

2.39" 

2.40" 



C.17) 



3.22 

3.23" 

3.24" 

3.2/ 

3.26" 

3.27" 



(.17) 



12 - 15 months 



1.24 O * 


■4-41' 


3.28 . 


1,25 O 


2!V 


3.29 *- 


1.26 O 


2.4l! 


3.30 


1,27 O 


2../4 




1,28 O 


2/5 






2146 

>£> 




(.60) 


f ^ 

1.50), • 


(1.00) 



15 - If months . 



1.29_i 
1.30_| 
1.31jt|. 



(liOO) 



(.33) 



2.17 


3.31 




•3.32, ^ 


^.49 


3.33 


2.50 


3.34 


2.51 


3,35 


2.52 


3.36 


2,53 


3.37 


2,54 


3.38 


2.55. 


^.39. 



COMM. 



MOTOR 



SOCIAL 



COMM. .MOTOR 



SOCIAL 



COMM 



MOTOR 



• SOCIAL 



15 — 18 months 



30 - 36 months 



48 - ' 60 months 



• 3.40 
3.41" 
3.42~ 

(.25) 



1 


- '21 months 


|l.32 


2.56 


3.43 




2.57 


3.44 




2.58 


3.45 




2.59 


3,46 




2.60 


3.47' 






3.48 






3.49 


1 (1.50) 


(.60) 


(.43) 


1 


- 24 months 



1.34 
|1.35~ 
1 1.36" 
il.37~ 



(.75) 



2.^1 

2.62* 

2.63~ 

2.64" 

2.65~ 

2.66" 

2.67" 

2.68~ 

2.69^ 

2.70 

2.71" 

2.72~ 

2,73~ 



(.23) 



3.50 

3.51" 

3.52 

3.53~ 

3.54~ 

3.55~ 



(.50) 



24 - 30 months 



1.38 
1.39" 
,1.40" 
1.41" 
1.42^ 
1.43 
1.44" 
1.45" 
1.46" 
!i.47 
1 1.48"" 



ERIC 



2.74 

2.75 

2.76" 

2.77~ 

2.78' 

2,79" 

2.80~ 

2.81" 



(.75) 



'3.56 
3.57' 
3.58~ 
3.59' 



(1.50). 



1.49 

1.50" 

1.5l" 

1.52" 

1.53' 

1.54" 

1.55" 

1.56" 

1.57" 

1.58" 

1.59" 

1.60" 



-s? 



(.50) 



2.82 

2.83" 

2.84" 

2.85~ 

2.86" 

2.87~ 

2.88" 

2.89~ 

2.90" 



\ 



(.67). 



3.60 

3.6l" 

3.62" 

3.63" 

3.64" 

3.65" 

3.66' 

3.67" 

3.68" 

3.-69~ 

'3.70~ 

3.71" 

3.72" 

3.73" 

3.74" 

3.75" 

3.76~ 



(.35) 



36 - 48 months 



1.61 

1.62 

1.63" 

1.64~ 

1.65' 

1.66' 



2.91 
2.92" 
2.93' 
2; 94" 
i.95' 



(2,00) 



(2.40) 



3,77 

3.78" 

3.79' 

3.80' 

3.81" 

3.82' 

3.83" 

3.84~ 

3.85~ 

3.86~ 

3.87" 

3.88" 

3.89" 

3.90" 

3.91~ 

3.92 

3.93~" 

3.94~ 

3.95"" 

3.96~ 

3.97 



(.57) 



1.67 

1.68' 

1.69' 

i.70" 

1.71" 

1.72" 

1.73~ 

1.75 

1.76~ 

1.771 

1.78 _ 

1.79" 

1.80" 

1.81" 

1.82~ 



(.75) 



2.96 

2.97 " 

2.98 ■ 

2.99 " 
2.100" 
2.101' 
2.102~ 
2.103' 



(1.50) 



3.98 

3.99 

3.100 

3.101' 

3.102' 

3.103" 

3.104" 

3.105 

3.106" 

3.107 

3.108" 

3.109" 

3.110" 

3.111 



(.86) 



60 - 72 months 



1.83 

1.84' 

1.85' 

1.86' 

1.87' 

1.88' 

1.89" 

1.90~ 

i.9r 

1.92" 
1.93" 



(1.09) 



CA S 



2.1*04 

2.105~ 

2.106~ 

2.107 

2.108" 

2.109^ 

2.no_ 

2.111_ 
2.li2_ 
2.113__ 
2.114_ 
2.115_ 
2.116_ 
2.117* 



(.86) 



3.112 

3.113 

3.114' 

3.115' 

3.116' 

3.117' 



(2.00) 



Form XVII maRSHALLTOWN BEHAVIORaS'DEVELOPMEOT 



PROFILE SCORE SHEET 









CHILD'S NAME: Herkimer Humperdinck 


SEX: DATE: 


73-12-15 


PARENT'S NAMES; aiiva & Wolfram 


■ . BIRTHDATE: 


69-8-10 


PHONE: 2-3456 EXAMINER: W.C. 


CA: 




ADDRESS: 739 Lovelace Lane 


CITY: 


Happysville 



COMM 


1 MOTOR 


1 SOCIAL 


COMM. 


MOTOR 


soeriAL 


COMM. 


1 MOTOR 


1 SOCIAL 


0 


- 1 months 






2,16' 




in - 

X\J 


11 months 


1.1 


2.1 






2. 17 




1 9n 


2.32 


3.1& 










(.2Q^ 




1.21 


2.33 


3.19 














2.34^ 


3.20 
3.21 


(1.00) 


(1.00) 




6 - 


•f-J^y^oxi' hs 




1 • 


- 2 months 


1.11 / 


2,18 


3-3 








1.2 

1,3 
1 u 


2.2 

2.3 






2a9 
2,20 


3.4 

3,5 




(.33) 


(.25) 








3.6 


11 - 


12 months 












3-7 
3-8 
3.9 


1.22; 

1.23 


2.35 
2.36 


3.22 
3;23 


(.33) 


(.50) 








3.10 




2.37 
2.38 


3.24 
3.25 


2 - 


• 3 months 










2.39 
2.40 


3.26 
3.27 
















1.5 


2,4 




(1.0.0) 


(.33) 


(.13) 








1.6 


2,5 




7 - 


8 months 














1.12 


2.21 


'3.11 


(.50) 


(.17) 


(.17) 


• (-50) 


(-50) 












1 w 


2.22 


3.12 


12 


- 15 months 


3 


4 monchs 


1.14 


3.13 . 


1.24 


2.41 


3.28 


* 












1.25 


2.42 . 


3.29 


1-7 


^'6 










1.26 


2.43 


3.30 


\ 


2,7 




(.33) , 


(-50) 


(.33) 


1,27 


2.44 




\ 


2.8 




8 - 


9 months 


1 on 

1. 28 


2.45 
2.46 




















(1.00)\ 


(,33) 




1 15 
1,16 
1.17 ■ 


2.23 
2.24 
2.25 


3.14 
3.15 








4 - 


5 m&ntl^s 


(.60) 


(.50) 


(l.Op) 














1.8 

1.9 


-2,9 
2.10 
2,11 










15 - 


18 months 




(.33) 


(.33) 


(.50) 


1.29 


2.47 . 


3.31 




2,12^ 




9 - 


10 months 


1.30 


2.48 


3.32 


(.50) , 


(.25) 




1.18 

1.19 


2.26' 
2.27 


3.16 
3.17 


1.31 


2.49 • 

2.50 . 
2.51 
2.52 


3.33 
3.34 
3.35 
3.36 


5 - 


6 months 


2.28 












2.29 






2.53 


3.37 


1,10 


2.13 
2.14 
2.15 


3.1 

3.2 




2.30 
2.31 


• 




2.54 
2.55 


3.38 
3.39 


(1,00) 




(.50) 


(.50) 


(.17) 


(.50) 


(1.00) 


(►33) 





cam. 



MOTOR 



SOCIAL 



COMM. 


; MOTOR 


SOCIAL 


48 * 


- 60 months 


1,67 + 


2.96 0 


3.98 0 


1,68 + 


2.97 0 


3.99 M- 


1.69 0 


2.98 0 


3.100 +■ 


i,70 0 


2.99 0 


3.101 0 


1-71 0 


2.100 + 


3.102 0 


1,72 0 


2.101 0 


3.103 + 


1,73 0 , 


2.102 + 


3.104 + 


1,74 + 


2.103 0 


3.105 + 


1,75 n 




3.106 + 


1,76 0 




3.107 0 


1,77 0 




3.108 0 


1,78 0 




3.109 0 


1.79 0 


- 


3.il0~0~ 


1,80 + 




3.111 0 


il.81_+_ 






u..oz_y_ 






i.75) • 


(1.50) 


(.86) 




15 - 18 months 



3.40 

3.41" 

3.42~ 



(.25) 1.53J_ 



18 - 21 months 



1.S2 
•1,33" 



(1.50) 



2.56 

2,57" 

2,58" 

2,59~ 

2.60" 



(.60) 



3.43 

3,44~ 

3,45~ 

3,46~ 

3,47' 

3,48" 

3,49" 



(.43) 



21 - 24 months 



1.34 + 

1.35 + 

1.36 + 

1.37 + 



(.75) 



2,61 ■»• 
2,52 + 

2.63 + 

2.64 + 

2.65 + 

2.66 +• 

2.67 + 
2,68" 
2,69~ 
2.70~ 
2,71" 
1.11 



+ 
-»• 

+ 



2,73 + 



(.23) 



3,50 

3,51' 

3,52" 

3,53' 

3,54" 

3,55~ 



(.50) 



24-30 months 



1.38 


+ 


1.39~ 


+ 


1.40' 


+ 


l,4l" 


+ 


1,42" 


+ 


1,43~ 


+ 


1,44" 




1.45" 


T 


1.46" 


+ 


1.47" 


+ 


1.48 


+ 




2.74 •»• 

2.75 + 
2,76 
2,77 •»• 

2,78__t 
2.79__+_ 

2.80 ■»• 

2.81 + 



(.75) 



3.56 + 

3.57 + 
3.58__t 
3,59 + 



(1.50) 



60 - 72 months « 



2,104 
2.105' 
2,106" 



3,112_0_ 
3,113_+_ 
3,114 0 



2,107~irj3.115J: 
2,108 



2,109~ir 

2, no' 

2,lll~tr 
2,112""0" 
2,113""^" 
2,114 
2,115'~Cr 
,116~ir 
117 0 



3,116 + 
3,117ir| 

I 



(2,00) 



S r 



*SEE APPENDIX 
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MARSHALLTOVJN BEHAVIORAL DEVELOPMENT PROFILE SCORE SHEET ' 



CHILD'S NAME; Dllbg^t P/>ypAJ^t 

PARENT'S NAMES; Q) mncjhajn » Pf^^VtA ^^ 
PHONE; A-jt a ^A EXAMINER; /i).C. ' 

ADDRESS: 



_SEX : m D ATE: ^ILrH^lO 



BIRTHDATE :_£jg_;-jg_^2L 

CA: . 



CITY: 



COMM 



I 



MOIOR i SOCIAL 



P - L manths 



1-1 



(1.00) 



2.1 



■ (lOQj 
i «t 

jL - 2 monchs 



1.2 
1-3 
1-^. 



(-33) 



2 2 
2-3 



- (.50) 



2-3 months 



. i-5 
1-6 


2.5 




-(-5b) 


( 50) 




3 - 


■ 4 monchs 




1-7 


2-6 
2 7 

/ 8 




(1-00) 


(-33) 






5 monchs 

' ' 




- ■ 

1.8 . 

1-9 


.2-9 
2 10 
2 11 
2-12 




(-50) 


(-25) 




3 - 


6 months 




1-10 


2.13 
2.1i» 
2. 15 


1 

3,1 1 
32 1 


1 a 00) 




(•:>0) 1 




10 - 11 month 


s j 


1.20 
121 

(•50) 


2,32 
2.33 

2.34 . 

(.33) 


3.18 
3.19 
. 3., 20 1 
3.21 1 

(.25) I 



i 11-12 months 



1 1.22 


2.35 


3.22 ] 


1 1.23 


2,36 , 


3-23 j 




2.37 


3.24 . 1 




2.38 


3.25 1 




2.39 


3.26 




2.40 


3.27 


1 (.50) 


(.17) 




1 12 - 


15 months^ .• j 



1,24 
1.25~ 
1.26" 
1,27" 
1/28" 



(.60) 



2.41 

2.42" 

2.43~ 

2.44~ 

2.45~ 

2.46" 



(.50) 



3.28 

3.29" 

3.30" 



(1.00) 



15 - 18 months 



(1.00) 



2.47 

2,48" 

2.49" 

2.50" 

2.51" 

2«52~ 

2,53" 

2.54" 

2.55 



(.33) 



3.31 

3.32" 

3.33" 

3.34" 

3.35" 

3.36" 

3.37" 

3.38" 

3.39 



DILBERT PARFART 



COMM. 


MoroR 


SOCIAL 


CO>JM, 


l^OIOR 


SOCIAL 


COMM. 


, MOTOR 


SOCIAL 


15 


- 18 moi 


nths 


30 - 

■ ■ ■ - 


.36 months 


48 ■ 


- 60 months i 



3.40 

3.41 



(.25) 



18 - 21 months 



1 '^9 


2.56 


3-43 




■2,57 


3.44 




2-58 


3.45 




2-59 


3 46 1 




2-60 


3,47 






3.48 






3*49 


(1.50) 


(-60) 


(.43) 


21 


- 24 months I 


1 • j4 


2:61_i_ 


3.50 ' 


. 1.35 


2.62 4- 


3.51 j 


1.36 


2.63 4. 


3.52 1 


1.37 


2-64 4- 


3.63 j 




2,65 4. 


3.54 i 




2.66 4- 


3,55 




2.67 4- 






2' 68.1:. 






2.69_^ 






2,70_J^ 






2.71 4- 






2,72 






2^73_^ 


; 


(.75) 


(.23) 


(-50) 1 



24 - 30 months 



1.38 

1.39 

1,40 

1.41 
1.42 
1.43. 

1.44 

1.45 

1.46 

i.47 

1.48 

ERIC 



2.74_i_ 

2.75 4> 

2.76 4> 
2,7-7 4> 

2.78 4. 

2.79 4- 

2.80 + 

2'81JL 



(-75) 



3.56 

3.57" 
3-58" 
3.59" 



(1-50) 



1.49 4- 

1.50 4. 

l-52_J:u 

1.53 .4- 

1.54 4- 

1.55 + 
1.56_± 

1.57 4- 

1.58 4- 
1-59 4- 
1,60 4- 



2 82_J:, 
83 _p 
2-84^- 
2.85_jQ^ 
2.86 o 
2..87_^ 

2.88 4. 

2.89 p 

2.90 o 



(.50) 



3-60 *f 
3 61 ^ 
3.b-2 4> 
3-63 ^ 
3,64 4." 
3 b5 4> 

3.66 4- 

3.67 ^ 

3.68 f > 

3.69 4- 
3.70^ 

3. ?>_+_ 

3,;i_jt. 

3.75 _Ji_ 



(,67) I (.35) 



36 



48 months- 



1.61 -h 

1.62 ^ 

1.63 4- 

1.65 4- 

1.66 4- 



2.91 0 

2.92 4- 

2.93 o 

2-94_Q_ 
2.95^ 



(2.00) 



3-78 
• 3,79 4- 
3 8 0 4. 
i 81 . 
3,82 _^ 
3-83_^ 
3.84^ 

3.85 4- 

3.86 4- 
' 87 -f- 

88 4- 
3.89_^ 
-,90_J^ 
.91_i. 
92.^ 
93 ^ 

95_± 
96_^ 
97_^ 



1-67'f 
1 6 8 O 
1.69_ii 
1.7 0 .f 
1-71 + 
1, 72_T 
1,73J2_ 

1.74 o 

1.75 o 

1.76 4^ 
1,77^ 
1,78 4- 
1.79_jt_ 

1.80 Q 

1.81 -f. 

1.82 o 







9 Q 7 r\ 






'i 100 J- 


7 QQ A 




9 1 on 


0 1 no # 


0 1 n 1 

/ • iui 0 


J ; luJ ^ 




3.104 4- 


2*103 0 


3.105 0 




3.106 Q 




3.107 




3.108 4. 




3.109 ^ 




3.110 0 




3.111 0 


(1.50) 


(-86) 



60 - 7'2, months 



1.83 -f 

1.84 o 

1.85 4> 
i,86_Q_ 

i-87_£L 
l-88_fl,, 

1.89 n 

1.90 4* 
1 • 91" 4- 
l'92_t. 
1-93 f 



2.104 O 

2.105 O 
2.106-O 

2.107 Q 

2.108 4- 

2.109 Q 

2.110 o 
2.111_d 

2.112 o I 

2.113 ft 
2,114_ 
2,115jt_ 
2.1l6jQ^ 
2.117 O 



3.112_£' 

3.113 n 

3.114 p 

3.115 4- 

3.116 o 

3.117 ^ 



(1.09) (.86) 



(2.00) 




SEE APPENDIX 



Form XVII maRSHALLTOWN BEHAVIORAL DEVELOPMENT PROFILE SCORE SHEET 
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CHILD'S NAME: gelvl$^;^l^ T'rr^tAUnn^' 
PARENT'S NAMES; 7;riifif>^kh- tj^ ?]firrA. 
PHONE; O^eeoo EXAMINER: TX-C. 



-SEJ? : no D ATE ; 7jS^^--Z/ 



BIRTHDATE;_ 
CA; 




. I COMM. MOTOR ' 



- 3 months 



1.5 
1,6 



24 

2.5 



(.50) ; (-50 ) 



3-4 moncns 



1./ 



(1,00) 



2.6 
2.7 

2.8 



(.33) 



4-5 months 



i.a 

1.9 



(.50) 



2.9 

2ao" 
2ar 

2.12" 



(.25) 



5-6 months 



1-10 



i (100). 



2.13 

2.14' 

2,15" 



3.1-j^ 
32' 



(-50) 



2". 16 

2-17 

(.20) 



SOCIAL COMM. 



6-7 months 



l,li 



(1,00) 



2-18 
2. 19" 
2-20" 



(-33) 



3.-3 
3 = 4 " 
3 5" 
36 " 
3 7 " 
38 ' 
3.9 " 
3.10" 



(-13) 



7-8 months 



1.12 

1-13" 
1 -, 14" 



(.33) 



2.21 

2,22" 



(-50) 



3.11 
3.12" 

3-13" 



(-33) 



8-9 months 



1.15 

1-16" 

1.17" 



(.33) 



2.23 

2.24~ 

2.25" 



(•33) 



3,14 
3.15~ 



(-50) 



9-10 months 



1.18 
1 19" 



2.26 

2 27" 

2.28" 

2.29" 

2.30~ 

2.31" 



•.<.17) 



.3.16 
3.17* 



.(.50) 



MOTOR 



T 



SOCIAL 



10-11 months 



1.20 -f- 
L.21_±_ 



(•50) 



2.32_ 
2.33" 
2.34" 



(.33) (.25) 



3.19^ 
3.20 4- 
3.21_jt. 



11-12 . months 



1.22 » 
1.^3 » 



(.50) 



2.35_ 
2.36_ 
2.37_ 
2.38_ 
2.39_ 
2.40. 



(.17) 



3.22 

3.23 jfc. 

3.24 _£ 

3.25' _t 

3.26~4. 

3..27 



(.17) 



12-15 months 



1.24 f 

1.25 > 

1.2 6 ir 

l-21_±_ 
128 o 



(.60) 



2.Al_jt 
2.42_^ 

2.43 4- 

2.44 » 

2.45 4. 

2.46 *■ 



(.50) 



3.2ft f- 

3.29 -t- 

3.30 o 



(1.00) 



15 - 18 months 



1.29 -h 

1.30 O 

1.31 4. 



(1.00) 



2.47 ^ 

2.48 4^ 

2.49 -f 

2.50 ±_ 
2.51I11 
2.52_jt 
2-53_i:. 
2.54_ii 
2-55^ 



(.33) 



3.31 O 
3.32_ft 
3.33_i:. 

3.34 _f 

3.35 r> 
3.36_<>, 
3.37 _i- 
3.38_^ 
3.39_t 



SEBASTIAN CROOKSHANK' 



cdiw. 



MOIOR 



SOCIAL 



COMM. 



..:motor 



SOCIAL 



COMM-. 



MOTOR 



SOCIAL . 



15 - 18 Bionths 



30 - 36 monchs 



48 - 60 months 



3.40_^ 
3.41 + " 

(.25) • 



18 *- 21 months 



1.32 O 



(1.50) (.60) 



2.56_^ 

2.57 4. 

2.58 o 

2.59 f 

2.60 -f 



3:. 43 4- 
3.44_^ 

3.46_a. 
3.47 o 
3-48 Q 
3' 49^ 



(.43)' 



21 - 24 months 



1-34 O 

1.35 0 

1.36 6 

1.37 O 



2.61 +■ 

2,6 2 

2,63_ft_ 

2.64 -f 

2.65 o 

2.66 0 

2.67 ^ 

2.68 4. 
2.69 
2,70 

2.71 a 

2.72 4- 
2,73_± 



(.75) (.23) 



3.50 O - 

3.51 O 

3.52 g) 
3.53_e_ 

3.54 <p 

3.55 O 



(.50) 



24 ~ 30 months 



1- 38 ^ 

1'39_CL 
1.40 G 
l,41_£i_ 

1.42_at. 
1-43 0 

1.44 (0 

1.45 Q 
1.46 
1-47 rt 
1«48 0 

ErIcs) 



2 . 74jt_ 

2,7 6 p 

2.77J2_. 

2.78 O 

2.79 ^ 

2.8 0 p • 

2.81 O 



(.75) 



3.56.0 

3.57 O 

3.58 O 
3,59j[^ 



(1-50) 



1,51 .4. 

l-52_ji. 

l-53_fl_ 

1.54 o 

1.55 e 

1.56 Q 
1.57_a^ 
1.58_|L 
1>59 o 
1.60 b 



(.50) 



2.82 Q 
2 83 ^. 
2.84 
2,85; 

2.86 Q 

2.87 a 
2.88_jj_ 

2.89 0 

2.90 0 



(.67) 



3^0_ 

3 61_ 

3.62_ 

3.63 

3.64~ 

3-65 : 

3,66~ 

3.6,7-. 

3.68^ 

3.69_ 

3.70_ 

3.71__ 

3.72_ 

3.73_ 

3.74_ 

3.;5_ 

3.76 



(^35) 



36 - 48 months 



1.61 O 

1.62 O 

1.63 G> 

1.64 O 

1.65 r> 

1.66 O 



2.91 O 

2.92 O 

2.93 O 
2.94j2_ 
2.95 Q 



(2, 



3.77 

3,78' 

3.79" 

3 80" 

3-81" 

3.82~ 

3.83~ 

3.84~ 

3 c 85" 

3.86~ 

3,87" 

3-88" 

3.891 

3.90 

3c91~ 

3.92_ 

3,93_ 

3.94_ 

3-95_ 

3.96_ 

3.97 



iv68 o 
i-69^ 


2:96 
. 2,97 
2.98 


3.98 
3.99 
3.100 




2.99 


3-101 


i.7l_a. 


2.10Ch 


3.102 


1>72> 


2.101 


3.103 


1.73 
1.74 


2.102 
2.103 


3.104 
3.105 


1.75 o 

1.76 O 

1'//, Q 

1.78^ 
1,79^ 

1.80 o 

1.81 o 


- 


3.106 
3.107 

J , xuo 

3.109 

3.110 

3.111 


1.82 0 






(.75) 


(1.50) 


(.86) 



60 - 72 months 



1.83 

i.84~ 

1.85" 

i.sr 

i.87" 
1.88~ 
J?.89~ 
1.90" 
1,91" 
U22" 
1,93" 



2.10.4 

2.105' 

2.106" 

2.107" 

2.108" 

2.109" 

2.110" 

2.111" 

2.112^; 

2.113 

2.114" 

2.115~ 

2.116~ 

2.117~ 



(1.09) (.86) 



CA 



3.112 

3.113 

3.114" 

3.115" 

3.116" 

3U17" 



(2.00) 



* SEE APPENDIX 



SCORE •SHEET^SUMMATION. 



yAges (a) are expressed": Year - month (3-6) 
Scores (s) are ages expressed, in months (42) 



Communication 
Age 



Communication 
Score 



2-8 



• 32 



CA 



3-6 



42 



cTronologwal 
Age 



Chronological 
Score 



Motor 
•Age 



\ 



Motor 
Score 
.4^ 



3 - " ' 



44 



3 r 2. 



38 



Mean 
Age 



Mean 
Score 



Social 
Age ■ - 



3 - 2 



- 10 



+ 2 



Social 
Score * 



38 



Mean age ("of scores) is computed by dividing the sum of the 3 categorical 
scores (Coiranuni cation, Motor, Sofcial) by: 3. , ' . ?^ . 

'4 

* The lower right hand box is used to show lag or jgain differentia-ls . 
between categorical scores and chronological score. 



4 

♦ -V, 
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TITLE: The Marshal 1 town Prof 1 1 e .Tesr^ Ki t 



OBJECTIVE: The trainees will familiarize themselves with'the test kit and its 
use. in relation to the profile.^ It shoulc^ be emphasized that 
additiorlal practice wijl be needed prior ti> on the job useC , ' 



PROCEDURE: Form small gfoups^^ pfavi^each group with a- test kit and' 
inventory of test kit Items. Have the group check the contfents 
. ,of their kits agadnst the irrventory. G6 through the profile 
and match kit itenjs and p.rofile"* items.. Marginal notations may' 
be made In each inaividual 's profile at^ this^ time. 

■ 

MATERIAL: Test kit, . >. ' • . ■, 

Test kit Inventory. < ■ . , , ' " * ' 
Marshal'! town Behavioral Developmetjjtal Profile;' ■ . - 




EVALUATION: 1, Complete training critique p, 171, 
' 2o Discussion, 



X 
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MARSHALLTOWN PROFILE TEST KIT INVENTORY ' ' . . ^ 

Action cards (6) 3 1/2" x 3 1/2" - Colored pictures showing child kicking, 

■sleeping, sitting, running, eating, and_writing. 
Ball - 4 inch diameter. 

Beads & String - 1 1/2" wooden" 'beads . Strlnj with plasticized tip. 
Blocks (12) - 1 1/4" wooden. blocks.. Used for building, counting, and 

• tactual discrimination, hard. - • 

Book (1) - 8.x 10" with easily identifiable- pictures of common objects. 
Bottle & Object - 1" mouth with raisin or other small object .inside. '. 
Circles & Squares - 3" -)z each in red, blue and green. Used for matching 

colors, color identification and form identification. 
Clay (Rolls, pounds & squeezes). ^ ■ ' ' 

totton ball (Tactual discrimination, soft). ,• ' ^ * 

Crayon (8) - Large kindergarten size. ' . 

Doll - 8" with easily distinguishable body parts. 

■ ^ - /-'- 

Form Board - Circle, square and triangle, similar to that^sed in Binet. 
. Heavy & Light Objects - 2" film strip cans, identical in appearance, 1 • 

empty - 1 filled with plaster. 
Jump Rope. 

Manual and score sheets. ' 
Money - Penny,' nickel and dime. 
Nested Cups - 5 graduated sizes. 

Objects (5) - Cup, plate, watch, spoon, pencil. / . 

Paper - Unlined, 8 1/2 x 11. ' 
^ Pegboard &. Pegs - 6 x 6" board, 25 holes, easy grip pegs. 
Pencil Large kindergarten typeJ 



Reinfortement - M & M'-si suckers, etc... 
Sandpaper Ci>cle - Tactual discrimination, rough. 
, Scissors r Blunt tip. 
Stacking Toy - 6 gnaduated stze. rings. 
Straw - for drinking. 

Tinker Toys {8 items) - assemble simple toy.' 
Two halves of circle - 3" Tagboard qircle. 
.Walking strips (2) - 5' long, 2" wide (oil cloth). 
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DAY: T 

TIME; 1;00-1:15 



TITLE: Behavioral' Prescription Guides 

OBJECTIVE: To introduce the new Home Advisof^s to the three manuals, used 
in conjunction with the Marshall town Developmental Profile and 
to teach them how to locate the prescription associated with 
its correspomling. item on the Marshall town Developmental " 
7" Profile: 



PROCEDURE: The instructor will introduce the three prescription manuals and 
show how they relate to the items appearing on the Marshalltown 
Developmental Profile. The various parts of a prescription 
will be- discussed. 



MATERIAL: Marshalltown Behavioral Developmental Profile. 
Manual Ila Communication 
Manual lib Motor 
Manual lie Social 



EVALUATION: 1. Each Home Advisor will be given three items *on the 

Marshalltown Developmental Profile that a child hypo- 
thetical ly failed. Each Advisor will locate the coV-rect 
prescription for each of the three test items with 100% 
accuracy. , 



.TIMEJ .• l:15r3::3-5 



TITLE:. 



OBJECTIVE: 



'How to write beKaVioral prescriptioirs: 
graphing;, ■ *■ • . " . 



Practice wrifing and. 



Tg develop tn each new Home . Advisor the ability to determine 
•areas of child need, thrjou^h the use of the WarshaTltown Profile, 
and to-write"pnescrit>ttons for development of'these skills. The 
. prescriptions will facili.1;ate counting and-graphic recording 
behavioV. ■' ■ ■ . ~ . . • ■ 



• ^ 

PROCEDURE: A discussion of the objective will utilize the following sequence 
of events: a Tecture defining and descr'Ibing each segment of 
. the prescription- to be followed by a demonstration by an ., . . 
experienced staff member. Trainees'. will .be allowed time to 
practice writing prescriptions using, sample "prescriptions and will 
be aided by Staff members . Trainees will then pair up to role play 
and write a prescription to submit 'for 'evaluation i 

« I ' *■ 

MATERIAL: Narrative ' 
Outline; Prescriptive components 
. Three "case study" packets (I-Herkimer, II-Dilbert, Ill-Sebastian) . 

a. Score sheet . , 

b. Prescriptive guide sample 

c. Practice prescription 

d. Sample prescription " . 



EVALUATION: 1. Submit completed prescriptions developed from role playing. 

Prescription must be one which can be graphed in terms of a 
measurable behavior. It must include a behavioral objective 
number and appropriate cues,, directions, reinforcement, and 
criteria. 

2. Complete tr'aining critique p. 171. • 



3. discussion. 



WRITING BEHAVIORAL PRESCRIPTIONS: GRAPHIN6 

U Refer to behavioral prescription fSrni § VI'! 

II. Explain form. Childf Last name, first name, middle' initia.],. 

Home Advisor;- Last name, first initial. • Dat«:- Date prescription " 
written to date Home Advisor re-yisits and records progress. Profile 
number: Number taken from Marshal Itora Behavioral Profile. Behavioral 
Objective. Number: Number taken from the appropriate prescriptive guide 
manual. If appropriate, re-write th6 Behavioral Objective directly from 
pres.cripti-ve guide manual; if the task can be more precisely stated in 
terms of observation and frequency or occurrence of behavior, by all 
means do so. - ' 

On the graph the- hash marks on the extreme left vertical axis, or 
ordinate, are used to indicate the number of times a selected task or 
behavior may occur per day over a period of one week. There is room 
to number a possible twenty successes but, generally, a much lower 
numbering sequence will be used. The dotted vertical lines are 
designated for pre and post testing of a desired skil'l. .They are 
referred to as baseline and postline measures. The unbroken vertical 
lines represe.nt each day of the week and will be identified by the 
Home. Advisor placing tm first letter of the appropriate day along the 
bottom of the graph starting on the first day of the visit. S 
The M-F symbols at the top of each week day line represent mother-father. 
Which ever parent spends the most time working with the child will be 
\ identified by circling the appropriate symbol. • Number of successes 
per day will be recorded by placing a dot on the vertical day line at 
right angles to, or directly across from the "success" number. 



III. - There are four basic components which comprise the body'of 

t - 

prescriptive writing. The narraj;^ive begins after Behavior Objectives 
(B.O,).^ . • . ^ 

The components are: 

1. Cue: A cue represents any environmental prompt which 
will influence, "trigger", or' move the child to action. 
It can be visual, auditory, physical, etc.. Generally, 
the more parsimonious or concise a verbal cue can be 
presented, the more efficient it will be. Example: 
"Brush teeth" or "Brush" will generally be much more . 
relevant than "Now, honey., L want you to go to the 
bathroom, get your toothbrush and toothpaste, turn on 
the cold water, etc., etc.." Depending upon the child's 
disability, cues or prompts relating to all senses should 
be considered. A'blind child, for, example, may respond 
ta olfactory cues, or auditory, since he obviously cannot 
be prompted with visual, cues.- • 

IV. Directions are broken into (1) Getting the child's attention': 
This may run the gamut from a simple calling of name to a 
combination or auditory/visual stimuli. Example: Banging blocks 
within field of vision to physical positioning (pivoting head -to 
line of sight of object). (2) Demonstration and cue: The task 
is demonstrated to the child with, frequent presentations of the' 

' prompt (usually verbal cue). For example, if the task were for a 



44 
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child to place his heel into the heel of a shoe the- teach-er 
. would say, "Shoe on", Shoe on" several times during the 
demonstration, (3) Physical assist aod cue: The teacher will 
position the child, help the child through the desired movements 
and continue to use the cue frequently^ Example; The'child's 
index finger may be extended, an adult hand wrapped around the 
child's hand and the finger then gutted and placed next to the 
inside heel counter of an outsize shoe. During these physical 
assist movements the teacher says, "Shoe on", "Shoe on", 
frequently, (4) .Physical prompt and cue: The teacher wiTl 
point, with emphasis, to any object involved in the learning 
episode and verbalize the cue. Example: Point dramatically to 
shoe saying ,^hofi on", "Shoe on." 
(5) Cue alone, and (6) Repeat entire sequence. 

Reinforcement: Behavior which results in pleasant consequences 
(reinforcement) tends to be repeated and behavior followed by 
unpleasant or painful consequences tends not to be repeated. 
Types: 

1, Auditory (ver^jal praise, pleasant sounds, etc. ). 

2, Tactile (physical touching - caressing, hugging, etc.). 

3, Visual (pictures or objects of interest, etc). ' 

4, Consumables. 

5, Trinkets. 

6, Secondary Reinforcers, e*g., money, tokens, etc. Always 
pair social reinforcement with, tangible reinforcement and 
fade out the tangible reinforcement as* soon as possible. 
Discussion. 



VL Criteria: Usually, a predetermined number of successful demonstra- 

tions, by the child, that he has learned a task will be considered 

criteria* However, time may also be an important factor. Example: 

If a child cannot balance on one leg ^nd you think this will be a 

necessary skill to learn (possibly as a precursor to skipping) you may 

want him to successfully stand 10 seconds at a time through three 

consecutive trials. In this particular learning situation, both 
« 

frequency and time are involved. Criteria, as with cue, directions 
and reinforcement are always specifically written out in the narrative 
for the parents to follow. In writing a prescription for parents the 
word "goal" is substituted for criteria. * 

VII. Case 'Studies: Refer to Case Study I score sheet (Herkimer Humperdink). 
Ask the trainees to determine priority categories in order of severity. 
Afer the group has agreed upon the accuracy of scoring and priorities, 
ask each person to write a prescription for the # 1 priority.' Allow 
time for supervision and closure. After writing a prescription for 
Study I repeat this sequence of activities for Case Study II (Dilbert 
Parfart) and Case Study III (Sebastian Crookshank). 

IIL Role Playing: After the prescriptions are written ask each trainee 
tp trade prescriptions with someone else: determine who Ts to be the 
teacher and who the child and attempt to teach the task from the 

JO 

rescription. Reverse roles. Graph successful trials. 



Considering three case studies and three categories per case, 
-there are nine practice possibilities. However, three practice 
.sessions — writing prescriptions for the first priority (greatest 
category lag-) per case should suffice. 

Structured flexibility: There are a number of steps each Home 
Advisor should keep" in mind when writing a prescription. This is 
to make the final prescription as simple yet systematic as possible 
for the parent to follow and implement. This sequence of 
considerations around which the prescription is composed is referred 
to as structure. The final product which many, times is staggeringly 
imaginative and creative is the flexibility component. 

^ - 




FORM NO. VI . ■ 

THE MARSHALLTOWN PROJECT ' 
BEHAVIORAL PRESCRIPTION ... , 



CHILD 


' HOME ADVISOR. 






DATE • TO 


PROFILE § B.O. # 8.0. 








, [ : 1 ; 






CUE: ^ presented 


Stimulus which directly influences an activity 






DIRECTIONS; ^' 


Attention 






2. 


Demonstration plus cue 






3. 


Physical assist plus cue 






4. 


Physical prompt plus t^xe 






5. 


Cue alone 






6. 


Repeat sequence 






I 3 ^ 













REINFORCEMENT: Pleasant consequences to child > (Observation/ Judgment)- 



GOAL: Number successes child can experience over a (Obseifvation/Judgment) period' oT time 




. ' . CASE STUDY 1 (a) ■ ' ; " 
Fom XVlI (mXsHALLTOWN BEHAVIORAL DEVELOPMENT PROFILE SCORE SHEET 



V ' ■ 



CHILD'S NAME; Herfel/ner Hump^irvjifxLfe: s ex; no d ate; I'^-IZ^IC 



PARENT'S NAMES; ol'iva. MOejl-frarn 



'PHONE; gL-aUgfe i EXAMINER; fi)«C» 



ADDRESS: 




BIRTHDATE ; /^^-'g-ICV 

CA; . . 



CITY; 




SOCIAL' I COMM 



MM.Q MOT! 



SOCIAL 



COMM 



zi 



MOTOR 



T 



SOCIAL 



2 16 



10 - 11 months 



1.1 


2,1 






I 17. - 
(.20) 




(1,00) 


(1.00) 




6 - 


7 monchs 


1 

I - 


- 2 monchs 




1.1± 


2 18 


3.3 


1.2 
lf3 

1*4 


2-2 
2.3 






2.19 
2 20 


3,4 
3-5' 
3 6 
3 7 
3.8 
3.9 


(.33) 


(.50) 








3-10 


2 - 


■ 3 months 










1.5 


2.4 

2,5 






(•33) 


(-13) 


1.6 _ 




■ 7 - 


8 month 


s 








1.12 


( 

-2.21 




-v('50) 1 


( 50) 




1.13. 


2X-2-2 




3 - 


4 monchs 




lol4 




3 13 


IW 


2,6 












2.7 




(.33) 


(•50) 


(-33) 




^,8 




• 8 - 


9 month: 




(-0.-00) 


(•33) ■ 




1.15 
1.16 


2,23 
2 24 


3.L4 
3.15 








4 - 


5 monchs 




1.17 


2.25 




1.8 ' 


2,9 










1.9 


2.10 












2.11 




(.33) 


(33) 


( 50) 




2.12 




. 9 - 


10 months 


(.50) 


(.25) 




1.18 
1.19 


2.26 
2.27 


3.16 
3,17 


5 - 


6 monchs 






2.28 
2.29 • 








-yg — ■ 






1.10 


2#13 
2.14 
2.15 


3.1 

3.'2 




2.30 
2.31 




(i;00) 




(OO) I 


X'5.0) ' 


^ rt.17*.. 


• Cy50) , ; 



1.20 
1.21' 



(•50) 



2,32 
2.33 
2.34" 



(.33) 




(.25) 



11-12 months 



1,22 
1.23" 



(.50) 



2.35 

2.36" 

2.37~ 

2.38~ 

2.39" 

2.40 



(.17) 



3.22 

3.23~ 

3.24" 

3.25~ 

3.26" 

,3.27~ 



(.17) 



12 - 15 months 



1.24 
1,25" 
1.26' 
1 if 
1 28" 



(,,60) 



2.41 -3.28 

2.42 3,29" 

2.43^ , 3.30" 

2.44 ' 

2.45 

2.46 



(.50) (1.00) 



15 



18 months 



1.29 

1.30' 

1.31" 



i (1.00) 



2'. 4 7 

2-. 48 

2.49 

2.50 
2.51 

2.52 

2.53 

2.54 - 
.2.55 



(.33) 



3.31 

3.32" 

3.33" 

3:34" 

3.35" 

3.36" 

3.37" 

3.382 

3.39 



HERKIMER- HUMPERDINK. 



■5-" 



COMM. 



MOTOR 



SOCIAL 



com. 



MOTOK. 



SOCIAL 



15' - 18' ino -hS 



30 - 36 jndnchs 



3.40__ 
• (.25) 



18 - 21 months 









i.32 


2.56 


3,43 


1.33 


2.57 


3.44 




2>58 


3.45 




2.5^9 


■ 3,46 




2.60 - 


3.47 






3.48 






3,49 


(i.sb)- 


• (.60)' . 


(-43) 



1.49 0 

l'50_j2. 

1'51_±. 

1.52 ^ 

1.53 + 

'l.54_jt 

1.55 -f- 

1.56 4- 

1.5 8 Q 
i-59_j- 
1.60 -t- 



21 r 24 months 



I> 34 + 


2.61 -f 


3,50. 




2-62 +. 


3.51 


1'36_±. 




-3.52 - 




2,64_jfc_ 


3:53 


- / 


2.65 + 


3,54 




2.66 4- 


3.55 




2,67 4- 






'2,68 4 






2.69 4. 


\ j 




2'70_i. 






2-71^ 






2.72. -f 






2,73_1.. 


V 


(.75). 


(,23) 


- 

. (.50')- 


24 - 


30 months 


4v38 + 


2.74 4, 


3.56 -f- 


-i.39 4 


2.75_4^ 






2'76_^ 


3.58 -f 


■1.41 + 


2.77_±_ 


3-59_4:_ 


1;42 4- 


2.78_±_ 




1.43 4" 


2'79_^ 




1.44 ^ ,. 


2.80 ^ 






2.81 -h . 










1.47 + 






d.48 4. ' 












- ERLC 


. (-75) 


(1 50) * 



(.50) 



2-82^ 
2.83 4- 
2.84_±_ 

2.85 -f. 

2.86 i- 

2.87 4 
2'88_±_ 

2.89 -f- 

2.90 ^ 



C.67) 



3.60 -h 

3 61_jt. 

3.62 4' 

3.63 4- " 
3. 6^4 4- 
3-6 5 4. 

3.66 4- 

3.67 4- 

3.68 4- 

3.69 4- 

3. 71 4- 
3-72 4- 
3 . 73 _J- 
3-74 4^ 

3-?6^ 



(-35) 



36 - 48 months 



1.61 4- 
1.6^ O 
1.63 4- - 
1.^6 4 4- 

1.66^ 



l(2icr 



2-91 4- 

2.92 d> 

2.93 o 

2.94 4- 
2.95_j3l 



/ 



3-77 4- 
3-78_i:. 
3.79 4- 
3. 80^ 
3 81 4- 

3.82 4^ 

3.83 4- 

3.84 A 
3-85 4- 
3.86 -f 
3.87_±, 

3.88 4- 

3.89 4- 
3-^90_jt 
3.91 4-^ 
3.92 
3.93_i:_ 
3.94 f> 
3-95 4 

3.96 4- 

3.97 +■ 



COMM. 



MOTOR 



SOCIAL 



48 - 60 months 



1.'67 4-' 
l-,68_±. 

1.69 o 

1.70 Q 

1.71 O 
1,72_j2. 
1.73_i^ 

1.75 O 

1.76 O ' 



,77 O 
78 0 
79_je. 
.80 4- 
.81 4 



1.82 O 



' (-75) 



f.96 jQ_ 
,97 

2.98 ji_ 

2.99 Q 

2.100 4. 

2.IOIJ2, 
2.162 4- 
2.103 o 



(1.50) 



3.98 
3.99 4- 
3.IOOT" 
01^ 
2_iJU 
3 4» 

3.104 4. 

3.10 5 4. 
3'. 106 4 

3.10 7 p 

3.108 Q 

3.109 O 

3.110 O 

3.111 ^ 



(,86) 



60 - 72 months 



1.83 Q- 

1.84 O 

1.85 O 

1.86 ft 

1.87^ 
1.88 5 
i.89_^ 

t.91 O 
1-92^ 
1-93 o 



Li."' 



2.104 c> 
2.105_d 
2-106_d 
2.107_j^ 

2.108 + 

2.109 f> 
2'.110_Q_ 
2.111^ 
2.112 Q 
2.113_ 

2.114 o 

2.115 o 

2.116 O 

2.117 a 



(1.09) 



CA 



(.37) 



(.86) 



.ll2_a 
,113_3t 
114 

116 +- 



(2.00) 



THE MARSHALLTOWN PROJECT 
PROFILE- NUMBER 1.62 " 



PROFILE ITEM: 



Courrts three objects, pointing to each. ■'' ' ^ 
• BEHAVIORAL DEFINITION: " . . ' 

Child win sequentially count aloud as he points to each of three 
objects. 

CUE/S: 

"One". "Two". "Three", "Count." . " 
MEASUREMENT CRITERIA: ^ • 

Counts three objects correctly. 
MATERIALS NEEDED: ''' ' 

Geometric sJtiaj^s, groups of other objects, edible objects. 
BEHAVIOR OBJECTIVES AND STRATEGIES: 



4 



1.6^*1 - Child will verbalize "One^' when one.'object is present. , 

1.62.1.1 Place one circle shape in front'of the child, cue, 
"Counts*. 'Place your finger on the circle, cue, '"One". 
Repeat cue, - ■ ' ' . 

1.62.1.2 Place child's finger on the circle shape, cue, "One". 
Say to child, "Say.one". Reinforce' his response. 
Repeat- by having child touch the circle shape and say, 
"One" each time he touches it. 

1.62.1.3. Present other single' objects to child, having him touch • 
them and count, "One." 

1.62.2 Child will verbalize "One", nwo" when two objects-are present. 

1.62.2.1 Add another circle shape so there are two circles, cue. 
"Count". . - 

1.62.2.2 Touch the first circle, cue. "One". Touch the second 
circle, cue^ "Two". Keep on touching each one and 
counting. "One. two". , ■ ' ^ 

1.62.2.3 Say to, child. "Now you do it". Assist 'if necessary. 
Cue. "Count". Child should touch each object and count. 
"One, two". 'Reinforce. 



lV62.2*4 'Present other pa-iirs to child, cue, "GounVC Reinforce 
^ . , • . a correct count. . — ^ . , ^ . 

1.62.3 ..Child will verbalize "One, two, three" when three objects . 
are present. . ' . . * ' 

^ 1.62.3.1 Put three circle shapes- in- front of the chfl'cl/ 
Touch each one, counting, "pne7 two, three". 
Repeat several times 

* .1.62.3.2.. Say to child,. "Now you do it." Cue^ !!(fount". ^ 
Assist if necessary. Child should touch each 
• , object and count, "One, two, three". Reinforce. 

1.62.3.3 'Have chfTd count other "groups of three objects, 
' ' reinforcing correct counts^ ^. ^ 

1.62.4 Child will count groups of ohe, two., or three ^ items ^ 

' .correctly., - - * * 

1.62.4.1 Have child count edible, objects- such as cheerios,^ 
capdy, rai^.ns, etc. Present 'oniar-a4/ a, tinjft, ;6r 
' groups of two or three. Varv tfte number to be^ 
counted. Reinforce si correct count by letting the 
Ghild eat,^^the-objects.* • 

. 1.62^4.2 Let the child pound fiegs.in. the p^gBijard, counting 
. each' stroke as he hit§ the peg. 

1.62.4.3 Count blocks as they are "stacked. ' ' 

1.62.4.4 Have child help, set'the^table countijig out silverware, 
napkins, etc. , ' 

It'' 

yf- ... ■ ^ : 



r 



52 



FORM no: VI 



CUE; . -^-^ 
DIRECTIONS: 



I (c)- 

THE MARSHALLTOWN' PROJECT 
BEHAVIORAL PRESCRIPTION 



CHILD - HOME ADVISOR 

• ' ^ ' = ~ — 

JATE TO --ik.,: ■ PROFILE # ' B.O. # &.O. 




FORM Wil 




. * ' .1 (d) ' •'■ ' . 

'the marsha'lltown project 
behavioral prescription ' ' 


CHILD ' H^^H^™" H'^Pe^^^inck HOME ADVISOR .W. G. 


DAtE 12/15 • 


TO 


12/22^ PROFILE* 1-62 b,0, # 1^62.2 • . .B,0, ' Child will ^ 


vei^ballze 


"one 


"two" when two objects are present. 


1, 

CUE:' 


one two - ' - 


DIRECTIONS: 


1. 


Have two blocks on the table, * ^ * 

♦ -i ^ 




2;. 


Say "Count", Touch first block, §ay "One^'; Touch second block, ' 


Say "Two". . ' " " 




3. 


Take H^tk's finger, say. "gount", and help' him touch each block/ 


while saying "One", "Two"". • .' / 




4. 


S^y-'"Count" point sloWly to each block.and^^say "pne", "Two". < 




5. 


Say to* Herk ''Now^you do it'^i^ "Cotfnt", ' ' - 




6. 


Repeat sequence . . ' " ^ * . ^ 



T-«r- — I • / 



REINFORCEMENT: ."Big Boy". Touch. 
GOAL: four successes per day 




CASE STUDY il (a) , • ; : - 

Form XVII iiARSHALLTOWN BEHAVIORAL DEVELOPMENT , PROFILE SCORE^ iSHEET 



CHILD'S NAME > Dlffae>^t PuT^ort SEX: m D ATE; ^T^-H ^ iO 

PARES! :S NAMES; Df if-injV^aJh ^ P/»r4rffl- ^ BIRTHDATE; /^g ^ >?t 

PHONE: A-iaaa EXAMINER: (^X* . 

APDRE$s:^3, StuvjeLni^ fcood 



CA: 



city': 



COMM 



MOTOR SOCIAL 



0-1 months 



1,1 



<1.00) 



2-1 



(1-00; 



1-2 months 



1.2 

1-3 
1.'4 



(-33) 



22 
2.3 



(.50) 



2-3 months 



1-5 
1-6 



2.4 
2-5." 



(.50) I ( 50) 



3-4 months 



l-'7 



(1-00) 



2,6 
2 7 
Z.8 



(-33) 



4.-5 months 



1.8 
1.9 



(.50) 



2-9 ■ 
2 lO' 
2-11" 
2.12" 



(-25) 



5 6 months " 



1.-10 . 



CI. 00) • 



?;l'3_ 
2.14 



3,1- 
3-2" 




(.33) 



(-50),.- 



(.33) 



8-9 months 



1.1-5 
1.16 
i.i;" 



. (.33) 



2,-23__f 
2.24 • 

2.25^ 



(V 33) 



3,14 
3.15" 



(-50) 



9 - 10,. months 



1.18 

1-19" 



J 



2i26 
2^ 2/" 
2,28' 
2.29" 
,i2.30~ 
2.31' 



-5 



3.16 
3.1?" 



i.50) 



1.24 
,1.25 
1.26 ■ . 


2.41 
2.42 
2.43 


3.28 
3.29 
3,30 


1-27 


2.44 • 




.1.28 ■ 


2.45 






2.46 




(.60) 




« 

(1.00) 


15 - 


18 months 


1.2^" 


2.47 


3/31- 


1.30 


2.48 


3..32 ' 


1.31 


2'. 49 
2.50 


3.33 
3.34 




2.51 


3.35"^ 




2.52 


. 3.36 • 




2.53 
2.54 


• 3.37 
3.38 




2.55 


3.39 


(1.00) 


C.33X • 





DILBERT PARFART 



COMM. 



MOTOR 



SOCIAL 



15 - 18 months 



3.40_ 

3.41 

3,42 

(.25) 



24 --30 months 



1.38 
1.39" 
1.40" 
1.41" 
1.42" 
1.43" 
1.44 
1.45" 
1.46" 
1.47" 
1.48" 
O 

ERIC 



5) 



2.74JL 
2.75 

2.77 4 
2.78_^ 

2.79 4- 

2.80 4- 

2.81 f-, 



(-75) 



3.56 

3-57 

3.58' 

3.59~ 



COMM. 



MOTOR 



SOCIAL 



30 - 36 months 



18 


- 21 months 


1.32 


2.56 


3.43 


1.33 


2,57 


3.44 




2,58 


3.45 




2.59 


3-46 




2.60 


3.47 






3,48 
3.49 


(1.50) 


(^60) 


(.43) 


21 


- 24 months 


1.34 

1.35 
1.36 
1.37 


2.61 4 

2.62 4- 

2.63 j. 

2.64 4. 
-2.65 
2.66 4- 


3.50 
3.51 

3.52 
3.53 
3.54 

3.55 . 1 




.2,67 4- 

2.68 4- 

2.69 4. 

2.70 4» 

2.71 ^ 

2.72 4- 










(.75) 


(-23) 


(-50)- 



1.49 4- 

1.50 4. 
1.51_±. 

I I- 52^ 
01.5 3 ^ 
1-54 + 
1-55^ 

1.56_iL 
•1^57 

1.58 -h 

1.59 4- 

1.60 4- 



(.50) 



2.82 + 

2.83 O 
2.84^ 

2.85 ft 

2.8 6 Q 
2*. 87^ 
2:88 ^ 

2.89 O 

2.90 O 



C:67) J (-35) 



61_ju 
62^ 
63 ^ 

-65 4- 
.6,6_jt_ 
67^ 
•68^ 

-70_dL 
71_i. 

72 4- 

74 4» 

7 5 4> 
76-Jl 



36 - 48 months 



(1-50) 



lc61_jt 

1.6 2 4. 

1.63 4. 

1.-65 4- 
1,66J:_ 



2.9 1 p 

2.92 4- 

2.93 o 

2.94 p 

2.95 4- 



3-77_i:. 
J 78_j^ 
3.79 4- 
3 . 80 
'3-81" 
3.8 2"^ 
3.83 > 
3.8 4 

3.85 4- 

3.86 4- 

3.87 4- 

3.88 4- 

3.89 ^ 
3^90 4. 

3-91^ 

3.9 2 

3,9 3 

3.94_t. 

3.95 4- 

3.96_4^ 

3'97_^ 



COMM. 



MOTOR 



SOCIAL 



48 - ' 60 months 



1.674- 
1-68 o 
1.69^ 

1-70^ 
1.71 + 

1.72~ 

1.73 O' 

1.74 O 

1.75 o 

1.76 4^ 

1.77 -i- 

1.78 4- 

1.79 -t 

1.80 Q 

1.8 1 -f 

1.82 o 



(-75) 



2.96 _0_ 
2.97 
2.98 
2.99 
2.100_tf 
2.10 1 0 
^'2.102-^ 
2.103 O 



■ 60 - 




1.83 + 


2.104 C 


3.112 + 


1.84 0 . 


2.105 0 


' 3.113 fy 


i:85 ^ 


2.106 0 


3.114_Q_ 


1.86 


2.107 /> 


3.115 4- 


1.87 n 


2.108 4- 


3.116 0 


1:88 n 


2.109.^ 


3.117 <^ 


1.89 0 


2.110 0 




1.90_±. 


2.111 0 




1-91_J:. 


2.112 0 




1.924- 


2.113 ft 




1,93^ 


2.114 a 




2.115jfc_ 






2.116 0 






2.117 0 

4 




(1.09) 


'(.86) 


(2.00) 


A S 


A S 


A S 


CA S 


X E 





ri (b) 



THE MARSHALLTOWN PROJECT 
PROFILE NUMBER 2.83 



PROFILE ITEM: 

Jumps from bpttora stair (8-12 inches). 
BEHAVIORAL DEFINITION: , ■ - , " 

Child will, while" standing with both feet on bottom stairs, 
jump from a height of 8-12 inches. 

CUE/S: * " . 

"Jump". - , • - , 

MEASUREMENT CRITERIA: ' " • 

Able to jump from bottom st6p, on cue. 
MATERIALS NEEDED: 

Stairs. ^ . 

BEHAVIORAL OBJECTIVES AND STRATEGIES: 

NOTE: Prior to introducing activitjes involving jumping 
from elevations child should have experienced jumping 
with both feet~off the floor, jumping up and down with 
someone. hoi ding his hands, etc. 

2.83.1 Child will jump from an elevation of 3 - 6 inches. 

2.83.1.1 Have child stand on an object only a few inches off floor, 
i.e.,- the bathroom- scale, a sturdy box, footstool, etc. 
Take both his hands in yours, cue, "Jump". If he 
hesitates or seems frightened to jump, even when you* 

are holding both his hands, put both your hands at 
his waist. Place his body so that it is slightly bent 
at the waist and his knees are bent in a crouching 
position. Repeat the cue, "Jump", as ^ou pattern 
him in a jumping movement. Reinforce with praise. 
-•■-</_ 

2.83.1.2 Continue holding both of child's hands in yours and cue, 

- "Jump". Help- him position his body. When child shows he 
is enjoying the activity and begins initiating the jumping 
action on his own, reduce assistance. Hold both your arms 
out toward him and tell him you will catch him, cue, "Jump 
Reinforce with smiles and praise. 



.2 . Child will jump from bottom stair (8 - 12 inches) with 
help. ■ . , 

2.83.2.1 When child is standing on bottom stair, face him 
and take 'both his hands in yours.. Cue, "Jump". 
Reinforce with, praise. 

2.83.2.2 Stand beside child on bottom step and" hold one . 
hand. -Ixplain "Lets jump together.. When I say 
jump we '1.1 .both jump". Position your bodies 
for the jump. Xue ''Jump". .Show your enthusiasm 
for, this.- Reinforce him with praise; 

2.83.2.3 4;hen child is standing on bottom stair, stand in 
front of hiiji and hold out your arms. Do not 
touch him, but assure him you will catch' him, 
cue, "Jump". Reinforce with hug as yoa catch 
him. Praise him for his good jump. 

2.83.2.4 When child is standing on t)ottom stair, cue, 
"Jump". Until child ^as complete confidence in ■ 
himself stand fn front of him and assure him 

you will catch him. Reinfor^ with praise. 
~ eatl-other i^imrly- mem be r s a ri u f r ier i d s-irttentTon 

. to his jumping. 
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FORM NO.ryi 



,11 (c) 
THE MARSHALLtOWN PROJECT 
BEHAVIORAL PRESCRIPTION 



CHILD 
DATE 



TO 



PROFILE # 



HOME ADVISOR 
B.O. # 



B.O. 



CUE: 



DIRECTIONS: 



REINFORCEMENT: 
POAL: 



NUMBER 

OF 
TIMES 



ERIC 



BL 



MrF. 



H-F 



M-F 



M-F . M-F 



1 



DAlf6,..<,.»^ 



M-F. 



M-F 



r 



61 



J 

I 

4 

I 

A 

PL 



FORM NO. VI 



11 (d) 

thK marshai:ltown project 
(loral- prescription 



CHILD Dilberr Parf art 



■ HOME ADVISOR Milford 



\ 



DATE 12/2 TO 12/9 PROFILE # 2.8^ B.O. # 2.83.1 

jump from an elevation of 3 - 6 inches. '' 

CUE; "Jump". 



B.O, Child will 



DIRECTIONS: 1> With Dilbert watching, place heavy catalogue on floor and stand on it . 
Flex' Knees, swing arms (Exaggerating) Say "Jump", "Jump", (With enthusiasm) and 



then jump off. 



2. Help Dilbert onto catalogue, take both his hands, say "Jump", 



"Jump" and ease him off catalogue. 



3^ Get Dilbert back on book, make jumping movements while repeating cue, 
4. Use cue alone. 



5. Repeat sequence. 



REINFORCEMENT: Hugs, "Yea,^ Dilbert". 
GOAL: 3/Day 



JO 



^ 

M-F . M-F M-F M-F M-F , y^-F M- 





, 'S s 



PL 



Form XVII MARSHALLTOVfN BEHAVIORAL • DEVELOPMENl' PROFILE SCORE SHEET 



CHILD'S NAV£: SEBASTIAN CROOKSHANK -^7 


SEX: ,M DATE:' 


73-8-21 


.PARENi.'i, Names. GRUSHENKA &, PIERRE 


BIRTHDATE: 


70-5-3 


PHUNE: 0-0000 EXAMINER! T.L.'C. 


CA: 




ADDRESS: 0000 LOVELACE LANE" 


CITY : 


MARSHALLTOWN 




0-1 months 



1.1 



(1.00) I (1.00) 



2,1 



1-2 months 



1,2 
1-3 
1,4 



(.33) 



2-2 
2.3 



(.50) 



2-3 months 



1.5 
1.6 



2,4 
2,5 



(.50) (,50) 



4 months 



1-; 



(1-00) 



2,6 
2,7 
1,8 



(,33) 



4-5 months 



1.8 

1,9 



(.50) 



2.9 
2.10 
2 11" 
2,12' 



(.25) 



6 months 



1.10 



(1,00) 



2.13 

2.14~ 

2,15~ 



3.1 

3,2 



(^50) 



•COMM. 



MOTHR 



SOCIAL 



COMM 



. j MOTOR 1 



SOCIAL 



2.16__ 
2-17_ 

(.20) 



6-7 .mon hs 



1.11 



(1.00) 



2, .18 

2,19" 

2c20~ 



(.33) 



3,3 

3.4 " 

3.5 ■ 

3.6 ■ 

3.7 ■ 

3.8 ■ 

3.9 " 
3.10" 



(-13) 



7-8 months 



1.12 

1.13~ 

1.14' 



(.33) 



2.21 
2.22' 



(-50) . (.33) 



3.11 

3.12" 

3.13~ 



8-9 months 




(.33) 



2.23 

2.24" 

2.25" 



(^33) 



3.14 
3.15~ 



(-50) 



9-10 months 



1.18 
1,19" 



(.50) 



2.26 

2,27" 

2,28" 

2.29" 

2.30" 

2.31" 



.C.17) 



3.15 
3.17* 



.(.50) 



10-11 months 



1 1.20 ^ 


2.32 


3.18 + 




2.33 


3.19 + 




2.34 


3.20 + 






3.21 + 


(.50) 


(.3^) 


(.25) 



. • 11 - 


12 months 


1,.22 + 


2.35. 


3.22 + 


1.23"!^ 


2.36 


3.23 + 




2.37 


. 3.24 + 




2.38 


3.25 + 




2.39 


3.26 + 




-^0 


3.273! 


(.50) 


(.17.) 


(.17) 



12 - 15 months 



1.24 + 

1.25 + 

1.26 + 

1.27 + 

1.28 0 



(-.60) 



2.41_+_ 
2.42J:_ 
2.43_+_ 
2.44jf_ 
2.45J:_ 
2.46 + 



(.50) (1.00) 



3.28 + 

3.29 + 

3.3 0 0 



15 - 18 months 



1.29 + 

1.30 0 
1.31~"T 



(1.00) 



2.47 + 
2.48"^ 

2.49 + 

2.50 + 

2.51 + 
2.-52 + 

2.53 + 

2.54 + 

2.55 + 



(.33) 



3.31 0 

3.32 0 
3i33~T^ 

3.3423 

3.35 0 

3.36 n 

3.37 + 

3.38 + 

3.39 + 



COMM. 



MOTOR 



SOCIAL 



COMM. 



MOTOR 



SOCIAL. 



. COMM. 



•MOTOR 



SOCIAL 



X5 - 18 months 



30 - 36 months' 



48 - 60 months 



3.40 + 

3.41 + 

3.42 + 

(.25), 



18 - 21 months 



1.32 0 

1.33 + 



(1.50) 



2.56' 0 

'2-5713 
2.58 0 

2,59~^ 

2.60~^ 



(.60) 



3.43 + 
3.44- 0 
3.45 + 
3,46_a 

3.48 n 

3.49 + 



(.43) 



21 - 24 months 



1.34 0 

1.35 0 

1.36 0 

1.37 0 



(.75) 



2.61 + 

2.62 0 

2.63 0 
2.64""^ 
2.65 0 
2". 66 0 

2.67]3 
2.68 + 

2i69_+ 

2.70 0 

2.71 0 

2.72 + 

2.73 + 



(.23) 



3.50 0 

3.51 0 

3.52 0 

3.53 0 

3.54 0 
3.55_a 



(.50) 



24 - 30 months 



1.38 0 

1.39 0. 
1.40_Ji 

1.41 0 

1.42 + 
'1.43 0 

1.44 0 

1.45 0 
46 0 

1.47 0 
1-^8_Q 

FRir . 



2.74 + 

2.75 + 

2.76 0 

2.77 n 

2.78 n 

2.79 4- 

2.80 n 

2.81 n 



(.75) 



3.56 n 
3.57_^ 
3.58 

3.59 



(1.50) 



1.49 + 
1.50^ 
1.51 + 
1.52" 
1.53" 0 

1.55 0^ 
1-56_£L 
1^57 n 
■1-58_1I 
1-59 n 
1.60 n 



(.50) 



2.82 0 

2.83 0 

2.84 0 

2.86 0 

^.87- 0 

2.88 0 

2.89 0 



(.67) 



3.60 
3.61 
A. 62' 
3.63' 
3.64~ 
3.65~ 
3.66~ 
3.67' 
■3768" 
3.69~ 
3.70~ 
3.71" 
3.72~ 
3.73~ 
3.74~ 
3.75"" 
3.76~ 



(•35) 



36 - 48 months 



1.61 0 

1.62 0 

1.63 0 

1.64 0 

1.65 0 

1.66 0 



2.91 0 

2'. 92 0 

2.93 0 

2.94 0 

2.95 0 



(2,00) 



(2.40) 



3.77 
3.78" 
3.79" 
3.80" 
.3.81' 
3.82" 
3.83" 
3.84" 
3.85~ 
3,86" 
3.87 
3.88~ 
3.89~ 
3.90~ 
3.91" 
3.92~ 
3.93_ 
3.94 
3.95~ 
3.96~ 
'3.97 



(.57) 



1.67 0 

1.68 0 

1.69 0 

1.70 0 

1.71 0 

1.72 0 

1.73 or 

1.75" d 

>/76_Q.. 
1.11 _Q_ 

1.78 0 

1.79 0 
1..80 0 

1.81 0 

1.82 0 



(.75) 



2.96 

2.97 ■ 

2.98 " 

2.99 ■ 
2.100' 
2.101" 
2.102~ 
2.103" 



(1.50) 



3.98 

3.99 " 

3.100" 

3.101" 

3.102" 

3.103" 

3.104" 

3.105" 

3.106 

3.107 

3.108" 

3.109" 

3.110 

3-. Ill 



(.86) I 



60 -72 months 



1 o o 

- l,o3 


2.104 


j 3 •112 


1.84 


2.105 ■ 


3.113 


1.85. 


2.106 


3.114 


l.*86 


2.107 


3.115 


1.87 


2.108 


3.116 


1.88 


2.109 


3.117 ; 


1.89 


2.110 




1.90 


2.111 




1.91 


2.112 




1.92 


2.li3 




1.93 . 


2.114 






2.115 ■ 






2.116 






2.117 








I 
1 
i 
I 






\ 

• 






« 


(1.09) 


(.86) 


(2.00) I 


A S 


A S 


A S i 

i 

1 
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■ ■ • ■ THE MARSHALLTOWN PROJECT 




PROFILE NUMBER 3.30 




" " "profile ITEM: . ; • 




Removes simple garment; 




BEHAVIORAL DEFINITJON: . . 




-.Child. win be able to take»off a simple, item of clothing such as 
\training pants » However ». the child will need assistance in stepping 
mit of the pants. • ^. •, . 




cms: ' ' ' ■ - 




"Off" 




MEASUREM^ENT CRITERIA:' ■ - 


« • 


Takes off item of clothing uporj verbal request. 


* 


MATERIALS NEEDED: 




Tr.aining pants, ^ • 


f 


BEHAVIORAL OBJECTIVES AND STRATEGIES: ' ' ' > 




3.30.1 Child attends to- adult demonstration. 


* 


3,30,1.1 While undressing child, or sitting him on potty chair, 
take hold of the. sides of his pants and say, "Off". 




-* ' 3,30.1,2 Slowly remove pants, repeating cue, "Off", 




3.30.1,3 Replace pants and put child's hand on the sides with 
thumb on Inside and repeat- cue, "Off", 




3,30,2 ChfTd^removes training pants with assistance and verbal cue. 




3.30.2,1 While undressing child, put child's hands on the sides 
, of his pants witH*his thumb on the inside. Repeat the 
cue, "Off". 




3.30.2.2 If there is no regponse, guide child's hand's down the • 
side of his legs rfepeatpg cue, "Off". 

* * 

3.30.2.3 Help htm step out of his pants, if this is necessary. 
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PROFILE NUMBER 3.30 CONTINUED: 



3.30,3 Child removes training pants with no assistance. 

3.30.3.1 Let child remove his own training pants even though 
, you may- be able to do it-faster. Let him pace 
. , hinjself. 

3.30.3.^ When he grasps the sides of his .pants,, repeat cue, 
- ' . "Off". , - . 

3.30.3.3 Pralise child for being such a big helper. 
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FORM .NO-. VI , - .; ' 

• III Cc) 

. ' ^ . THE MARSHALLTOWN PROJECT 

BEHAVIORAL PRESCRIPTION 

CHILD ' - ^ ^ HOME ADVISOR . V 

" ' • ■ ' ^ - * ■ \, ' 

DATE TO PROFILE! B.O. B.O. 



CUE: 



DIRECTIONS: 



V 




FORM NO. Vl 



_ ' ^ III td) J 
THE MARSHAJ.LTOWN PROJECT 

BEHAVXQRAL' PRESCRIPTION 



CHILD Sebastian Crookshank 

' ; 



DATE 10/1 TO 10/8 PROFILE # -3.30 



HOME ADVISOR T. L. C. 



B,.,0. i 3.30.3 



B.O, Child removes 



traim I 
CUE: "Off" 




ants wun no assistance* 

. ^ ' 


DIRECTIONS: 


1. 


Show Sebbie larqe doll wearina trainina pants: sav "Let's plav a qame 




2. 


Tua dolVs oants down, savina "Off", "flff"- 




3. 


Place doll on cardboard toilet. 




4. 


Tug at^Sfibbie's britches saying, "Off". "Off\ 




5. 


Place Sebbi^'s hands on his pants and help him piTlTdown, 




V 


saying (s/owly and distinctly) "Off% "Off". 


0 


0 

6- 


Poini^o Sebbie* s pants, make downward motion saying "Off'\ 




7. 


Use cue word alone. 8. Repeat sequence ^ 



o 



REINFORCEMENT: 'Touch, Kiss, "Good Boy" 



GOAL: 



1/2 day 



gl-F (B)-F @-F (S)-F (g)-F ®-F 




TIME: 3:15 - 4:15. 



TITLE: ' The Alpem^BoJl Developmental Profile. . ' > ■ 

OBOECTIVE: The new. Home Advisors -will become familiar with thl\ ' 
administration and scoring of the Alpern-Boll Develop- 
mental Profile, ■- > . 



PROCEDURE: The training coordinator .schould explain the following 
areas of the Alpern-Boll Developmental Profile Manual: 

. . 1, Intr'oduction,- page 1-2, 

2, The^four goals used in the construction of the 
Developmental Profile, page 2-3, 

3, the administration Scoring^ page 32-37, 

The trainees will pair off ar)d give the test to each 
other for scoring practice,. 



MATERIAL: 'One Developmental Profile (Manual) per 'two trainees. 
One Scoring Booklet for each trainee. 



EVALUATION: 1. fhe new Home Advisor wijl score the practice tests 
with 100% accuracy „ • 

• 2, Complete training critique, p, 171, 

3» Discussion ' - 



tiHE: 4:]5-4;'30 



TITLE: Assigned ITeadings 

OBJECTIVE: The trainees will be given this opportunity to preview and 
check out the required rea(li.ngs. The required readings will 
i-nclude: > . . 

- - I- . _ 

Krumboltz, J. D. and Krumboltz, 'Helen B.. Changing Children's- 
. Behavior, Engl ewood Cliffs, New Jersey: Prentice-Hall, Inc., 

1972* * • * 

• ' ' * *» 

Patterso/i, G. R, and Guillian,-M. Elizabeth, Living With 
Children : New.Hethods for Parents 'and Teachers. Revised 
Edition, Champaign, Illinois: Rese^arch. Press Company, 1971. 

Stuart,. Richard B. , Trick or Treatment: How" and When , 
Psychotherapy Fails . Champaign, Illinois': .Research Pr6ss 
Company, 1970. 



PROCEDURE: The following books "should be considered as supplementary t&xts 
- and are highly recommended to all trainees: 

Becker, W.C., Parents are Teachers ; A Child Management 
Program . Champaign, Illinois: Research Press Company, 1971. 



t. 



Buckley, Nancy K. and Walker*., H, M., Modifying Classroom 
Behavior: A Manual of Procedure for CTassroom Teachers . 
Champaign, Illinois: Research Press Company, 1972. 

Diebert, A. N. and Hannon-,-A14ee-J.-, New-Joals for 
Changing Behavior . Champaign, Illinois: Research Press 
Company, 1973. 

0 

Whaley, D. L, and Malott, R. W., Elementary Principles of 
Behavior . New York, New York: Appleton-Century-Crofts, 1970. 



MATERIAL: Living With Children : New Methods for Parents and Teachers 
Changing Children's Behavior « 

Trick' or Treatment : How and When Psychotherapy Fails 
EVALUATION: Completion of assigned readings repeat forms I, II, III. 

• * .69 
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/ 



?5 

/ 



. ASSIGNED READINGS REPO& FORM I 



Changing" Children's Behavldr 



Date Checked byt 



Date Returned 



List the thirteen bas1c.;j)r1nc1ples discussed In the booL 



1. 

2. 

3. 

4. 

5. . 

6. 

7. 

K 

10. 

lU 
12. 
13. 



ERIC 
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ASSIGfNED READINGS REPORT-^ FORM li. 



Living With Children 



Date Checked Out 



Chapter 8 possible 

2. • 36 possible 

3. 43 possible 

4. - 15 possible 

5. 30 possible 

6. 11 possible , 

7. 13 possible 
' 8-. 28 possible 

9. 23 pWsible 

_ 10... 19 possible 

11. ,' 32 possible, 

12. 27 possible 

13. 4-1 possible 

14. 24' possible 
^ . 350 possible 



l)ate7Returnec 
correct 



_ ' correct 
_ correct 
_ correct 
_ correct 
_ correct 
correct 
correct , 
correct 
correct, 
correct 
correct 
_ . correct 
correct 
corre^ 

% correct ' 




I 



ASSIGNED READINGS REPORT FORM III 



Parents Are Teachers 



Date Checked Out 



Date Returned 



Uriit 1. 43 possible 
2. ■ 32 possible 
3; 39 possible 

4. 45 possible 

5, (1) 25 possible 

5. (2) 20 possible 

6. 23 possible 
29 possible 
32 possible . 



7. 
8. 
9. 



38 possible 
326 possible 



correct 
correct 
correct 
correct 
~c<^rrect 
correct 
correct 
correct 
correct 
correct 
correct 
% correct 



ERIC. 
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DAY: ''2 

TIME: 8:30 - 12:00 



TITLE: " Behavior Modification 

OBJECTIVE: The purpose of this session is to develop an understanding 
and appreciation for the concepts of behavior modification. 
. Areas will include: 

Definition of Behavior Modification, Behavior-Learned, 
strengthened, maintained, weakened and eliminated, pin- 
pointing behavior, susgested reinforcers and application. 
Do's and Don'ts of Qehavior Modification, practice graphing 
and case histories. 



PROCEDURE:. The instructor will stimulate discussion whenever possible 
and aid the trainees. in completing the various exercises. 



MATERIAL: Pre-Test. 

Narrative 

Pinpointing Behavior 
Suggested Reiriforcers 
Do's and Don'ts 
Practice Graphing . 
"Case Histories" 1, 2, J, 
Glossary 
Post-Test 



EVALUATION: ). Determined by pre-post test comparisons. 

2. Complete training critique, p. 171. 

3. Discussion. 



73 



74 



•PRE-TEST ♦ 

Is a reward for desired behavior the .same as a bribe? 
Why? . - . 

5 



If a person's behavior is not positively reinforced (a pleasant 
consequence occurs), the behavior: 

a. increases in frequency (occurs more often). 

b. decreases in frequency (occurs less often)., 

c. does not change. 

d. makes the p&fson angry. 

The term reward is often used interchangeably with: 

a. candy 

b. praise. ^ • 

c. reinforcement 

d. consequence (pleasant) 

e. money 

f. bribe. 

If a person is given a positive reinforcer, behavior is: 

a. weakened 

b. eliminated 

c. s.trengthened 

d. not changed 

A schedule of reinforcement in which every correct response is 
reinforced is called a: ' 

a. fixed ration schedule 

b. variable interval schedule 

c. fixed interval schedule 

d. continuous reinforcement schedule 

e. variable ratio schedule 

Reward should be given: 

a. infrequently with large amounts. 

b. infrequently with small amounts. 

c. frequently with large amounts. 

d. frequently with small amounts. 
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7, Performance should be' rewarded: 




ERIC 



a* before it occurs 

b, While it is occurring 

c, • iinnediately after it occurs" 

d, all of the above 



8. Removing a person from a reinforcing en^jfcmnient is called: 



^ * a. stimulus satiation ^ " 

^ b. punishment 

c. time out 

d. extinction 

9. Presentation of an aversive stimulus (unpleasant consequence) after 
an undesirable behavior is called: ^ / 

a. counter conditioning 

b. stimulus change 

c. punishment - *v 

d. time out 

10, Presenting a desirable stimulus (pleasant consequence) at such a high 
rate that it loses its reinforxAng value and may become aversive is 
called: 

a* shaping 

b. stimulus change 

c. satiatidn 

d. counter conditioning 

n. Non-reinforcement of a behavior previously reinforced so that the 
behavior decreases in strength is called: 

a. punishment 
extinction 
c, counter conditioning 
• d,. time out 

12. Manipulation or removal of a cue (environme/;al prompter or stimulus) 
which normally elicits a response is called: 

a. stimulus change 

b. satiation- ^ 1 

c. extinction 

d. punishment * - * 

r 

* 

13, Reinforcing a behavior which cannot occur simultaneously with another 
(incompatible behavior, example: wet pants - dry pants) is called: 

a. time out % 

b. shaping Aw 

c. punishment ^ 

d. counter conditioning 

e. none of the a^ove 
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14. Breaking behavior down into small simple steps and reinforcing supcessive 
_ approximations of the final goal behavior ls called: 

» " - a. * shaping . ' * ' 

extinction. 

c* ^ stimulus change • • 

d. * time out 

15. .A reinforcement schedule requiring a fixed number of responses before 

one is reinforced is called:. 

a. .continuous : ^ 

b. fixed ratio '* " 

c. variable ratio 

d. fixed interval 

16. A reinforcement schedule which varies the number of responses required 
before one is reinforced is called: 

a. variable ratio 
' b. variable interval 

c. fixed ratio 

d. fixed interval 

17. A reinforcement schedule requiring a set length of time before a response 
will be reinforced is called: 

a. variable ratio 

b. fixed ratio 

c. variable .interval • • • 

d. fixed interval 

4 

18. A 'reinforcement schedule Which varies the length of time for reinforce- 
ment is called: 

a. fixed interval 

t. fixed ratio < - 

c. ' variable ratio 

d. variable interval * • 

19. Whatfschedule of reinforcement best exemplifies playing a slot machine? 



20. What schedule of reinforcement would, probably generate the fastest rate . 
of responding? 



21. What schedule of reinforcement would most aptly apply to a fisherman and 
his catch? 

^^^*7 ' 

22. What schedule of reinforcement is demonstrated by a child receiving an 
allowance once a week? 



23. ' Under which schedule of reinforcement could an individual' earn the greatest 
' number of rewards in the shortest -period of time? 

'■ — n : — [ : ; ,__ 

24. - When undesirable behaviors are present, we can assume they are a result of: 

a. heredity (the child was born that way). 

b. correct (adaptive) behavior has never been learned. 
, c. the chrld cannot help himself. 

d. an incorrect (maladaptive) behavior has been learned which conflicts 
with the performance of the correct behavior. | 

25. Which of the following are learned behaviors: 

ac lying 

- b, disobedience 

c. honesty 

d. courtesy 

e. all of the above 

26. If an individual is not performing a behavior we want him to, it is quite 
likely he is not getting J [ for it. 

27. .'If you desire to see a behavior decrease in frequency it. 

28. If you desire to" see a behavior increase in frequence it. 

29. Inappropriate or undesiraWe behaviors persist because they are 



^^^.^^^^^ is a powerful reward for most people, especially 

lLTJ.'JT l^-^l ' — ■ - is operating to maintain 

any behavior which occurs. 

■ 32. Just as attention increases the frequency of appropriate behaviors, it also 
. ^ the frequency of in^ippropriate behaviors. 

33. Punishment is many times ineffective in eliminating inappropriate behavior 
because the person is at the same time with . 

34. A better way to reduce the frequency of inappropriate behavior is to 
from it. 

35. If you are reinforcing a behavior in a child, and it does not seem to be ' 
working, very well (behavior not increasing) check your reward. It may not 
be working because: 

a. you are giving too mi|ch of a reward. 

b. you are giving too small a reward. 

c. you are giving the wrong kind of reward. 

d. all of the above. < 

36. An example of a tangible reinforcer is: 

a. 'a smile 

b, praise 

c, attention 

d. a cookie 
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37. An example of an intangible or social reinforcer is: 



a. money 

b, candy 

c. a new bicycle 

d, attention 

38, In measuring and recording behavior, the first of three sepents on 
the graph is referred to as the 



39. The second segment (usually twice the time interva^l) is referred to as:, 



40. During the baseline period, behavior is observed'and recorded with no 
attempt made to apply ' . 

41. During the treatment period, reinforcers are applied to 

desirable behaviors and withheld to undesirable 

behaviors. ' • ' 

42. One should attempt to modify only - behavior/s at a time; 

43. A behavior can be identified if it can^be \ and . , 

44. In identifying a behavior,, it mus4 be defined precisely enough that 
another person could also ^ it, and ^' . it, 

45. When working with a given behavior jt is advisable to determine With 
what frequency the behavior occurs prior to any intervention attempt. 
The recording of this behavior is called . 

46. Other words often used to describe initial prompting-^ to elicit a 
response are: 

• 

a. cue 

b. antecedent 

c. stimulus 

d. prompt 

e. all of the above 

47. Behavior problems often develop in children where the parents take 
behavior for granted and punish or attend to ^ 

■ ■ behavior. 



48. Observing what happens after a response occurs may help us determine 
. ^what the ' for it is. 

49. If the consequences of behavior are pleasant, what tends to happen 
to the behavior? 

50. If the consequences of behavior are unpleasant, what tends to" happen 
to the behavior? 
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. -TEACHING NEW SKILLS . , " ," ' ' 

•INTRODUCTION: ^ • . ; , • ' ' . 

Why are some behaviors appropriate (adaptive) while others are inappropriate 
(maladaptive)? Although heredity obviousjly plays an important rolTin^poten^ial 
capabilities, in^eneral a child acts the way/he does not because he was born that 
way, but because he v/as taught to behave thatf way. Most of what we observe other' 
people doing is something they have learned. TalTcing, laugh'ing, and listening are 
learned behaviors, but so are whining, /fighting and temper tantrums. A ehild 
learns new skills - he also learns behaviors which are detrimental ^Sd^m • 
socially and academically. +low are social behaviors lea,rned? 'The answer is 

-through, reinforcement. . /' . 

• % ' ' ~ — - , ^ y ^ ^ • ^ 

DEFINITION: " - ^ ^ . • • ' . 



Behavior modification is a set of systematic procedures utilized in teaching 
new behaviors. It is based on the pr/inciple that behavior ."is affected by it's* * 
' own consequences. Tfiat is, if'the ^ients which follow, a .response are pleasant 
to an. organism, the probability in^(*eases that- the response will occur again. 
Conversely, if the consequence?" ar;4 unpleasant the probability of the response, 
occurring again "diminishes. /' 

Consequences that strengthen behavior are called reinforcers. Behaviors 
'can thus be taught, strengthened, weakened and extinguished by the discerning 
application or removal of jMo'nforcers^ 

BEHAVIOR: • ' . , . 

A, Learning new behavior: . . ' ^ 

1 . Imitation 
(Example) . . ^ 

A young chi/d begins his movements reflexively. As he gains motor 




control over his environment, he is reinforced by movement, sound, . 
color, touch, etc. As successes in manipulation develop, he is also 
reinforced by smiles, sound's of approval, attention - in'^effect, love. 

As cognition emergesf he begins to imitate others in his environ- 
ment because he is reinforced for this imitatton. As the child becomes 
older, he responds imitati.vely even more. How many of you have seen the 
. TV commercial about the father and sop? They wash the car together, . 
fish together, skip rocks together, etc. They take a break and sit by 
a tree. Dad lights up a cigarette and lays them on the ground. The 
son watches him, reaches for a cigarette,' and pretends to fight up and 

exhale Learning by imitation. Perceived approval would be 

the stimulus, actual approval (attention) the reinforcer. 

Shaping ^ 

> 

CExampl ej _ _ . ^ 

•Another method of teaching behaviors, in addition to modeling or 

imitation, is the method of successive approximations (shaping). 

If a behavior has never been exhibited by a child, we cannot 
reinforce the behavior. ^ 

Therefore, to teach some behaviors, we must reward behaviors which 
are close to, or approximate, the desired behaviors. 

Shaping might be best understood by first citing an incident that 
occurred in a college classroom. 

It was spring and the class was restless. They were looking for 
some excitement or "action" to offset the ennui that typically prevails 
when one would rather be outside than in a stuffy classroom. 

Several* students had^ completed a course in Behavior Modification 
the previous semester and decided to enlist student support in an effort 
to "shape" the professor's behavior. The goal decided upon was to have 




^ •> 

the professor lecture in the position of half sitting on the right front . 
corner of his desk. Accordingly, the class set about shaping, or 
reinforcing, only those movements and positions which would lead to this 
goal. Whenever the professor would approximate, by movement, the desired 
position, everyone in class would lean forward expectantly,.and pay close 
attention to what he said. Whenever he moved away from the right front 
corner, the students would lean back in their chairs and feighn disinterest. 

Needless to say, attention was so reWorcing to this man, that 
evantually.he became almost "pinned" to that one corner. " 

For many children tasks have to be broken down into many smaller 
components. By combining a cue-reinforcer approach to each .increment 
and moving from one success to another a child is "shaped" into the 
larger skill. How would you teach a child to tie a shoe? Write down 
what you would consider to be an optimal number of steps. 
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B. Strengthening Behavibr: " ' - 

]. Inadvertent or deliberate presentation of reinforcer 
'(example) . ' " ' /' 

(IF) ■ . 

(mother ready to leave B.) 



S • ■ 

Xthen) 



R ^CB^thfo^s tantrum! 



• (leads to) .t> 



■SiL 



C (mother stays home) 
Rginforcerfor Tantrum 



S = stimulus ^ ^ 
•R =? response 
Z = consequence 



; \ Twice before mother has hired a babysitter and prepared * 
to go-pla)4Sridge .wtth frtends. Each time, , though, B has* thrown 
a tantrum and ntother has stayed home. " Today^'is no e)iception. 
What is the probability B's behavior ^wjl 1 become stronger? , ^ 



\ 



Matntaim'ng Behavior: _ ' ■ ' . 

1. Schedules bf reinforcement 
(examples) \_ 

The \nSy tn Whiih a reinforcement, or reward, is programmed to occur as 
a result of_^number of responses, the time between 'responses,' or other 
temporal or quantitative features or responses, is called a schedule of 
reinforcement. There are numerous ways in which reinforcement may be 
• "scheduled" to occuT as a' function of response. The fqllowing discussic 
will concern itself with the various methods of schedules in which 
reinforcements may be programmed and the influence of the type, of 
reinforcement schedule to the acquisition of learning and resistance to 
extirrction. - * - 

When the child is attempting to learn a new behavior, a continuous 
schedule of reinforcement is most advantageous. By a continuous 
schedule of reinforcement, we mean a- schedule iri which each correct; 
response is followed by a relinforcement. Thus, the child quickV learns 
what behavior must be emitted in order to gain a "reward". As result, 
the desired behavior is usually repeated with a higfi degree of frequency 
until the child is no longer interested in obrtaining the reinforcement 
(satiation). While this schedule is advantageous to the acquisition 
of a^ew skill, it has two distinct disadvantages. One weakness is 
obvious with continuous reinforcem^ent, particularly when food or candy 
is usedjs a reward. A chiljd is hungry for just so long, and once bis 
hunger is abated, he no longer feels the need to perform in ordei*" to 
- realize the r^ard: Thus, ^satiation occurs and the behavior may cease 
to exist. A second disadvantage withj continuous reinforcement results 
when the reinforcement is-wi|th;lrawn. In comparison to the other types 



of reinforcement schedules, 
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the wi^M^rawal of a reinforcemer^t or 
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consequence used in a continuous schedule of reinforcement results 
in a rapid decrease and eventual cessation of the behavior (extinction). 
, A' second form of reinforcement schedule is the partial or intermittent 
schedule *of reinforcement. In the case of a partial or infermittent 
reinforcement sphedule, reinforcement- for a correct response does not ' 
occur each time the response is emitted. Rather, 1t occurs only after 
a number, of correct responses have bieen emitted, or after a period of 
time has passed during which the correct response has been occurring. 
While a continuous schedule of r'einforcement is more advantageous 'for 
the learning or acquisition pf a new behavior, an intermittent rein- 
forcement schedule is advantageous in ensuring that the behavjior occurs 
Yor a prolonged period of time and in increasing the resistance of the 
behavior to "extinction. 

Example: When working with a child who has delayed language development, 
one might utilize pictures of objects commonly found In the environment • 
and ask the chi>d to name them. Initial lyt in order to get the child 
interested in .the.-task, it may be necessary to reward the child each 
time he makes a correct response witfi, perhaps, an M and M or other 
material 'reWard*"if the child is unresponsive to social forms of <. 
re ii^f or cement. 'It can be readily seen that when working with a 3 or 4 
year old In the acquisition of vocabulary, an M and M given after each 
correct naming'of a picture would soon satiate the child and consequently 
r<esu}t in a decrease in interest for the task, as he will no longer 
have a desire for the candy. ,In a situation such as this, the Home 

Advisor would experience gire^ter gains during the learning session if 

' ' ' •, • 

^th.e child were rewarded only after a given number of correct response 



or after the child has been engaged in the productive activity for a 
given period of time, thus decreasing the amount of candy given the 
child, thus increasing the productive time that the child will wopk 
prior to -satiation. . . , " : 

Jhere are several fonns of intermittent schedules. of reinforcement. 
The first type is called tbe ra.tib schedule. In a fixed ratio schedule 
the reinforcement follows a fixed number of responses; for example, ' 
every tenk response, and such a schedule would be symbolized as fixed 
ratio 10, In other words, for every ten correct responses emitted, 
the individual received one reinforcement. If the child wa^ reinforced 
for every fifth correct response, the fixed ratio would be 5. The 
fixed ratio schedule reinforcement' is u§ed when the teacher- desires • 
^ to have the child perform under a variable ratio reinforcement* schedule 
rather than a continuous reinforcement schedule in order to decrease 
the likelijiood of satiation occurring and to increase resistance* to 
.extinction (the cessation of behavioft following the withdrawal of the 
reward reinforcement)/ " * * ^ 

For example: If a CI iniciail,.^or Home Advisor, is operating within a 
^continuous reinforcement schedule -and shifts .directly \o a variable, 
ratfo schedule with, the first re^forcement occurring only after. 10 ' 
correct responses,, extinction may occur beffore'^the 10 responses have 
been emitted* Therefore, it wpuld be better to move from a -continuous 
reinforcement schedule to a fixed ratio schedule of perhaps two 
responses, tor one reinforcement or consequence. Thus,, the reinforce- 
ment schedule may be stated as fixed ratio 2 (FR 2). When- extinction 
.does not'occur, the fixed ratio^ schedd^e m£iy be increased to fixed ratio 
3, fixed catio 4, etc., until the child^s tolerance for res^)onding 
without each rfesponse resulting in "a reinfardement is developed. Once 
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thi's' occurs, a variable ratio (VR) schedule should be initiated, as a 
higher level of responding occurs- under a VR schedule than when a FR 
'Schedule. is used. 

In a variable ratio schedule of reinforcement, the reinforcer is related 
to the number of responses; however. Instead of Occurring after a fixed 
number, the reinforcing stimulus occurs after a varying number of 
responses has-been emitted. The advantage of a variable ratio schedule 
of reinforcement is thai the individual soon acquires a high level of 
responding and the behavior becomes much mpre resistant to extinction 
when the reinforcement^! s withdrawn, because the individual will not 
know how many mpre correct responses will be necessary before a 
reinforcement is forthcoming-/ • . ^ 

One may dispense reinforcements, in'relation to time as well as to the 

9 

number: of responses, thus creating interval schedules of reinforcement. 
As with ratio schedules, interval schedules may be fixed or variable. 
In a fixed interval schedule, the reinforcing stimulus occurs after the 
lapse of an-interVal of time, such as a specified number of- seconds, 
minutes, or hours, depending on the age and mentality' level of the . 
ch*ild* As^a general rule, the younger the child, or the lower the 
mental age, the shorter the interval of time should be between reinforce 
ments so that the child will be able to relate the reinforcement with 
vthe correct behavior exhribited. For example: If a child exhibits the 
desired behavior for a response and the consequence or reinforcement is 
not immediately forthcoming, an undesif^ble behavior or response many 
occur between the ttjne of the desired response and its consequence or 
reinforcement, thus increasing the likelihood that the child will 
associate the reinforcement with the undesired behavior rather than 
with the desired response. An e)<ample of a. fixed interval" schedule of 
/ - 86 



reinforcement could be used with a school age child who has difficulty 
remaining in his seat. for any meaningful length of time. The teacher 
might reinforce the child for remaining iri his seat for a given 
number of minutes. 

In a variable interval schedule, the reinforcement occurs after differing 
periods of time in which th6 desired reponse is exhibited. For 
example: the child who is reinforced for remaining in his seat may 
initially be rewarded for every time he stays in his seat. Then as 
the "in-seat" behavior becomes more pronounced, the interval of time that 
the child must remain at his desk prior to receiving a reinforcement 
may be increased. As with' any variable schedule of reinforcement, the 
variable interval schedulef'has the advantage over the fixed interval 
schedule of maintaining behavior that is more resistive to extinction. 
In extablishing an effeo'iYe sbhedul.e of reinforcement, it is of utmost 
importance that the quality of the reinforcement should be highly 
meaningful to the subject. Many failures in IttanptW^p modify 
behavior have been the result Qf/the selection of an inappropriate 
reinforcement." 
Conditioned Reinforcers: 

The goal of^behavior modificat4,Oa is to develop a behavior in an 
individual to the extent that the individual exhibits the behavior with- 
out externa] management. Thus, the behavior must be incorporated into 
the individuars behavioral repertoire. In order for this to occur, the 
individual must achieve a feeling of self-satisfaction fpm having 
exhibited the behavior independent of external reinforcement. -In order 
to develop such a behavior; which was originally non^meaningful to the 
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individual, one must begin by utilizing a 'reinforcement which is 
highly rewarding to the subject. Hopefully, one might begin with a 
social reinforcement which is more adult than a material reinforcement, 
and thus is one step closer -to, the eventual incorporation of the 
behavior by the subject. If, however, a social reinforcement is not 
meaningful, one might resort to using material reinforcements, such as 
the chance to earn a model airplane, a new bicycle, an M and M, etc. 
As the goal is the inclusion of the behavior into the individual's 
daily life style, it is desirable to move a child from material reinforce 
ments to social rein^forcements as rapidly as possible. The way to do 

.this is to pair a previously unmeaningful social reinforcement with a 

meaningful material reinforcement. " 

Example; Recently, I worked with a kindergarten child who was non- 
responsive to the verbal conmiands of the teacher. The teacher had 
tried various forms of verbal praise with negligible results. After ' 
observing the child, it was noted that a lower level material reinforcer 
would be necessary. While working with the child, it was noted that he 
was extremely jpterested in helping the teacher pass out milk and graHam 
crackers. Therefore, the privilege of passing out milk and graham 
crackers was used as a reinforcement^ for the desired behavior of not 
hitting other children. In order to aid the child in incorporating 
the non-hitting behavior into his behavioral repertoire, and to thus 
become more adult-like' in managing his own behavior, the formerly un- 
meaningful verbal praise and social reinforcements given by the teach/r 

were paired with the meaningful reinforcement, i.e. passing out mflk/ 

f / 
^and graham crackers. By pai^ing the two reinforcements in such a manner, 

. 7 

the social reinforcements of the teacher eventually took on a meaniigfifl 
degree of significance for the child. Eventually, this led tq tl>e^child 
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working solely for the social reinforcements .given by the teacher, and 
a decrease in the necessitj^ of resorting to special privileges in order 
to manage behavior, Essenifeially, ,this was more adult-like than 
continuing with the privilege of passing out milk and graham crackers 
as -the responsiveness to social reinforcement, was one step closer to 
incorporating the desired behavior into his own repertoire. 
It should be kept in mind when pairing a non-meaningful reinforcement 
with a meaningful consequence, that the non-meaningful reinforcement 
should always precede the meaningful reward with as little time as 
possible lapsing between the two^ presentations. 
Weakening Behavior: 
1-. Punishment 

(Example) ^- 
Punishment does work as long -as it is meted out objectively, parsimon- 
iously Relevantly) and with the idea, a'lways in mind, that it is a 
^^^rning experience for the child, Vindictiveness, vengeance or 
Wleration limits reached in anger, point up the needs of, the giver 
more than the receiver. Research indicates that punishment to be 
effective, has to be. relatively severe, timely, and consistent. This 
is where, as a technique, punishment falls short. 
•We're all human, When -do we generally punish? 

In anger, of course. What about relative severity? For some children 
a firm voice can result in sobbing.. For this child, the firm voice 
probably represents severe punishment. Another child could be paddled 
to the bruise level and still wander off, seemingly unaware anything 
out of the ordinary had .transpired. This then; would not be severe 
punishment for him, but,. more likely, physical abuse which satisfied 
some adult needs. Punishment has to be timely. It must be closely related 
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in ti|ne to the response, How often is this really the case? Little 
Joan colors on the walls of her bedroom. When mother finally discovers 
the misdeed, Joan is taken to task. Usually, it is "did you .do that?" 
did you? did you?" When Joan finally admits the misdemeanor she is 
spanked. From her frame of reference was she punished for telling the 
truth? Can she really tie the punishment, temporally to the behavior? ■« 
Consistency is another bugaboo "Mom might spank, dad might admonish • 
Can Joan, then depend upon a well-defined limit? None of the above 
criticisms are insurmountable, but do complicate the usage of punish- 
ment as a technique ^ 
Time Out 
(Example) 

For some behaviors, simply ignoring the child is not enough to curtail 1 
the behavior unless the ti|^ involved is not a consideration. Time 
out from positive reinforcement represents ah effective alternative. 
The method of time out removes the child ^from a situation in which he 
can receive reinforcemertt. This differs from, extinction in that the 
method of extinction removes the reinforcing stimulus rather than the 
child. 

Counter Conditioning • " • 

(Example) ^ ' • 

Incoi|ipatible behaviors are behaviors which are difficult to perform 
simultaneously, with the deviant behavior. When these behaviors are 
being performed they do not allow for maladaptive behaviors to occur. 
Reinforcing incompatible behaviors is a. useful tool for eliminating 
undesirable behaviors and building up desirable behaviors. It increases 

• ^ *• ^ 

- 90 

91 • 



the eff^ptivene^s of other reinforcement or punishment techniques when 
used in conjunction with them. It would be doubly effective if we 
reinforce non-nail-biting behavior at the same time we apply aversive 
techniques to the nail-biting behavior. 
Stimulus Satiation 
(Example) 

Satiation is the method of presenting a reinforcing stimulus at such a 
hi9h..ra|;e that 1t is no longer desirable and may be aversive. Having 
a child^ write, 500 times, a dirty work which he has used is an example of 
the technique of satiation. Due to the differences in satiation levels, 
both among subjects and among reinforcers, it is difficult to determine 
the effect'! veness of this technique. Sometimes the behavior is ' . t 
eliminated ati^d other times the effects- are only short term. This 
'technique should not be dismissed out of hand though, since desirable 
behaviors are sometimes inadvertently diminished through satiation of 
a reinforcer , . 

Stimulus Change ' . • ^ 

(Example) 

This technique consists of manipulation or change of the stimulus which 
spears to trigger a response- If a bowl of candy is kept on the table 
and a child cannot seem to leave it alone, the candy is removedu or 
replaced with, s-ay a bowl of fcuit,' 
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E» Eliminating Behavior: 
1, Extinction 

(example) ^ ' ^ 

When abehavior 'is never reinforced, it will decrease in* strength, 
and disappear. This fact has b^en observed many times in practice. 
The problem here is that inadvertent reinforcement causes what is 
termed spontaneous recovery. The undesirable behavior shoots up in 
frequency and intensity to a level higher than the pre-extinction 
level. 



NOTES: 






PINPOINTING BEHAVIOR; • 

. Identifying (pinpointing) target behaviors • we have ualked about behavior - 
the changing or modifying of behavior. The alteration of behavior, thorgh (in 
behavior medification theory), assiimes that only one behavior at a time will be 
attended to^ How do we isolate, identify, or specify a single behavior? Basically, 

a behavior can be identified if it can be observed and counted, 

f 

WORKSHfiET - PINPOINTING 
The following items are behaviors that may or may not be sufficiently pinpointed* 
for observation and measurement. If you feel that an item is a beliaviofXhat 
can be OBSERVED and COUNTED, place an "x" in the cs^lumn marked 'agree*'. If you 
feel that an Item is a behavior that CANNOT BE OBSERVED and COUNTED, place an 
"x" in the column marked "Dij^agree", If not sure, "x" the "Don't know" column 
EXAMPLE: . ' AGREE DISAGREE DON'T KNO 

Spills milk'' - X 



1. 


Late for supper- 


2. 


Short attention span 


3. 


Reversal "b" and "d" 
when writing 


4. 


Poor reader 


5. 


Mean to other children 


6. 


Leaves ring around 
bathtub 


.7. 


Bites nails 


' 8. 


Hyperactive 


✓ 9. 


Stacks rings on pegs 
in order. 


10. 


Doesn't mind 


11. 


Catches bounced ball 
two' out of three times 
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AGREE 



DISAGREE 



DON'^T KNOW 



12 w Immature 

13. Wets britches 

14^ Poor speech 

15. Kicks cat » ♦ 



SUGGESTED REINFORCERS: 

^ TV watching 
I 

Money 
Candy 

New clothes 

ToySw ' 

Nakane d c > 'o^o 

Helping ' 'lotlier br dad on. 
"STpec.ial Projects" - 

Running errands ^ 

Play,ng outside 

Family gamo.$ . . 

Gum 

Fruit 



OTHER 
POSSIBILITIES 



Painting 

Trips to: 

zoo-park-museum 
library 

Praise & attention 

Smiles 

'Physical affection. 

Vizlt friends 

Fa-dly drive 

Ch')ice of dessert ' 

Games & puzzles 



Being first 
ig^t 



Writing letters 
Collecting mail 
Choking 
Story time 
Bike rides 
Fishing 
Sleddii g 
Coloring 
Swimming 



/ 



Privileges 
(e.g., staying up l^ate) 



Boeing right 
Tokens ^ * 

* . Stiimps * . *• ' ' 

APPLICATION: ' ^ • • / , 

^There are many w^ays to utilize remfrucers. Two main requirements are: 

Jl.' Whatever the remforcer i<;, ii Iia;:, io be j nctiidui eJ after the behavior occurs - 
the longer'the control agents waits, the wecike? the leinforeer. 

* ^, 

The control agent has be cunstsLeiiL. The ciuKl will then develop an ex- 
pectancy *'^t«?t" whi^'h Ml itseJr j-s i'remiou. lag- 



SOME DO'S AND DQN'TS^QF BEHAVIOR. MODIFICATION 

DQi Approach behavior management with an open mind.. The system .is, making 

the job easier for many people ...... why not for you? 

DON'T: Think* of ^behavior management as* a replacement for a teaching method. 

Behavior management is an aid, not a substitu'e. It is compatible 

to any gpod method of teaching, 
DQy Bejcome thoroughly fami-liar with the terminology, , 
DON'T: Start until you've thought about what. you want to accomplish in specifi 

terms, . " ' ' • . ' 

DOi Pinpoint, Be specific about the behavior you want to modify. Break 

it down ko its small est^ssible unit. (Not "dis.turbing class" 
^ but, "talking out" or "out' of seat"..- Wot ""getting work done" 

but, "words read" or "problems worke'd"). ' _ ^ i' 

DON'T: Try to decelerate more than one behavior in a child at onfe time. 
DO^ Count the behavior long enough' to establish a baseline before you 

introduce your arrangentent. 

Sometimes .counting alone will extinguish an undesirably behavior -or 
accelerate a desirable one. / * * 
DON'T: Try to 'count a behavior all day. ^ ^ ^ - • ' ^ 

It is easier to.be consistent with a time sample. (Howmany times 
does the behavior occur in d 30 miriute period each day?) 
DO: Study the child before deciding on a stimulus or a consequence, What 

."turns him on"? What does he do when he is free to choose? 0n6 
• child's rewardymay be^another child's punishment; ^ , ^ 



Give up if the first t-hing you try doesn't work. You may need fo 
increase the frequency or' amount'of the consequence, or substitute 
another. 

Make onlj( one change in the arrangemerit at a time. OtherwTSe, you 
will never know what worked. 

Respond to your graph. Young children, especially, may^need frequent 
changes. Be ready to substitute if one consequence stops working or 
the effect levels off. 

Get "crutched - trapped". You don't have to go on giving, a child 
candy, or gum forever ♦ 

Use natural consequences whenever possible. Candy, gum, and money 
are fine if you need them, but five minutes playtime or the chance 
to work on a favorite project may be better. / 

Let the child take over the recording of his own behavior if possible. 
Present his own consequence. 

Let the mechanics of the program get you down. Once you fully under- 
• *■ 

stand the system, you will find ways to simplify procedures to, fit 
your n^eds. , ' N 

MaintaiiJ an air of detachment. If yo^i over-react with praise or dis- 

, / 

appointment, how will you know whether the child is responding to the 
consequence or to your behavior? 

If you want to use praisje or disapproval as a consequence, \X must be 
consistent and must be recorded as part of the arrangement. 
Blame the child if you are NOT getting results. Figure out what you 
are doing wrong and change i,t- . You can succeed 




iRemove the consequence aftei* a modification is established. 

Hesitate to go back to the arrangement if the new behavior' does not 
continue after -the consequence is removed. ' ' . 

Continue "to record. You haven't really modified unless the new . 
behavior continues after the removal of conse\iuence. 

Set your expectations high. • If you- expect too -little you may be 
holding the child back for lack of e/iough material to work on. 

» 

Scold to try to increase a child's production. Children are hurt" 
by scolding not by high expectations. Let behavior management 
techniques work for you. 

Accelerate a desirable behavior when you decelerate an 'undesirable one. 

Leave a child totally decelerated. The goal is to help him fi^d better 
patterns of behavior. 

Tiiink of the child's total optimum development. Modify only the 
behavior that is important in that framework. 

^ r 
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PRACTICE GRAPHING; ' • . 

' " ' ^ 

The occurrence of behavior, before the Behavior Modifier attempts, to change 

/ 

it is called the operant level. A record of ^thfs occurrence is called the base- 
line. The baseline is the pre-experimental record of;a behavior. Whether €l4 
modifier desires to strengthen or weaken a^^ehavior, the record of his 
experimental effonti is called the treatment period. The'treatraent period 
genefally, runs about twice as long a4 the- basel ine. Both are usually 
represented graphically. / > ' 



F 
R 
E 

Q 
\S 
E 
N 
C 
Y 



1 J 



TIME 



The number of times behavior occurs (within a certain time segment) 
is represented vertically. 

The time segments (e.g. days, minutes or seconds) are represented 



horizontally. 



4 



98 \ 



I 



DATA: 



Suz±e is late to supper after being called, the following amounts of tijne. 



MONDAY 


TUEaDAY 


WEDNESDAY 


THURSDAY 


FRIDAY 


SATURJAY 


•UNDAY 


10 min. 


9 mln. 


8 min. 


9 min. ' 


8 mln. 


10 min. 


mln. 



Mother makes TV watching a function of timeliness. 
The. following represents Suzie's subsequent behaviors: 



MONDAY 


TUESDAY 


WEDNESDAY 


THURSDAY 


FRIDAY 


SATURDAY , 


SUNDAY 


10 min. 


8 min. 


6 min. 


4 min, , 


'5 min. 


3 min. 


2 min. 



SXERCKE;- ' - 

1. Label baseline and treatment^period. 
.2- Mark off time and frequency on graph, 
3. Jfliac Is the target behavior? 



4. What is the remforcer? 

5, Plot the baseline. 

6^ Plot the treatment period. 

Did mother do the right thing? 
8, Why? 



\ 
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CASE HISTORY # 1 



Mrs. Smith felt. mornings were abojut the worst part of every day. Maybe 
-Saturdays and Sundays- wer en' t ^o bad but, then there wasn't any school on those 
day^, Barrett Smith, age 7, was o't'^the verge of becoming a legend in his ^ovn 
time - for putfering. Granted, it was a trifle easier (than mo^/ing -he rock of 
^ Gibralter) to get him out of bed in the morning but from then on things really 
• became difficult, • Snecitically, th'^; problem wa^ getting dr-:S. ed. Barrect could 
. do more piddim' and puddlii' and fiddlirJ and 'uddlin' than ail his older sibs 
had ever done pu-. ^o^e^her. Mrs. Sfnith was worried* because twice* this past 
week Barrett had been late for school. He certimly wasn't getting^a nourishing 
breakfast, either, because by the time he go*, diessed he had to, gulp and run. 
Mrs. Smith bad started reminding Barrett, to hMriy about a month ago when school 
started buf it seemed he had jus^. been getting slower* She then f6lt she had 
to get Barrett up earlier each moriing becuse he was taking longer to get 
dre-jsed. Every 2- minutes she would holler up. the stairs:^ 'Hurry up' Barrett", 
■"you're la'-e again', breakfast 1- ready", "you'ro going to make me, angry", 



er|o 



"I m POj^oing to tell you again", and so pn and on and on 



Mrs/ Smith had confided in a :ri->nd of hers (a Home Advisor) and had followed 
a r-.onim^ndation that she record and graph Barrett *s behavior for one week. 
It looked like this: '"^ 
60 



GETTING 
DRESSED 
BEHAVIOR 




The Home Advisor lopked at the graph and agreed with Mrs. Smith that 
Barijett^ should be able to dress faster. Also, the prospect af hollering 
20 - 30 times an hour each morning for the next 12 school years seemed, somehow, 
inefficient. It was suggested that Mrs. Smith holler less' the coming week and 
to record both her and Barrett's behaviors. 



NUMBER OF TIMES HOLLERED 



Mon, 


Tties, 


Wed. 


Thurs. i 


Fri. 


30 


20 


13 


7 


3 


NUMBER OF MINUTES TO DRESS 




Tues\ 


Wed. 


Thurs., 


Fri . . 


60 


40 • • 

1 


26 


14 


6 



Mrs. Smith 



Barrett 
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CASE HISTORY # 1 

PROBLEM WORKSHEET • ' 

< 

1. Look at the records of frequency and duration xn case history # 2 and 
transcribe to the following graphsn 



Mrs, Smith's 
Graph . 



Barrett 
Graph 



2. What happened?. 



•3. Why? 



4/ Uo -th^^bdVe graph reflect, l?*keline.c/r treatm^.nt data? 
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CASE HISTORY # 2 ■ .* . 

Do you believe Hurricanes move counter-clock-wise in a northeasterly ' 
direction and predominantly over water? Then you have not seen Hum" cane. Annie! 
Annie is a charmer! Annie is a loye=' But, AntTie is a 4 1/2 year old house-turner 
up-side-downer. To visit Annie's room was an experience her father could not 
even describe. When Annie walked out of her room, down the halT, and into 
the living room, it was as though a combine had gone hay-wire and was strewing 
a swath rather than cutting. Yes, indeed, sweet Annie was a "mess machine". 
Mother had begun to develop a sensitive sacroiliac from so much stooping 
and picking up. Dad had at least 'two more frown lines and even thought he ■ 
was getting grayer- What to do?- Mom 'and Dad remembered the Parent/Child 
Home Stimulation classes they fiad taken and decided to try out some ideas, 
new to them,'.from their Manual. The first thing to do was get a. baseline. 
Maybe the behavior wasn^t quite as serious as it seemed. Maybe Annie 
didn't really Hurricane and strew twenty-four Hours a day. It was felt 
that the "major family problem was the spread of debris througheut ^the 
entrlre "housfe, but that bedroom containment was a tolerable situation. 
Also,' Mom and Dad realized they could not n)onitor *Annie all her waking 
hours, so they decided to rely on- a daily item cbunt. Each night, af'^er 
Annie went to bed they would p'jck up all the items and place them back in 
Annie's room, so they could start another day with an accurate count* 



10^.. 
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F I T W E.€ K T.Al L Y: 



NUMBER ITEMS STREWN THROUGHOUT HOUSE 



MON. 


TUES., 


WED, 


THURS. 


FRI. 


SAT. 


SUN. 


75 • 


60 


65 


70 


75 - 


70 


65 



S E C O^N D W E E-K TALLY: 



NUMBER ITEMS STREWN THROUGHOUT HOUSE 



MON. 


TUES. ' 


WED. 


THURS. 


FRI. 


SAT. 


' SUN. 


eo'" , 


45 


30 


15 


10 


5 






CASE HISTORY #2 
PROBLEM WORKSHEET 

GRAPH BASELINE 



2- What wV)uld you do now? 



3. Would you introduce a reinforcer, remove a reinforcer, or both, to 
change Annie's behavior? 



^4t What might be a relevant consequence to introduce? 



5 : What might be a relevant consequence to remove? 
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'CASE. HI' STORY #"2 

j 

PROBLEM WORKSHEET Ccontljiued) ^ 



6. Would you stipulate any special conditions to be met just^ior.to 
presenting a reinforcer? « 



. 1 . GRAPH TREATMENT , PERIOD 



8. Did the parents make the right decision? 



NOTE: You will have ♦'o iftsume* «».*i;er U.e tret, I'^at your strategies 
were the nar^^nr^' 'yeci«lon«^ for frt^'^ttnftnt • ' 
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Case Hiatorv #3 . » * 

Things were in a turmoil at the old Poo Barn. Prince Poo wouldn't keep his 

" britches' on. Of course, he was only two but still 
it was^^mbarrassing to King Poo toUave^the Prince- 
streaJcing-through the kingdom bare bottomedo Ob- 
viously a n^w behavior had to be learned. The 
trumpeters sallied forth and heralded the news that 
a reward of many sovereigns would be given the loyal 
subject who^ could teach Prince Poo to keep his 
. britches on. Many important people camei:o solve this 
royal problem. A Vizier came with bottles and vials, 
mixed a strange mixture and blew up a balloon. 
Prince Poo kept his britches on but he kept ^ 
floating away and couldn't be found for days, 
A prestidigitator worked out a scheme where 
T-oledo Steel Springs were sewn i/ito the hem of Prince 
"^oo's short pants. Every time the britches fell down 
they would spring high above Prince Poo's head and 
•finally oscillate into place. This sdieme worked, 
'"'^^ after a fashion,, but eventually ^ ^ • - 

gave Prince Poo a serious case of hiccups. 

i 

Fifially, from the midwest came a man who said he^was 
-a shaper. Now, no orie at court knew what a shaper4. 
^was. But, no one wanted ^to admit that they didn't 
.know, , least of all King Poo* 




i 
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So, the shaper given the Royal go ahead. He observed and counted and 
recorded from morning to night for a week. Fiflally, he gleaned from his 
data that Prince Poo "had never learned to pu^l his bitches up because 
pleasant consequejices occurred-when they fell down. Everyone at court 
smiled and said in unison "oooooh!" Tha shaper asked King Poo 
to request everyone's presence. He then asked that no one, in the future, 
pay any attention to Prince Poo when his brvtches fell down. On 'the 
■contrary,, if he made any move, however small', towards his britches, 
therl' everyone should smile and say, — "oooooh!" The'King under- 
Stood immediately, that each successive apprbxiitjatipll, by Prince Poo, • 
would be reinforced by the smiles and oooooh 's (attention) and that 

« < * * 

soon a new behavior would be learned - britches' up. He issued an edict 
requiring appropriate smiles and ooooohs. The shaper feTt that-'ff- Prince 
Poo would bend over and only touch liis britches (for attention) the first 
week that this would be reasonable progress. The following week another 
task could be learned which would even more closel/ approximate the final 
'goal: He asked a Home Advisor, stationed at court, to' write a prescription 
paying particular attentiion to cue, directions, reinforcement and criteria 
for success. (*New Home Advisor write prescriptiorv). At the end of one 
week the data looked like this: (* New'^Hpme Advisor graph. clata) . "* ■ 



DAY ' 


M (baseline) 


n 




W 


T 


F 


S 


S 


M (postl.ine) 


PAREftT 


M 


M 


M 


F 


F 


F 


M 


M 


F 


TIMES 


0- 


•'o 


1 


0 


1 


2 


3 


4 


■ 5- 
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FORM NO, VT 



• - CASE HISTORY #3 , 
Problem Worksheet 

THE MARSHALLTOWN PROJECT o 
BEHAVIORAL PRESCRIPTION - 



1 



CHILD 
DATE 



TO 



4. 



• HOME AD\^ISOR 



~ PROFILE 



B.G. # 



B.O. 



CUE: 








DIRECTIONS: , • 








■ • 




• * 




' T 






9 


♦ 




* 






























» 


RBINFORCEMENT: . 









''^lOAL: 



COMMENTS: 
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, , ^, CASE HISTORY #3 

' Problem Worksheet (continued) 



-M-F 



M-F, 



M-F 



M-F. 



M-F 



H-F 



M-F 



4 



t — 



I 



BL 



!• Was 'Criterion (goal) met?' 



'DAYS 



2. What migh't'be a next incremental behavior to be reinforced? 



3^ ' Is it important to distinguish which parent works most often,, or more 
successfully, Mt\\ a cKild? Why? 



4. Should the frequency hash marks (marks on the number of times line) 
be used in sequence, depressing graphic representation, or variaMy 
to portray a larger graph? , - 



110 



111 



/ . / ■ • : - , 



1 . BEHAVIOR MODIFICATION: ' • / " " - : ; ^ * - - • ^ • ~ ' .. 
Techniques which ars iconcerned with the relatlonshif} betweeTi changes 4n the 
environment and change in the subject's "response. Usually progfammfid to , 

•liicre^'se or decrease/rates of behavior. ' - • « ' * \ 

2. BRIBE; ^ • 

/(usually) Cons;i'§ered as something given to pervert' or corrupt; .therefore, \ 
^ having stro^ overtones of something wrong, unethical, illegal, or immoral. 
Dispropoptionateiy large reinforcement for exhibited behavior. ' • ---.^ 

3. / CONSEQliENCg- ; ' *■ . » ' '^. f 

/ 7 , • ■ • ■ • : 

As arpplietf^to behavior, a consequence can be pleasant (reinforcing or 

swarding) thereby tending to strengthen that bebavi'or; or, it can.be . 
unimportant (neutral or noh-reinforcing) thereby^ tending to weaken behavior; 
or, it can be averjive (unpleasant or punishing) thereby ten;iing to 
extinguish behavior. 
CONTINGENCY; 

An arrangement or condition which must be met before a Consequence ppcurs . 
A contingency refers to the arrangement or relalfionship betwjeen a.,i^sponse 
and a reinforcer. Whether or not a consequence occurs depends upon the 
prior occurrence of a response. 
. COUNTER CONDITIONING; ' 

Reinforcing incompatible behaviors. Incompatible behaviors are those 
behaviors which cannot be performed simultaneously. 

Example; Biting nails, NOT biting nails. To weaken nail-biting behavior, 
the incompatible behavior (non-nail-biting) should be reinforced. 



GLOSSARY (Continued) 

6. ENVIRONMENT; " 

Pattern or configuration of all energies, present. at any given time, that 
are capable of entering into lawful relationships with behavior. 
Surroundings. The events and things around a person which influence^ehavior. 

7. EXTINCTION ; " * J^^- 

■ A procedure whereby an accustomed reinforcer is withheld. When a behavior 
is never; reinforced, it will decrease in strength and disappear. 

8. FADING r • 

' — • N 

The process of making a cue, stimulus, or environmental influence less and " • 
less visible. Example; Transition from physical assistance to singl^'word 
prompt. 

9. - INCOMPATIBLE BEHAVIORS ; ' * 

* * 

Behaviors that cannot be performed at the same time. For example: a child 
cannot be seated and moving about the room at. the same time. Therefore, by. 

inference, one behavior is .increased as the other is reduced. 

10. MODELING (IMITATION); 

Copying another's behavior in anticipation that pleasant consequences will occur. 

11. NEGATIVE REINFORCEMENT: - 

* 

An undesirable ^r aversive stimulus (negative reinforcer) is removed, serving 
.to strengthen the behavior which removes it. 

Example: a person is bothered by pesky flies. He swats a few, lessens the 
harrassment, and strengthens fly-swatting behavior. 

12. NEGATIVE REINFORCER: 

Any stimulus perceived by the received as uncomfortable, undesirable or - - * • 
aversive. ' . , • 
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GLOSSARY (Continued) 

POSITIVE REINFORCEMENT!? 
- The presentatiOo of a positive reinforcer, foljowing a desirable emitted 

response, V/hich tends to strengthen that response. ' . - 

U. POSITIVE REINFORCER ; 



Any praise, encouragement, object, privilege, equipment, activity, etc, 
which a child perceives as pleasant or desirable. 
15. PREMACK PRINCIPLE; 



a more preferred activity. 

16. PUNISHMENT ; 

A penalty inflicted on an offender as a retribution and, incidentally, for 
.reformation and prevention. The procedure of following an undesired be- 
havior by 'an unpleasant consequence which decreases that behavior's future 
strength or probability. • - 

17. RESPONSE ; ' ; 

A reaction to a stimulus. The activity or inhibition of previous activity 
of an organism or any of its par'ts resulting from stimulation. Any behavior 
or' change in behavior which occurs as a^ reaction to environmental conditions, 

18. SCHEDULE OF REINFORCEME-NT ; 

Refers to the relationship between the number of times a behavior occurs 
• and the number of times it is reinforced. 

19. SHAPING (SUCCESSIVE APPROXIMATIONS ) ; ■ » 

When the des.iY-ed response to a task does not occur, the parent may 
sequfeptially arrange a number of smaller success-insuring tasks which 
eventually lead to the completion of the original task. 



A behavior may be accelerated when it is followed by a behavior which 
normally occurs at a- high rate. A less preferred activity comes before 
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GLOSSARY (Continued) 

20. STIMULUS (cue): ^ 
Arbitrary environmental unit. Something that occurs i\i the environment , 
which directly influences activity (behavior). 

21. STIMULUS CHANGE; 
Manipulation of environmental influences to reduce or enhance the probability 
of j-esponse.. Example: If a child will not iTave a cand)Adish alone, remove 

the'candy dish. 

i '. 

22. STIMULUS SATIATION : \ 
Method of presenting ,a reinforcing stimulus (r6inforcer or Veward) at such 
a hi^h rate that it is no longer desirable and may be av€rsi\ve< 

23. STRENGTHEN BEHAVIOR : 
BehaviW occurs more often. Rate or frequency incr-eases. 

24. TIME OUT: 
Removing a child from a reinforcing situation. 

25. WEAKEN BEHAVIOR: 
Behaviofr occurs less often. Rate or frequency decreases. 
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• TIME: 1;00 r 2:30 



TITLE: 



Exercise in Behavior Modification and Task Analysis: ^Unit I 



.OBJECTIVE: 1. 



2. 



PROCEDURE: 



MATERIAL: 



EVALOATION: 



4. 



5. 



6. 



Given 10 examples, you will be able to identify those that are 
BIG (COMPLEX) BEHAVIORS and those that are IHtle (simple) ones.. 

Given 10 situations, you will be able to identify the COMPLEX 
BEHAVIOR in each- situation. You will also be able to'identify 
,the simple behavior that needs to Jje taught firs't. 

Given 10 groups of behaviors,^ each group containing ""one COMPLEX 
BEHAVIOR and several related simple behaviors-, you; will be able 
to link each of the simple behaviors into a chain -linking tothe 
COMPLEX BEHAVIOR^ . . ;• • 

Given ta problem situation, you will identify the COMPLEX BEHAVIOR, 
analyze f-t, and then brea^c. it <iovfn into its sfmple jjehaViors 
(thjs is •called pinpointing.). • . ' ' ^ 

Given a shoe with a shoelace to' tie, you will analyze the COMPLEX 
BEHAVIOR of tying a bow in the shoelace then pinpointing in writing 
the simple behaviofs involved -in tying that bow. - ' 

Froftj'obsef-ving your child, you wiVV identify one COMPLEX BEHAVIOR, 
analyze ft, and pinpoint the step-by-step simple behaviors he must 
be able to do, to reach the larger COMPLEX BEHAVIOR. 



A person* well versed in- jjehavior modification and task analysis should 
be the leader responsible for' presenting this .program. All participants 
shall complete their own copy of the participant's workbook as the pro- 
gram progresses. Areas of confusion should be discussed and clarified 
as they occur and before moving to the next segment of the program.- 

"A, Mediated Training Program For P^irents Of Preschool .Mentally Retarded 
Children", Engineered Instructional Products,. Box 136, Euc|enej J , 
Oregon 97601, 
Workbook- 
Unit I Tapes 

Unit I Slides * , ' " ' 



1. EaclTHome Advisor will correct any workbook unit errors before, 
going on to the next unit. 

2. Complete training critique, p. 172. 

3. Discussion ^ 



116 



DAY: 2 

TIME: 2:30-4:00 



TITLE: Exercise In Behavior Modification and Task Analysis.: Unit II 



OBJECTIVE: 



1, Given 5 situations, you will be able to identify the cue and' 
and behavior in each .situation. . , 

,2. Given 10 cues, you will be able to identify the ADULT CUES 
and CHILDREN'S CUES . 

3. -Given the 10 simple behaviors in tying a bow. in a shoelace you 
will write a children's cue for each simple behavior . 

4, Using the behavior chain you wrote for Unit I (Objective 6), 
• you will write a child's cue for each simple behavior in the 

chain, 

?5, Using the behavior chain and cues from' objective 5, you will 
practice teaching .j^our child. (As you practice, make whatever 
changes are necessary to achieve the behavior being taught). 

- . - 

6, From observing your child, you wil4 identify another COMPLEX 
BEHAVIOR , analyze It, pinpoint the step-b^-step simple behaviors 
he must achieve €b reach the larger COMPLEX BEHAVIOR^ and then • 
attach a child's cue' to each simple behavior . 

A person well versed in behavior modification and task analysis should 
be the leader responsible for presenting this program. All participants 
shall complete their own copy of the participant's workbook as^Jhe, 
program progresses. Areas of confusion should be discussed and 
• . clarified as they occur and beforerftoving to the next segment of 
the program, . . ;;. 

MATERIAL: "A Mediated Training Program For Parents Of Preschool Mentally 
Retarded Children" (See Appendix): 
Box 136 ' 

Eugene, Oregon 97601 

Workbook ' .r.. 

Unit II Tapes ^ o 

Unit 11 Slides 



PROCEDURE: 



EVALUATION: ,1, 

2. 
3. 



Each Home Advisor will correct any workbook unit errors before 
going on to the next unit./ 
Complete training critique, p. 172. 
Discussion, 



TIME: 8:30 - 10:15 



TITLE: 
OBJECTIVE: 



PROCEDURE: 



MATERIAL: 



Exercise in Behavior Modification and Tas1< Analysis: Unit III 

1. Presented with a two-part Illustration^ you will be able to 
tell why one part is a better example of child reinforcement 
than the other. - ^ '■ 

2. You will be able to 1-ist several things that'are reinforcing 
to your child. • >^ ' 

Given a problem in isairing and fading reinforcement, you will 
be able to explain how pairing' reinforcement can be used in 
building a behavior. 



3. 



4. 



5. 



You will be able- to identify the two important rules' of thumb 
which should always.be followed when applying reini^orcement 
to your child. . - 

Given the first simple behavior of the two behavior chains you 
wrote for' your child, you will attach an appropriate schedule 
of reinforcement to each of the two simple behaviors. 



A person well versed in behavior modification and task analysis should 
be the leader responsible for presenting this program. All participants 
shall complete their own copy of the participant's workbook as the 
program progresses. Areas of confusion should be discussed and 
clarified as they ocJtur and before moving to the next segment of 
the program. ' . , . . 



"A Mediated Training Program for Parents of Preschool Mentally 

Retarded Children" 

Engineered Instructional Products 

Box 136 ' ' ' 

Eugene, Oregon 97601 

Workbook ' ' 

' Unit III Tapes -\ • - ' ^ 

■ Unit ill Slides ■ ' 



EVALUATION: 



1. 

2. 
3. 



Each Home Advisor will correct any workbook unit errors 
before going on to the next unit. 
Complete training critique, p. 173. 
Discussion^ 
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\ TIME: 10:15 - "12:00 



Exercise in Behavior' Modification and Ta^Jc Analysis: Unit IV 

\ ' ^ 

1, Slven the necessary information, you will be able to graph 
the frequency of a chf^ld's^hehavid^, and you will draw con- 
clusions as to whether or not the graph shows an impT^ove- 
* ment or a decline in the level of the child's appropriate 
behavior. 

Z. Given a situation which describes a decline .in the level of 
a child's performanpe, you will suggest (a) causes for the 
. decline, and (b) what might be done to correct the situation 

3. Given .a current progress record, you will; write in the appro 
pci ate' spaces, the two complex behaviors from page 16 of 
- your workbook, and divide the record keeping area^ into the 
appropriate number of spaces to correspond to the number 
. of simple behaviors in your two behavior , chains. . 

,4. Given, a. current progress record, and other record keeping 
forms you will record the progress of your own child. 



A 'person well versejl in behavior modification and task analysis, 
should, be the leader responsible for pr$senting this program. 
All participants shall complete th"eir own copy of the parti- • 
ci pant's workbook; as the program progresses. Areas of confu- 
sioR'^should be discussed and clarified as they occur and be- 
fore ..moving to the next segment of the program. 

A * 

"A Mediated Training Program for Parents of Preschool Mentally 
Retarded. ejiildren" . ' . 
Engineered' Instructional Products 
Box 136 ' , ' - ' ^ ^ 

Eugene, Oregon' 97601 

Workbook * • • 

Unit IV Tapes 

Unit IV Slides • . . . , 

EVALUATION: • * - ' ' ■ ' ' . • 

. 1, Each Home Advisor will correct any workbook^ft errors 
before going on to the next unit. ^% 
'■ 2. Complete training critique, p. 173» ' . 

• . 3; Discussion. - 



TITLE': 
OBJECTIVE: . 



PROCEDURE: 



MATERIAL: 



DAY: 3 

TIME: 1:00 - 2:00 



•0 



TITLE: Forms used by the Home Advisor' 
OBJECTIVE: ' 



The Traineias will become familiar with various fo^ns used by the 
Home Advisors - . 



PROCEDURE: 



Each form will be discussed and demonstrated. 



MATERIAL: Forms: 



Referral 

Sibling Achievement 
Eligibility 
Tifne Record 
Vocabulary Words - 
Case. Load Statistics 
Disposition 
Inter-Agency Referral 



EVALUATION: 



1. Complete training critique, R. 173, 
•2, Discussion . : 



FORM XVIII 



E tl\ 



THE MARSHALLfOWN PROJECT 



A Responsive Home Environment for 
the stimulation of Pre-school 
Handicapped and Educationally 
Deprived children (0-6) through 
parent and^professional involve- 
ment and intenyentiqn in a rural 
area. 



Marshall -Poweshiek Joint 
'County Board. of Education 

- 507 ^East Anson Street 
Mars'halltown,' Iowa 5.01 5B, 



Phone: ^(5-15) 752-1723 . • 
REFERRAL FORM 

Date : - 



SUy^E: 



CHILD: 



BIRTHDATE: 



SEX: 



PROBLEM: 







V 




MOTHER: - - 




FATHEl^: ■' 




ADDRESS: 




PHONE: 




SIBLINGS:. ' 


^T- 







REFERRING AGENCY/INDIVIDUAL: 



Ha"s the prbgram been discussed with the parents? Have they indicated interest? 



COMMENTS: 



..121 



; FORM-XXIV . ■ ' 

\^ :THE MARSHALLTOWN PROJECT 

SIBUNG achievement FOjW 

One of the criteHa under which we agree to serve children in oiir pre-school. 
program, is school failure, or difficult, of the child's older siblings. In 
order to establish this, we need your assistance in filling out the foll<pwing 
form. . . 



Pre-Scho.ol Child's Name Parent's Name . ^ Date . 

SIBLINGS ' BIRTHDATES • SEX GRADE* 



Have any of the above either repeated a grade, or are they at least one year 
behind in academic achievement?, ■ [ . 

Have ^ny received remedial work, speech therapy , or other special>help? 
If so, what? '" ■ " ■ ' " 

Are, jjr were i any placed in special prbgraiife for retarded, learning disabled, 
or emotionally disturbed? If so, give particulars: 



Have any, to your knowledge, been instituationalized? 



Give particulars: 



Additional comments: 



Signature 
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Title 
Address 



THE MARSHALLTOWN PROJECT o 
■ ' ■ " . ELIGIBILITY STAFFING' " ' 

. -CHILP'S NAME:_ ■ ; , p/yTE; ' - 

MARSHALLTOWN PROFILE: COMMUNICATION AGE: ' ""^ SCORE: _ 

CA: ■_ ' - MOTOR AGE: ' ^ SCORE: _ 

MEAN- AGE: ' SOCIAL AGE: .,1^- " SCORE: 

• SCORE: . -■ ■ 



' . STRENGTHS AND WEAKNESSES (COMMENTS) 



STAFF 


HOME 
ADVISOR ^ 


DIRECTOR 

• 


EVALUATOR 


-TRAINING 
COORDINATOR 


DEPUTY 
TRAINING 
COORDINATOR 


ELIGIBLE 












INITIALS 










«3 



DISPOSITION COMMENTS: 



- -FORM XIIl (Continued) 

. . THE MARSHALLTOWN PROJECT 
' . ELIGIBILI'TY CHECKLIST. 

.1. Hajiagement Probleni/s Family Dynamics r — -— - — 
/ ' 2» Handicaps 

Comnurii cation — — > ^— 

Motor r 

^ * Social i^-L 

3, Sibling Failure History (Sehool)-— 

4, Deprivation 

5, Contributing Factors (Handicaps) 

Genetic 

Disease — ~— 

^ Unknown Damage V^— 

6* Parent Attitude 

. ; . Positive — ^r-- -~ — ^ — — 

Uninformed if * 

. Negati ve 

\7. Referral 

J Solicited — ^ „ 

Self-Initiated 7 — ^- — 

Other Source 

8». Urban 

Rural ' 

Coun ty . 

9* Other Agency Involvement - 

r 

10. Medical Release -r 

n, OeveTopmental History Form Completed 
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Form XI 

THE HARSHALLTOWN PROJECT 
. VOCABULARY WORDS 



DATE: VOCABULARY PRESENT (AS REPORTED BY PARENT) 

1. -7. ^ J3. ' 19.^ 

2. ■ . ■ .8. .14. • 20. 

3. . 9. 15. ► 21. 

4. 10. 16. 22. 

5. n. 17. 23. 

6. 12. ' .18. 24. 



DATE: 



WORD 



WORDS ACQUIRED 

DATE: WORD .DATE: 





\ 

' Form Xil 

• THE MARSHALL! 
PRESQRIPTION, 


OWN PROOECt 
TIME RECORD - 


Tim 
of 
Day 

7:00 


Week I: Da 
e Learning In 
Time sDentd 


te: DBI 


WeeR 11 I 
Learning 
Time Sper 


)ate:>. DBI 


pervals (Hours }:%' 7 J% 
ninutes):' Record ck 


2 2% 3 

\ 


Interval s(Hours) h ? 2 
it (minutes^): Record c 


2% 3 
( ). 
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FORM XXV 

- CASE' LOAD STATISTICS " 

Home Advisor: . Date: 

1. ' Total number of case loads carrying 

2. i'Home visits made this week 

(1 hr. + spent in home) * 

3. # House calls made (no home visit) 
, Reason: Nobody Home ( ) • - 

Someone Home would not answer ( 

4. # Cancellations 
Home Advisor ( )" Parent ( ) 
Reasons: 

5. # Reappointments scheduled 

.6. # Reappointments successfully concluded 

( 1 hr. + spent in home) 
•7. # RX written this week . 

8. # Assessments this week 

9. # RX written ,last week - 

10. #. Post lin&s tajcen this .week 

11. # Success this week 
\Z. % Successes • 

13*. % Home visits/ caseload 

14. Initial visits (to exp*lain program - no assessment) 

Explanation: 

11. Based on #10 only. 
• 12. Divide #10 into #11. , , 

J3. Divide #1 into #2. 
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FORM XXX 



Child's 
Ref en?e( 
Program 



Name: 
by: 



THE MARSHALLTOWN PROJECT : 

DISPOSITION STAFFINa 
■ -Date: 



Entrance Date: 
Entrance Scores r 



rth Date: 



Present Scores: 



M.B.D.P 

M.B.D.P, 

Comments 
prog 



C ♦ A» : ^ _ 

Comm. Age: 
Motor Age: 
Social Age: 



C • A • : 



M.B,0,P, Comm. Age: ^ 
M.B-D.P, Motor Age: _ 
M,B,D,P, Social Age: 



(Include any special considerations made at time of entrance in 
"am): - . ■ 



Supportive or Referral Agency Comments: 



Options: (jl) Home visits continued on a weekly basis. 
(2) Home visits every other week, 
(ji) Home visits once a month, 
(4| Home visits qn call, . 
(5) Discontinuation of program. 

Disposition Comments: 



Home Advisor 



Director 



Evaluator 



Training 
Coordinator 



Referring 
Agent 
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FORM VII 



THE M^RSHALLTOWN PROJECT 
INTERAGENCY REFERRAL 



TO: 



DATE: 

CHILD'S NAME: . 
PARENT'S NAME: 
ADDRESS: 



BIRTHDATE: 



SEX: 



This child has been enrolled in the Home Preschool Program since 



We recommend enroll - 
f 



ment in your program. An application form has been left in the home. 
If you do not receive the application or if you -have any questions, 
pTease call us. ■ ' 



Sincerely, 



Home Advisor 



Comments ; 



Coordinator • 



\ 



•The Marshal Itown Project 
Home Preschool 
PhdrteF? 752-1723 



507 East Anson Street, 
Marshall town, Iowa 56158 
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DAY: 3^ 

TIME: 2:00 - 2:30 



TITLE: Home Visits - Do*s and Don'ts 

OBJECTIVE: The purpose of this lesson is to capitalize on the .experience of 
the established "Home, Advisors who have learned the Do*s and 
Don'ts of making a'successful home visit. Subject areas will 
include: 

Pre-planning, establishing rapport with the parents, working with 
^ the parents as ^ team, parental reaction to prescriptions and the 
Home Advisors, empathy vs. sympathy, snap judgments,' etc. 



PROCEDURE: The presentation shdu^ld be delivered in such a manner as to 
promote discussion among the hew Home Advisors concerning the 
Do's and. Don'ts of making a home ^/isit. ^ 



MATERIAL: The enclosed presentation. 



EVALUATION: 

1. Complete training critique, p. 174. 

2. Discussion 
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. DO'S AND DON'TS FOR TtlE HOME ADVISOR 

• ♦ ' .V 

When leaving the office, one should be certain that the-.lesson has been 

completeljr planned and organized. Materials should be' arranged as to minimize 
the searching and hunting for 'a given material when working with the child, 
thus enabling a smooth transition .from 6ne activity to another. • It is a good 
idea to bring"ex%»a toys, games,, and other learning activities for the child's 
Siblings in order to minimize their disti^aicting .influence on 'your. planned"~ft 
lesson, flso, by bringing various learning activ'i,tie§, one irijnimizes the chance 
of developing a habit in which only one type 6f .'an' activi»ty is used with a ' 
child. '. y 

When entering the home, pin|Doiiit isome positive quality of l^he parent,, 

such as coipple.ting.a graph, working cohs.istently with the' child, or hav«ing a 

- ^ '■ 

clean house,, and build on it in irder to Enhance the rapport "between yojirself 

■■ , 

and the parent. Make the. parents feel; that they are capable, responsible 
people, as m'ar\y of them may be in dire Heed of positive reinforcement to bolster 

tjieijr self-concept, etc. . • f " ^ , ' * . 

• , . ' * . 

; When working with parents, treat them' as equals", but let them know you have 
a' job to do; .Also, expect parents , 'to have both gQod and bad days, as the. child 
and yourself will also undoubtedly- experience. One should always be sensitive 
to the parent's efforts at innovation as parents also learn by doing. Make an 
attempt to ensure that the parent .'understands that he or she is the child's 
teacher, and try within a realistic framework to make working with the child 

■ . ■ ..." . ■ c 

a challenge, rather than a chore for the parent,. DO ensure that the parents 

realize you must work together to achieve success. i ... 

' ' . " . • -"■ 

When working with parents, don't make assumpti5)ns regarding the parent's 
ability to read or to interpret prescriptions and other related material. 
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Be gware of fheir l^vel of understanding, but do so in a .gentle manner that 
do^s not "threaten" them. Likewise, do not assume that a parent will auto- 
matically generalize a principle from one example, as this, may take a long time. 

Don't use technical terms, be they educational, psychological, or medical 
1n nature, unless they are fulV explained in easy-to-understand language. 
One should also desist from patronizing the parents or attempting to place middle 
class values on the parents. , . . • ^ 

. : ...One should not expect each parent to react tn the same way to a given 
problem. Don't expect |he parents to work without some kind of reinforcement 
as often their child's success is not'eno^h. Don't talk down to the parent or 
child. It shbuld be remembered that the m(n^.one becomes emotionally involved 
with tl^ family, the.leis objective they become and, consequently, their effec- 
tiveness,<5lj.minishes. One should also be careful not to bring such sophisticated 
toys that the parents have difficulty understanding how to manipulate them. 

In working with your child, remember that the child is a product of his total 
environment and that you should understand his skills, behaviors, etc., in view 
of the effect of his interaction with his entire environment. 

One should not expect to alter family dynamics (if you feel this is a 
priority) "at once" ... they took.a long time to develop. One should also 
attempt to maintain a "middle of the road" policy with regard to involventent 

i 

With the family. Be careful not to let the child's rapport with you go to 
yoarhead,, as .he.niust grow beyond you. 

Dori't blame failure on the child, if criterion is not obtained, as this is 
something that should be discussed with the parents, When writing prescriptions, 
be prepared to explain the value and relativity of the prescription. Break the 
task down enough, so that the child will meet criterion by the end of the week 
and be very exacting in what, you want the parent to measure. One should also 
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continually stress the ipiportance of positive reinforcement and the terns used 
in the prescription shauld be clear to the parents as to ttieir meanings. When 
at all possible, work with materials found within the home. One should also 
attempt to talk with the parents and explain the "prescription as it is being 
written*. 

The Hdme Advisor should also make an effort to maintain perspective as * 
today *s failures may often be tomorrow's successes. 

Don't hesitate to say that you have made an error or a misjudgment as 
you are only human, and the parents will undoubtedly respect you. Be careful 
not to make snap judgments as initial impressions are not always valid. 
\ftnd, finally, do not leave t^ie office without lots of SMILES. 
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TITLE: : 
OBJECTIVE: 



PROCEDURE: 



DAY: • 3 
TIME;' 2:30 



/ 

Home Visits - Problem Solving" 



3-: 30 

4 



The experiences gained by eStablisheji Home Advisors will be- 
utilized -in training the new Advisors; In this lesson problem 
areas frequently encountered by Home Advisors will be discus56d. 
Suggestions will be given .for the solution of the problems. 
Discussion areas will include: 

Establishing rapport with parent and child. 
Parental motivation. 
Sibling intSrference. 

The art of conmuni cation. , ■ ' 

Value conflictKbetween parent and Home Advisor. 

The Instructor should utilize experienced Home Advisors in the 
presentation of this lesson and discussion should be encouraged 
throughout the lesson.^ The new Home Advisors shotild be 
reinforced for exhibiting independent thought in r^taching 
possible solutions to the various problems. - The trainees .should 
be encouraged to evaluate their ownproposed solutfons as to 
strengths and weaknesses. . ' ■ . ■ ^ 



MATERIAL: Accompanying presentation. 



EVALUATION: 1. Complete training critique, p.. 174. 
- ^ _^ 2, Discussion. 
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>" HOME VISITS: PROBLEM SOLVING - . 

, During the presen.tat_ion. of this lesson, it is very important that the 
valQe of creative ^thinking be stressed in seeking solutions to the kinds of 
•problems experienced, by Home Advisors. . Trainees shou-ld be advised to guard 
against the use of "cookbook" .Solutions .to all ^jr'oblems-. ^ey musVte very 
-careful not to allow, themselves to estaWish mental sets, tbwa^tfrlm "otily" 
method_of problem solving. As a chess player mentally contemplates pojssibl§ 
moves and alternative solutions the Home Advisor must devise alte^natiwe 
approaches for dealing with p.irob]ems before* they^ ocqur/ % " 



i. 



T« THE INSTRUCTOR'; ■ " ' ' ' . \ " ' 

^ .. ■ — * * * " ^ * ' 

• • ■ -t 

The followTflg exercise graphically illustrates how possibTe'sofutions to''" • 

^ ^ ^ ■ ' I ' 

-problems based, on previous expefTei^es often restrict a personis problei)] - 

solving ability.^ The' instructor should pass out sheets of ^a per wi-th the ' 

design shown in- Figure A printedLon them: : • ', . . 

■ ■ , ' ' : : ^ - '/ .' 



FIGURE A 




, ■ Ask the trainees to connect all the dots using a maximum of four/straight":^ 
lines. Most trainees will usually attempt to connect. the dots by staying within 
the periphery of the rfesign. At the end of tWo or three. minutes', the instructor* 
Should suggest that their failure may be because their pr'oblem solvi'ri^ attempts '• 



are restricted to previously successful attempts at solving similar proljlems. 
After another minute or two, show the new Home Advisors how to solve the 
problem and stress the limiting effects of attempting to solve a problem, on 
the basis of pre-conceived mental sets. ^ - .■ . 

The following statements are suggestions one might, consider in dealing with 
the problems. experienced by Home .V\dvisors: - - ; " 

I. Establishing rapport with"'parents 

A. From-, the onset the Hope Advisor should claim no magic or'excfusive 
possession of techniques to successfully deal with all problems and • 

i iiuestions that will arise during the implementation of the program. 

B. When the parent and Home Advisors experience difficulties in agreeing 
on the ordering of the priorities to be- considered. in working with the 
child, and the ways to meer these" prior1$;ies, they should always -retain ' 
the feeling that their common goal is the enhancement of the fucictldning 
level of the child. This minimizes the tendency of the parent and 

. Home- Advisor to resort t6 their own personal values, goaXt*. and 
^ aspirations. ' • 

C. The Home Advisor should frequently consult with the parent concerning 
ways to work with the child. One must not relegate themselves to the 
position of just asking with the intention of telling, but, asking - - " 
with the intention of listening. 

D. The attitude exhibited by the Advisor during periods of frustration as 
well as success- can help to establish a response set on the part of 
the parents when the parent* is confronted with similar situations, 
outside the presence" of the Home Advisor. 

E'. Th^tlome Advisor should always be willing to explain why a particular 
activity is suggested. 
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n. Parental m^'t'ivatfon ; ~ ' _ 

A. Always strive towaip.d establishing a child's performance as the primary 
parental motivation factor. When working with the child in the home, 
the Advisors should notice behaviors. that are positive and should 

• make v^erbal recognition of this for the benefit of. .the parents. If 
the Home Advisor evidences obvious .pride in the changes made by the 
child* his pride wfll eventually be irtcorporated and later exhibited 
\ by the parents. v ■ . . 

B, Of ten. parents' become discouraged and lose motivation because they are 
. liking for quick, easy mastery of a complex skill by their child. 

The parents should be made aware of the hierarchy of simple skills 
that must be mastered in order for a complex behavior to be exhibited. 
If the Home Advisor reinforces the child's mastery of a simple skill, 
■ the parents may become more' aware of. the minor positive changes in 

the child's behavior toward a given goal and, consequently, appreciate 
the smaller changes, thus maintaining their motivation throughout 
. the time needed for .the child to. master the cpmplex skill. 
III. Communication with the parents' about the program 

A. The program must be explained to the* parents in a tactful manner to 
include eligibility, qualification, goals, etcJ. This must be made 
meaningful to the parents if they are to become interested enough in • 
• the'program to'be willing, to put forth the effon necessarjr to make 
it a success* ' 
IV/ Sibling interference 

A. Expect and plan for the Initial ctiriosity that will ''be exJfe|^"^Vted toward 
you by all members of the family. When you first enter the home you 
and^y,our."bag. of tricks" will be quite a novfelty. 



B. IhclMde t^ie siblings' in your prescription* from time to time. They can 
, be used to increase positive group interaction which is rewarding. 

, for "your" child. ' 

C. Establish rules from the onset concerning sibling interference. If it 
is possible to entice the siblings to play in another room or in an 

» ■ area other than in which you are working, make sure they understand 
that if they are allowed to watch, they cannot interfere with your 
activities, 

D. Expect the siblings to exhibit the appropriate- behavior. 

E. Provide activities for the siblings while you are worlcing with "your" 
child. These activities should'be selected to maximize the possib^ility 
of the siblings playing outside the home or in a room- other than the 
one in whrdi you are working. 

V. Value conflicts between parents and" Home Advisor ^ 

A. When finding yourself in conflict with the parents as to the immediate 

* * • 

goals for their child, be sure to ask yourself if the goals are actually 
that diverse and if the parents "had their way," would it actually 
distress or adversely affect "your" childor just you^ 

B. Try to remain objective at* afl tim^es and retain a clear notion of why • 
you, are in tTie home. 

VL Reordering of imperatives as conceived by parents with problems and the 
Home Advisor with a job to do, ' , , 

A, Dofi't expect "the world to stop" when you walk in the door^ 

B. Have some faith, that through contact with the family, overall family, 
dynamics may become more child education oriented rather than adult 
problem oriented, » 
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TIME: 3:30 - 4:30 



TITLE:.- , The Responsive Environment . ' ' 

OBJECTIVE: To introduce the philosophy, of a'^responsive approach to 
child reai*ing. The- distinction shoirld. be made between . 
a permissive environment and a responsive environment. 
To become faini liar with, the Parent/Child Manual. 



PROCEDURE; 



This" presentation should be conducted in such a way as to 
encourage and stimulate -discussion. Volunteers will be 
asked to take turns reading and to lead discussion. 



MATERIAL: Accompanying presentation 
Parent/Child manual 
Parent/Child professional guide. 



EVALUATION: 1, Complete training critique, p. 174. ' 
.2, Discussion 
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THE RESPONSIVE ENVIRONMENT 

In a responsive environment," adults respond with quality tinie,. 
i.e.,, deliberately and with concern for optimal emotional -.growth, 
towards a child rather than demanding (impulsively or ai-bitrarily) 
^ that the- child always respond to the. adult. Many "temptations" or 
stimuli which elicit "inappropriate" behaviors can thus be anticipated 
and circumvented. This concerned structuring of the environment will 
promote family harmony and, since less time is given over to conflict, 
■promote positive self-concepts in children. 




r 



V\n children need to develop a positive self-image. Society, as . 
impersonally as the ascM'ptiofi sounds, will usually prevail against the 
too strong self-image, A leveling process begins with the first group 
experience. However, if begun .too early and too expertly the .child may 
not be left with enough positive feelings to continue growing in confi- 
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dence and competence* Therefore, .the parent inherits a weighty 

responsibility "How d6 I bequeath to my child a deep, abiding 

feeling of worth? Do I, for example, 'fend for him? Protect her? 
Should I make most of their decisions or should I structure independent • 
decision making experiences with carjefully explained limits? Will 
this structuring, then, help my child to feel strength and satisfaction 
because he has experienced independent decision making, striving and 
success?" ' L * 




A child learns about himself and his environment by testing 
limits. When limits are specifiable, and comprehensible, relation- 
ships such as child-peer, 'child-adult, child-society, etc., are 
brought into perspective. When a child knows how he is perceived, 
• in a comparative sense, he is then able to define himself 
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to build a self-Voncept. If the environmental feedback is 
distorted in any w^y, the odds are his self-image will reflect 
this same distortion, rf there is little feedback, few if any 
restrictions are provided\ what occurs .... to the child's dis- 
advantage? He. is always seeing limits, feedback, and a self- 
image. Behavior often becomeX acting out behavior* to attract 
attention* 



3 
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Children should not alvwiys be compelled to get the right 
answer. A child may learn more\from the process* than from merelj 
completing something. This creative thinking should be encouraged 
rather than discouraged by an adu.lt who feels there is only one 
RIGHT way to dp things. 

Each child strives to' 'do, to make toNworJc, to learn to please, 
to try - when the challenges of activities and experiences involve 
him as^an individual. Life captures his interest and offers him an 
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outlet in which he can develop his mind, body and emotions.' 
Each child needs to take part 1n life activity so, that he may learn 
what he can do. Try to instill in your child, "I -am'only one. While 
I cannot do everything, I can do something and what I can do, I can do 
well." ' ■ . " • ' , 

The chance- to learn in a responsive environment is a great stimulus 
to intellectual development, but it is also a reinforcer of the 
■ individual's self-confidence. Freedom to explore and to make discoveries 
at his own pace and in his own way is a definite support to the child's 
self-image. Competition is no .threat to his pride. The child is not 
compared with those who speak better or build better. Individuality is 
encouraged. If a child wishes to work cooperatively witti others, fine. 
If he chooses to work or play alone, he may. He is free to do those 
things he can do, and do them as long as he likes, -Sometimes a child 
may prefer to just "do nothing." 

The responsive environment provides for as much success as 
possible. A child learns things on his own and enjoys success when 
he masters a puzzle, recognizes a pattern, grasps a concept or 
discovers a letter or a numeral or later a word.' 

The child sho.uld not be deprived of his sense of mastery or 
feeling of "I did it myself" by An over-eager aduTt who wants to,. 
^help• ' ^ ' 

On the other hand, with so much ^freedom to pick and choose 
activities, a child will undoubtedly choose things that are too' 
difficult from time to time. In thts instance, it is up to the 
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eidult, who must of necessity, be a skilled observer and recognize 
^frustration - and a potential failure-situation, the adult, -in 
this case, must step .in and suggest the child try something else' 
that he can master. 

Another way in which the responsive environment encourages 
the development of positive self-image is through the use of 
positive, rather than negative, statements in working with the 
child. When a child makes a mistake, in playing the games, 
.for instance,' rather than approaching it with the "NO, that's 
not right" - "Til show you how", kind of phrasing you 
might merely explain to the child what he has done and then ' 
ask him to try again. 

When a child is learning to express himself verbally, 
rather than correcting him with- "NO, you said it wrong" - 
try it this way. Merely say it^in the correct way yourself. 

» 

The child will quickly learn the difference between the two 
and pick up the correct expression himself. 

With these positive kinds of approaches, you are not 
causing the child to feel that he is not good because he is 
wrong - a blow to the child's self-image. 

The way a pierson perceives himself influences the way 
tie will behave. Children with perfectly adequate intellectual 
ability who perceive themselves as poor students, often do 
poorly in school. 
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B r a L I 0. G .R A P H Y 
RESPONSIVE ENVIRONMENT 



Abramson, Paul, Schools for Early Childhood . Educational Facilities, 
New York, 1970. • 

Bradley, Helen, and Jayne Gahagan, The Child's Small World, David C. Cocik 
Elgin,.IlUnois,^' 1967, ' 

Carlson, Veirna Jean,' Asking Questions In A Responsive Environment . 
Far West Laboratory, Berkely, California. 

Iowa State Department of Public Instruction, Mary Ann Silith, ed., ' ^ 
A First St€p in Education,,.. Nursery School . State of Iowa, 
Des Moines, lowa-c , 

Nimnicht, Glen, Oralie McAfie, Meier, Cohn, The New Nursery School 
General Learning Corporation, New York, 1968v 

Nimnicht, Glen, Or<ilie McAfie, Meier, John, The New Nursery School. 
General Learning Corporation, New York, 1969. 

Tuck, Betty H,, A Description of the Responsive Program Used' By The 
Teacher Training Model For Education Beginning At Age Three\ 
Far West. Laboratory, Berkeley, California, T970T '■ 




DAY: 4 

TIME: 8:30 - 9:15 



TITLE: : Slide/Tape: Parent/Child Home Stimulation Classes 

OBJECTIVE: ... To familiarize new Home Advisors with the parent awareness 
. ;.; component of "The Marshall town Project". 



PBOCEDJfl^E: Show s.lide/taae. presentation of the Parent/Child Home Stimulation 
// Classens.. I^eaci over narrative and discuss relationship- between 
parenC awareness and home intervention. 



MATERIAL: Slides. . ^ 

Master Tape * - 
' Two Kodak Carousel Projectors 

One Screen 

/ Audio-^^ate '600 Cassette Recorder 
'^Narrative 



EVALUATION: 



1. Complete training critique, 175. 

2. Discussion 
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PARENf /CHILD HOME STIMULATION CLASSES 

■ OJLOXI E W ■ 



The Marshal Uown. Project has a- unique parent component which integrates 

parents of handicapped and non-handicapped children in a discu^ion 

group setting. .• ' '' . \ • ■ 

The .Parent/Chil.d Home Stimulation Classes meet for two hours weekly. 
Classes are conducted as informal discussion groups where parents shaVe 
child-rearing problems with other concerned parents. Theories of child 
development are also explored within the group and with the Marshall- ,^ " 
Poweshiek Special Education Staff including psychologists, spe&eh.'and 
hearing clinicians, special education teachers, a curriculum consultant, 
educational strategist, learning disabi1i,t4^es"specialist, and iiSm , ' 
advisors. 

The. rationale for opening enrollment to all parents of pre-school children 
after two and one-half years of working with parents of handicapped children 
was two fold: * . ^ 

1, There are many commonalities in developmental processes of all 
■ children whether handicapped or not. 

2. Parents of handicapped and educationally deprived children arwell 

as parents of nori-handi capped children need the social contact of > • 
•meeting other parents in the discussion group setting to.share and 
discuss problems .related to their children. Instead of getting bogged 
down with their problems and doing nothing, these parents learn to • 
see alternatives through group interaction and ijole playing. 
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The program Itself is divi'ded into three sections. 

1 . Clagsrbom Participation •>* , • 

■ /Par^ts meet.fn area churches and schools to discuss readiness .activities 
that will .enable t^ child to have a variety of experiences before 

. entering a school environment. Techniques and tools of behavior change 
are also presented. Case histories are dis^cuss'ed and res61utions sought. 

.Weekly topics inplude: the responsive environment, toys as leeirning tools 
creativity, self-copcept, discipline, behavior modification, lartguage 

, development,, and sensory-motor development in pre-school children. 

2. -Parent Child Home Toy Sessions ' - . ■ ^ 
Vanousjjoys are checked out of the Marshall town Toy Lending Library and 
assignecTHo parents for home use." Practice sessions are held to help 
parents simplify the learning skills or to advance them as 'determined, 
by tlie-childsSjevel of readiness. • i 

Primary emphasis is pTaced on the one to one adult/phild>elationsKip 
which develops through the atmosphere of-play. ^' . • 

The' games which promote colors, nufnbers, shapes, sounds, spatial and 
time relationships Include: sound cans.> color lotto,' number ite puzzle, 

feel^ bag, shape-o-ball , fl,annel board and shapes, color blocks, pegs - 
and peg hoards, wooden table blocks, stacking toy, spinneV board 
• game, . / 
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3. Preschool Pla,yrooni • • ; •. • 

" "Parents ^apprectate the free playroom. While they are attending 

• the 5€Ssions-5 their .<:hildren enjoy games, books, s\tory hb'ur,- 

and a chance to pl.ay^vfM:h other children^ 

»><.. . . * ' " 

After completing "the cour$e-,. many mothers volunteer to supet 

. Vise children in the playrooil, a>id put into practice many of 

the techniijues they have l.earned^on\,_the .program. 



\At th^cfompleti'^n^ofthe Parent/Child classes, parents have 
ycess .torthe^Toy^ Leoding'Library^in Marshal l.town which houses 
over 3,000 iteips for the preschooT^lmd^arly.elemen^ry child. 



Over "1,000 parents, have r^$ponded to/ the "Home Stimulation 
'classes, ii>t*he last % years.. Jfie .project, now in its 5th 




year, i^.supported i>y county -tax money^with five counties 
'•ir central Iowa participating on, a voluntajxJwfSis. ' ' ' 

j^'tResults Wfthis paren't component car\ be observed yc\ three areas :^ 

1*. A Referral Network * SpecijJ^servicer'ava^^ parents 
in Area 6:inclyding infonMtion and procedures on "^e "Marsh- 
all town Project"' iire Jempha^ze^ throughout the 12 week • 
Home Stimulation Co'urse. Parents a^'e encouraged to make 
» ' referrals oV pass oh information about special services 
jto other parents in the area who need them. 



r 

^ 

•149. 



150 



• ' Asi^the referral' network grows in terms of number of parents . 
. who are exposed to principTes and" norms, of chllid ^deyelopmenf, ■,. 
many handicapped and education.aTly deprived children are ident- 
i'tfied and referredrto""the Marshal ItoWn Project" fof assessment " ^ 

of sk-ills.« Without the parent^iomponent many of these child- 
• reri would not be identified until school age, 

2. Social interaction of parents of handicapped and. non-hcjndicapped 
children. 

7^ • The classes provide an awareness of mutually shared problems 
of handicapped and non-handicapped children. This awareness 



often changes parent perspectives and consequently affects >. 
- '• , , ■** ' ^ ' * ' ■ " ' ^ 

their' relationship with their own children. . 



Parents of handicapped and non-handicapped children develop 
.a sense of understanding and build a j)oj|*t?t1^ttit toward 
the inherent-potential of the handicapped child. 

v f: Without the Parent component many pprents ^df handicapped 

children would not 'have this opportunity to >fami"friendsMps 
which continue past the completion ojF the Parent/Child course. 



*3» Social interaction ^bf handicapped and non-ftandi capped children 
in the preschool' .pi ayrbom. s 



■ ■if-. 



Th(| .playrdptli pn3 Opportunity for social .Interaction 

• of. tfiie' preschool: chfiTd in li predcOTinately/r.ural- ap^^^ Iowa.- 
As a resujt nia^ cht1|rr6n #xpertehce independent 

activities away from tfie parenfc>hich itiiprovets tHe self 
concept "of both the handicaj)p^>jand:the.nqn-hand'tcapped child 
as they relate to ^aclf other.. V. . 



Without the parent component many of these children Wpuld not 
experience any social interaction outside the immediate family 
until school age. ' • . 




V 



Montgomery, Janey. Project to Project, Cycles . January 1974, 7-10. 
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TITLE: V Language. Development.: The pre-schoot years,.- 



OBJECTIVE: 



The. purpose of thfs session is. to provide .t>afckground and' 
reference Ijifortiiation in ]k|ie area of language developtnent. 
The information provided is designed to clarify how nofmal 
children learn tb talk and to explain how parents an^' ' 
Home Advisors aid the development of their child's ■• 
speech and language. . . 



PROCEDURE: 



MAi;f RIALS; 



Introduce. the various materials which include: pamphlet^, 
cartoon booklet, parent manual, slides and- fflm. Explain 
that we will be seeing the film and discussing .the manuals 
but the slides and other material ,wiH not be Used at this 
time, and. if they feel a -need for additional. expToratidn . 
in this areai it can be done during on the* job in-service. 
Introduce and show film, "Teach a Child to Talk". 
Encourage discussion and questioifs. (See pages 16-19 of 
Workshop Manual). Call attention to the fact that the 
Parent handbook is, on their requii'ed readinjf list. 



"Teach Your Child to Talk Workshop>ro§ram"- 
CEBCO/Standard Publishing Company 



/ 



I 



104 Fifth Avenue 

New York, New York 10011 
Parent Handbook — 
Cartoon Booklet 
Workshop Manual 
Slides 
Film 

» Behaviors .parents should reinforce'in their children. 
Behaviors Home Advisors should reinforce in the parents, 
Vocabulary Chjirt ' , ' 

Developmental Sound Acquisition 
Average length of sentence response... words/sentence. 

EVALUATION: 1. Complete training critique, p. 175. / 

• 2. Discussion. 
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BEHAVIORS PARENTS SHOULD REINFORCE IN THEIR CHILDREN- 

SPEECH AND LANGUAGE:" 

. v. Turning "toward, the source of soiind. 

7^^ Attempting to listen to the human voice. • 

3. Vocalizing throaty sounds. 

Watching the speaker's, face, 

« 

. 5.^ Early responses to'his own name. 

6. Expressing pleasure. 

7. Using various facial expressions.' 

8. " Syllable repetition. 

9. Using spund to get attention. 

10. Smiling. 

11. Paying attention. to vocal stimulations of others. 

12. Using a> variety of sounds in vocal play.' 

13. '** Appropriate recognition of various words (no, daddy^ bye-bye-). 

14. Vocalizing and smiling at his own image in the mirror; 

15. Appropriate recognition of named family members. 

16. Using gestures^ _ 

17. Responding to his own name. "7 - - ' . 

18. Recognizing -names of common objects. 

19. Using syllab-le combinations. " 

20. Lai ling and tongue movements. ^ 

21. Responding appropriately to simple verbal requests. 
22* Exhibiting .an interest in looking at pictures 

23. Imitating the vocalizations of others. 

24. Giving toyjg to parent upon request. 

V ■ . 
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■ 25/. Followijng .S:inip1e cpninaNs. ' 

26. PafrtTelpation in speech/giesture gc^^ 

■27. Bodily (rhythmic) responses to. miisic. " 

28, Use of first meaningful words". . - 
•29. *: Vocalizing with songs or rhymes...... v ' ' . . 

30. Vocalizing, and pointing simultaneously to obtain desired objects. 

31. Attempting to sing. • 

'32. Correct recognition of body parts. . 

33. Correct comprehension of directions-. , 

34. Correct identification of- objects from a. group. / 

35. Attempts to add to his vocabulary. 
36; Attempts at prdnoiin identification. 

37. Attempts to combine words. ■ , 

38. . Practicing' consonant production and word pronunciations. 

39. References to himself, using his name. . 

40. Seeking of answers and explanationsir ' * 



r 



Ro.e,cker, Vicky, 1973. 
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BEHAVIORS THE HOME ADVISORS SHOULD REINFORCE- IN THE PARENTS 

1. Vocalizations and expressions of pleasure during feeding, diapering, etc. 

2. Smile durjng all actiyiti-es with the child. 

3. Providing a variety of sounds and noises for auditory stimulation. ■' , . 
4« JProviding him with movements to watch to develop vision. ' * 

' 5. .Giving -the baby things to watch, smell, taste and touch.. 

6. Providing mobiles or objects with patterns and color in the crib. 

7. Changing things in the environment to provide interest in the Imnedtate 
environment. 

8. Showing approval (appropriate) 

9. Much use of language, gesture, facial expressions. 

10. Parallel talking. 

11. Self- talking. 

12. Speaking slowly and" clearly. " 

13. Touching and cuddling the child. ^ 

14. Encouraging the child to imitate. * 

15. Introducing the child to new toys and objects. . ^ 

16. Removing harmful objects and household goods so the child can explore freely. 

17. Playing with the child. 

18. Reading to the child. 

19. Praising behaviors ....not personalities. 

20. Including the child in conversations. 

21. Exchanging ideas with the child. 

22. Suggesting new words to the child for thoughts and feelings he wishes to 
suggest. 

23. Allowing the child td explore his environment. 
Roecker, Vicky 1973. 
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RECEPTIVE / EXPRESSIVE 





■ 


One Year 


O WUiuo 






One and a Half 


?n wnrdc 






Two Years 


'270 words 






Three Years 


890 words 


Four Years 


5600 words 


Four Years 


1550 words 


Five Years 


9600 words 


Five Years V 


2000- words 


Six Years 


14700 words 


Six Years 


2500 words 


Eight Years 


30000 words 


Eight .Years 


3600 words 


* • • 
Jen Years 


36000 words 


Ten Years 


. 5400 words 


- 1* 




Twelve Years. 


7200. words 




Boone, Dr. Daniel, Unpubli'shed lecture notes. Seminar in- Communication Disorders, 
University of Denver, Denver, Colorado, 1971. 
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DEVELOPMENTAL SOUND ACQUISITION 



Age 
3.5 Years 
X5 rears 
5,5 Years 
6.5 Years 
8^0 Years^ 



Sounds-. 
m, Pi b;, w,' h 
n, t, d, ng, -k, g, j 
f. =v 

■sh, zh» Trth 
s, z, wh, chf dz 



J 



AVERAGE LENGTH OF SENTENCE RESPONSE. .. .WORDS/SENTENCES 

Age Words/Sentence 
1.5 Years 

2.0 Years 1.8 

2.5 Years . 3,5 
3.0 Years ' 4.1 

4.0 Years ' * 5,4 

5.0 Ytfars . , 5.7 

6.0 Years • ' • 6.6 * 

7.0 Years y 7.3 

8. "0 Years 7.6 
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TIME: 10:15,- 11,:30 



TITLE! 
OBJECTIVE: 



Films: Behavior Modification 



This session is designed to introduce the trainees to the concepts 
of behavior modificattoh: posHive reinforcement, -negative 
reinforcement, extinction, schedules of reinforcement, 
punishment,, and child management systems. 



PROCEDURE: The films will be shown in .the following order: 
REWARD PROCEDURES FOR BEHAVIOR MANAGEMENT 

REINFORCEMENT THEORY FOR TEACHER'S- , * 

*^ WHO DID WHAT TO WHOM? 

MATERIAL:' One projector and screen, 'and the following f11m|r (See Appendix) 

> CNIR,07343 . REWARD' PROCEDURES FOR BEHAVIOR MANAGEMENT 
Informatics - 20 min. - bw - 71. 

CNIR 07217 REINFORCEMENT THEORY FOR TEACHERS . 

Special Purpose Films - 28 min. - bw - '69. 

CNIR 07266 WHO DID WHAT TO WHOM 

Mager Associates - 17 min. - coTor - '72. • 



EVALUATION: 1-. Complete training .critique, p. 175. 
2. Discussion 
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DAY: 4 

TIME: n':30 - 12:00 



TITLE: Individual schedules for practice assessments and prescriptive 

' teaching. . . 

OBJECTIVE: To structure two assessment experiences and one prescriptive 
teaching experience for each trainee, 



PROCEDURE: The Instructor will have a list of children whose parents have 
. given permission for assessment. The trainees will be given 
the name of one child, pertinent information and assigned to 
an- assessment site. The trainees will also be given the name 
and phone number of a second child. They will be asked, as 
soon as they finish their practice assessment, to contact the 
second family and schedule a morning practice assessment 
(anytime between 8:30 and 11:30> and an afternoon prescriptive 
teaching episode (1:00 - 3:00) for the following day. 



MATERIAL: 



Test kit or materials -collected from review of Test Kit G 
Schedule Information Farm about child, ie:- first name, bi 

■ phone number, etc. 
Marshal Itown Behavioral Developmental Profile Score Sheet. 



Checklist, 
rthdate. 



EVALUATION: Initiate and, complete assessment and prescriptive 'teaching 
schedule 'Sheet. 



if 
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ASSESSMENT AND PRESCRIPTIVE TEACHING 
SCHEDULE INFORMATION 

- ' % 

■ V PRACTICE ASSESSMENT 

Date: Time: ■ Child's Name 

/ . Birthdate: . C.A. ^ Phone No. 

Address: ' Parent/s Name:. 

.' ■ Comnents: j . 



PRACTICE ASSESSMENT. II 

Date^_^_____ Time:_ Child's Name • 

Birthdate: _^ ^_ c.A. Phone No. 

Address: Parent/s Name: 

. .. Comments: ^ ' 



PRESCRIPTIVE TEACHING 

Date: Time: • Child's Name 

Birthdate: . C. A. Phone No. 

Address: Parent/s Nain^.: 

Comments: 
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•TIME-i- 1:00-3:30 



TITLE:- 
OBJECTIVE: 



Practice As^sessment I • ' * 

To provide, as realistically as possible, experiences designed 
to enhance the assessment skills, of the". trMnee. 



PROCEDURE: The traifiee will be expected to: J 

<^ 1. Record pre- and post-test observations of the child's behavior. 

' • 2. Make an assessment of the child's skill level/s utilizing the 

Marshalltow Behavioral Developmental Profile. 

3. Score the assessment data. . • 

4. Write a prescription based on the greatest Indicated need. 

If the test environment so lends itself, the training coordin&tor 
and/or assistants, will either observe or video tape the trainee 
for later critique. The trainee should be made aware that he 
or she will be evaluated against form #8 and havb an,^ortunity 
to review the evaluation form prior to the tapirtg session. 

MATERIAL: Collected previously during the 11:30 - 12:00 scheduling session. 



EVALUATION: 1. 100% accuracy in scoring the assessment data. , 

2. Write a prescription for the first item nj^issed. In the 
category with the lowest age-equivalency.score: 

3. Complete traiiiing critique, p. 176. 

4. Discussion. 

\ 
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DAY: 4 



JIME:, 3:30 - 4:00 



Review Assessment I 



To guide trainees tn identifying perceived assessment problems, 
either procedural or affective, and to design at least one alter- 
na.ttve solution per problem,- 



The instructor will ask each trainee to make a list of problems 
encountered during the assessment period. The items are^to be 
listed under two headings: "Procedure - Feeling". 

At least one alternative will be written for each prjoblem The 
lists will then be handed- to. the training coo.rdina,to**. The , , 

training coordinator will read random "problems" and ask for group 
effort in exploring alternatives. • , " . 

■ ' .' ■ ■ 

"Problem/Alternative" List (See Appendix) 



One list of problems, with accompanying alternatives, from each trainee. 
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PROBLEM/ALTERNATIVE LIST 
iROGEBURE ■ FEELING 
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■ . ^ . TIME:- 8;30'- lltW 

■ • • ' , < ■ . • ^ ' . ■ ; 

TITLE : Practice assessment €1 f 

.OBOetTIVE:*"' To. further, refine the assessment skills of the trainee. 



PROCEDURE: The new Hoihe. Advisor will : . • 

1. ^Keep an anecdotal record of child's behavior. 
Z. Assess V the childv 
3, ScoT$ data* 
^ . 4, 'Write a prescription. 



MATERIAL: On hand/ 



EVALUATION: 1. 100% accuracy in scoring the assessment data. 
- . ^ i ^ • 

2. Write a prescription for any item missed 'jn a category 
with the lowest age-equivalency scare. . 

3. Complete Trainitig Critique, p^ 176. ^ 

4. Discussion 



DAY-: S 



-TIME: 11:00-12:00 



•TITLE:" Review assessinent II. * / " . 

OBJECTIVE: The. new Home Advisors will identify prgblem/s encountered in. 

■ theiP second assessment experience and write -two alternatives 
per problem. , 



PROCEDURE: Fallow samr format used in review assessment qne. 



MATERIAL: '"Problem/Alternative" list 



EVALUATION: List of problems with accompanying alternatives, from 
each new Home Advisor. 
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. ,■ PROBLEM/ALTERNATIVE, LIST 








■ - '//. . • . 
PROCEDURE /' 


FEELING 








t 

f 




• • 








■ 


• 




» 
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» 
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r 
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DAY: 5 



TIME: 1:00 - 3:00 



TITLE: Practice prescriptive teaching ' , , 

OBJECTIVE: To pmide, as realistically as possTfler expeHlSic^^ 

to enhance the prescriptive teaching skills of each new Home 
Adv^isor. 



PROCEDURE: The new Home Advisor will systematically "teach" the child a 
new skill. That is, the prescription will be, foil owed as 
written, and repeated, until the child has met criterion. 



MATERIAL: Prescription written during precedihg lesson 
Relevant stimuli 
Reinforcers- 
Video tape equlpmeT^t 



EVALUATION: 1. The child. wi-H Teach'criterion," as defined on the 
, prescription, within this two hour period. 

. 2, Complete training crittqtle', p. 176. 

. 3. * 'Discussion. 
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"DAY: 5 



TIME: 3:00 - 4:00 



TITLE: 

BJECmE: 



Review prescriptive teaching 



The trainee and staff observer will discuss the prescriptive 
teachtng experience in terms of specific strengths and 
weaknesses.- - 



PROCEDURE: The staff observer will ask about trainee feelings. regarding 
J:he teaching experience. 

.The staff member's observations of thrteaching episode will be 
discussed. If criterion was not met, the trainee will be 
assisted in developing an alternative prescription. 



MATERIAL: Trainee prescription 
Staff observer notes- 



EVALUATION: If indicated, an alternative prescription will be developed. 
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, ■ DAY: 5 

TIME: 4:00 - 4:30 

TITLE: Evaluation of week's activities. 

OBJECTIVE: The new Home Advisors will critique specified segments 
of the trainitig program. 



PROCEDURE: The segments will be Identified by day. time and title 

descriptions, -e.g., Day 1, 8:45, Overview Training Program. 

Each segment should be rated: 1 (weak),. 2 (average) or 
3 (strong) against the following: quality of presentation, 
appropriateness to training program, usefulness to you 
personally. • ■ 

Conmentsand honest, constructive criticism should be 
encouraged. ^ 



MATERIAL: Training critique packet. 



EVALUATION: Completion of training critique, p. 170-176. 



t 
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NAME: 



"THE M A R S H A L C T 0 W N ,^ PROJECT" 
- DATE: 



imwm CRITIQUE ■ 

PLEASE RESPOND TO EACH OF THE FOLLOWING SEGMENTS OF THE TRAINING PROG^V,^' 



DAY 1 



TIME 8:45 



TITLE-: Slide/Tape "The Marshalltown Project" 



« Quality of presentation: 

Appropriateness to training program; 
Usefulness to you, personally j-- 

COMMENTS: (How could it have been 'improved?) 



WEAK 
(Circl( 


AVERAGE 
\ appropria 


STRONG 
;e one) 


1 
1 

_ - 1 


2 
2 
2 


' 3 
3 
3 



time?) Etc. 



m 



TIME 9-15 



TITLE: Standardized Assessment Procedures 



^Quality of presentation: 
Appropriateness to training program: 
Usefulness to you, personally: 









WEAK 


AVERAGE 


STRONG 


(Circl( 


\ appropria 


;e one) 


1 


2 


3 


1 


2 


3 


1 


2 


3 







COMMENTS: (How could it have been Improved?) (Could it have come at a better 

time?) etc. 



DAY 



TIME 



9:45 



TITLE: Marshalltown Behavioral Developmental 
Profile 



Quality of presentation: 
Appropriateness to training program: 
Usefulness to you, personally: 



WEAK 
(Circli 


AVERAGE 
i appropria 


STRONG 
;e one) 


1 

.1 
1 


2- 
2 
2 


3 
3 
3 



time?) etc. 
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"THE MARSHALLTOWN PROJECT" 
NAME: , DATE: 



TRAINING CRITIQUE . * . ■ 

PLEASE RESPOND TO EACH OF THE FOLLOWING SEGMENTS OF THE TRAINING PROGRAM 
DAY ■ T TIME 11-30 



TITLE:- :|^rshalltown Profile Test Kit 



Quality of presentation: 
Appropriateness to training program: 
Usefulness to you, personally: 



WEAK 


1 AVERAGE 


STRONG 


(Circl 


i appropria 


;e one) , 


1 


2 


3 


1 


. 2 


3 


1 


2 


3 



COMMENTS: (How could it have been improved?) (Could it have come, at a better 

time?) ^c. 



DAY 



1 



TIME 



1:15 



TITLE: How to write Behavioral Prescriptions: 
Practice Writing and Graphing 



Quality of presentation: 
Approprjateness to training program: 
UsefulnesS'to you, personally: 



etc, 



WEAK 
(Circl) 


AVERAGE 
J appropria; 


STRONG 
;e one) 


1 
1 
1 


2 

1 ' 


3 
3 
3 



DAY 



1 



TIME 3:15 



WLEt ^AI pern-Boll Developmental PfofUe 



Quality of presentation: 
Appropriateness to training program: 
Usefulness to you, personally: . 



1 



WEAK 


1 AVERAGE. 


STRONG 


(Circli 


i approprial 


;e one) 


1 


• 2 


3 • 


1 


2 


3 


1 


. 2 


3 



time?) etc. 
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NAME: 



. "THE « A R S H A L L T 0 « N. PROJECT" 
•" DATE: 



TRAINING CRITIQUE 

PLEASE RESPOND TO EACH OF THE FOLLOWING SEGMENTS OF THE TRAININ(3 PROGRAM- 



DAY 



TIME 8.30 



TITLE: Behavior Modification 



Quality of presentation.: 
^ Appropriateness to training program: 
Usefulness to you, personally: 



WEAK 


AVERAGE 


STi^ONG 


(Circl 


I appropri 


ite one) 


1 . 


2 


3 . 


1 


2- 


3 


1 


2 


3 



COMMENTS: (How could it have been improved?) (Could it have come at a i)etter 

' time?) etc. 



DAY 



TIME 1=00 



TITLE: Exercise in Behavior Modification & 
Task Analysis: Unit I 



Quality of presentation: 
Appropriateness to training program: 
Usefulness to you, personally: 



WEAK 


AVERAGE 


STRONG 


(Circl 


» Appropri 


ite o.ne) 


1 


2 


■ 3 


1 ■ 


2 


3 


1 


2 


3 



COMMENTS: (How could it have been improved?) (Could it have come at a better 

time?) etc. 



DAY _ 
TITLE: 



TIME 



2:30 



Exercise in Behavior Modification & 
Task Analysis: Unit II 



■Quality of presentation: • 
Appropriateness to training program: 
Usefulness to you, personally: 



WEAK 


AVERAGE 


1 STRONG 


(Circ 


e appropr 


iate one) 


■ 1 


2 


3 


1 


2 


3 


1 


2 


. 3 



time?) etc. 
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" f E -^-M-A R S H*A L L T 0 W N 'PROJECT" 
m^l : ' DATE: 



■ ' TRAINING CRITIQUE' ' • , 

PLEASE RESPOND TO" E A C H OF THE FOLLOWING SEGMENTS OF THE TRAINING PROGRAM 
DAY 3 '^ ^riME 8:30. 



TITLE: Exercise in Behavior Modification & 
Task Analysis: Unit III 

^^\^^^ Quality/ of presentation: 

NVppropriateness toi:raining program: . 
Usefulness to you^ersonally: 



WEAK 
(Circle 


1 AVERAGE 
I appropric 


I STRONG 
ite one) 


1 

1 ■ 
1 


2 

2 • 
2 


3 • 

3 
3 



time?) etc. 



DAY 



TIME 10:15 



•TitLE: Exercise- in Behavior Modification & 
Task Analysis: Unit IV 



Quality of presentation: 
Appropriateness to training program: 
Usefulness to you, personally: 



WEAK 
(Circli 


1 AVERAGE 
! appropric 


1 STRONG 
ite one) 


1 
1 
1 


2 
2 
2 


3 
3 
3 



time?) etc. 



DAY 



TIME 



1:00 



TITLE: Forms used by Home Advisors 



Quality of presentation: 
Appropriateness to training program: 
Usefulness to you, personally; 



WEAK 
(Circlf 


AVERAGE 
i appropri < 


STRONG 
Ite one) 


1 
1 
1 


2 

2 . 

■2 


3 
3 

3- 



time?) etc. 
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"THE MARSHALLTOWN . PROOE'CT" 



NAME 



DATE 



TRAINING CRITIQUE' ^ 
PLEASE RESPOND TO EACH OF THE. FOLLOWING SEGMENTS OF THE TRAINING PROGRAM 



DAY 



TIME 2:00 



TITLE: 'Home Visits: Do's and Don'ts 



Quality of presentation: 
Appropriateness to training program: 
Usefulness to you» personally: 



WEAK 
(Circl ( 


1 AVERAGE 
I appropri « 


[-Strong 

ite one) 


1 
1 

1 




3 ^ 

3 . 
3 



time?) etc. ^ 



DAY 



TIME* 2:30 



TITLE: Home Visits: Problem Solving 



Quality of presentation: 
Appropriateness to training program: 
Usefulness to you, personally: 



WEAK 
• (Circl ( 


AVERAGE 
\ appropri; 


1 STRONG 
Ite one) 


1 
1 
1 


2 
2 
2 


3 
3 
3 



/ COMMENTS: (How could it have been improved?) (Could it have come at a better 

time?) etc. 



DAY 



TIME 3:30 



TITLE: The Responsive Environment" 



Quality of presentation: 
Appropriateness to training program: 
Usefulness to- you, personally: 



WEAK 
(Circl I 


*i 

AVERAGE 
J appropri; 


STRONG 
Ite one) 


. 1 
1 
1 


CVJ CVJ CVJ 


3 
3 
3 



time?) etc. 
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•. '. "THE MARSHALITOWN PROJECT" 
NAME . « DATE 



TRAINING CRITIQUE 

PLEASE RESPOND TO EACH OF THE FOLLOWirfG SEGMENTS OF THE TRAINING PROGRAM 
DAY 4 ' TIME . 8:30 



TITLE: Slide/Tape: Parent/Child .Home 
Stimulation Classes 



Quality of presentation: 
Appropriateness to training program: 
Usefulness to you, personally: 



' WEAK 
(Circlf 


1 AVERAGE 
apprdpri e 


1 STRONG ' 
;te one) 


1 
1 
1 


2 
2 
2 

* 


3 ■ 
3 

3 ■ 



COMMENTS: (How could it have been improved?) (Could it have come at a better 

.time?) etc. 



DAY 



TIME 



905 



TITLE: Language Development: The Pre- 
school Years 



Quality of presentation: 
Appropriateness to training program: 
Usefulness to you, personally: 

COMMENTS; (How could it have been imoro^ 



WEAK 
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AVERAGE 
1 appropri c 


STRONG 
;te one) 


1 .. 
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1 ' 


2 
2 
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3 
3 
3 



time?) etc. 



.DAY 



TIME 



10:15 



TITLE: Films: Behavior Modification 



Quality of presentation:^^ 
Appropriateness to traiimig program: 
. Usefulness to you, personally: 



WEAK 
(Circle 


AVERAGE 
1 appropri e 


1 " STRONG 
;te one) 


1 
1 
1 


2 
2 
2 


3 
3 
3 

• 



COMMENTS:. (How could it have been improved?) (Could it have come at a better 

time?) etc. 
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" T H £ 



MARSHALLTOWN' PROJECT" 



NAME: 



DATE: 



PLEASE RESPOND TO EACH 
DAY 4 TIME 1:00 



TRAINING CRITIQUE 
OF THE .FOLLOWING SEGMENTS OF THE TRAINING PROGRAM 



TITLE: Practice Assessment I 



Quality of presentation: 
Appropriateness to training program: 
Usefulness to you, personally: 



' WEAK 
(Circle 


'AVERAGE 
appropri e 


1 STRONG 
te one) 


- 1 

r 

1 


2 
2 
2 


3 
3 
3 



time?) etc..-. 



DAY 



TIME 8:30 



TITLE: Practice Assessment LI 



Quality of presentation: 
Appropriateness to training program: 
Usefulness to you, personally: 

COMMENTS: (How could it have been imorov^ 



WEAK - 
(Circle 


1 AVERAGE- 
^ appropri a 


1 STRONG 
ite one) 


■ 1 
1 
1 


2 
2 
2 


3 
3 

3 . 



time?) etc* 



DAY 



TIME 1:00 



TITLE: Practice Prescriptive Teaching 



Quality -of presentation: 
Appropriateness to. training program: 
Usefulness to you, personally:. 



time?) etc. 



WEAK ^ 
(Circle 


AVERAGE 
! appropria 


STRONG 
te one) 


1 " 
1 ^ 
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2 
2 
2 


3 
3 
3 



DAY: 6 - ^ . 

TIME: 8:30 - 9:30 

, TITLE: ) Video Critique Assessment- I 

OBJECTIVE: 'To provide the New Home Advisors *an- opportunity for 

self-critique in the use of the MarshalUown Behavioral 
Developmental Profile, 



PROCEDURE: The trainee and training coordinator will discuss all ^ 
Items on Form #8 until consensus is reached. ' 



MATERIAL: Vi.deo tape of Assessment:! 
Compjleted Form #8 

y 



. .EVALUATION*: Congruence 





















• 






to 






(U 






+> 








CO 




c 


S- 


Q) 




0) 




E 


» 0 


c 






0 - 


CO 


0 


Q. 






U) 




c 


(U 


o 




s- 




0) 






s- 








> 




0) 








+> * 


jQ 


JO 


•f— 






U) 




a> 


0 


c 


c 


Cu 




ns 




.0 


+> 


-o 


C 


c 


0) 


3 




+> 


0 




0 


jQ 


S- 










+> 




'oJ 


0 






C 


c 


+> 















o 



Q) r— 

r— jQ 

Ql •rr 

E 0> 

«J C 

X rO 

■ Q) 

s. 

O 

s- 

rO 

Q) 

3 

S- 
O 
U) 

> 
<: 

Q) 
O 



(U 



(U 

(U 

.CO 

c 
o 
o 

u 
o 

U) 
> 

0) 



U) 
C 

o 
+> 

U) 

a> 
3 

or 

U) 



s- 

ns 
O 

0) 



0) 



0) 
O 



SI 

o 

to 1 — * 

> fO« 

•o +> 

< to 

0) 

o s. 

2C O 

J= fd 

•r- fO 

Q 3: 











01 






cn 






3 






rd 






Q. 










+> 


S- 




to 


0 




CD 




- 




Q) 






3 




(U 


C 






- *r- 




+> 


+> 






C 






0 




+> 


• 0 






U) 




:5 


»r- 






"O 




c 






^ 0 








0 






U) 








E 


•t— 


> 


(U 


0 




+> 


o> 




•f— 


Q) 




JZ 


s- 


H 


0 




0, 


fd 


.2 


3C 


(U 








jQ 


0) 


J. 






0 


■a 




«f- 


0) 






c 




•0 






0) 




■o 


to 


o> 




3 


0) 




0 






s. 




Id 


rd 


+> 


c: 




•r- 














s. 




fO 




to 




E 


0 








+> 


0) 


$1 


to 


E 


3 


0 


10 














to 




jQ 








T3 




C 


r— 




0 





C 

o 
u 

(O 
$- 

•I 

c 

rd * 

E 

3 (U 

£ x: 
c 

E • rd 



s. 

rd 

JZ 

O 

C7> o 
0) o 

+> 

(O 

+> 

s 



u 

(U 



>> 

rd 
(U 

O 

o 



c 
o 

•r* 

U) 
U) 
0) 
U) 

c 

U) 
0) 



s. 
o 



c 

0) 
rd 



rd 



rd 

' 6 
+> 

c 
o 

+> 
o 

rd 

s. 
+> 
to 



CO 

S. 
Q) 
JZ 
4^ 
O 
E 

0) 



Q. 
0) 
0) 

o 
+> 

!o 

rd 
$- 

. o 

CO 



> > +> 

•O "O o 

< * < c 
<d 

0) 0) 

E E 5» 

o 00 

0) (U C7> 

+> +> 

to "O 'r- 

rtj T*. -fo 



5 
o 

• "O 

to T- 

^ jr 
CO a 

rd 
'+> <u 

5U +> 

to 3 

C O 
O 

T- CD 

+> to 

.cr OJ 

JZ 

JZ O 
+> 

S. 

+> o 

rd 

CD A 
0) -«) 

s. c 

Os 
.-K Q. 

0) 

' $- 
$- 

o $- , 

(O (U 



C7> O ' 

a 
$- 

o f— 

C > 

Q) r— 
S. « 

Q) 

to +> 
rd rd 

s. 

JZ Q. 

o - o 

JZ Q. 

fd 

4-> (U 

o jc: 



0) 

> 



to 
o 

Q. 

rd' 

c. 
o 

-o 
c 

0) 

c: 
o 

CO 

to 



rd 



C7> 



(U 
rd 

s- 

rd 

rd 

Q) 
C 
C 

<d 

E . 

U) 

3 
o 
c 
o 
-p 
o 

"C 

o 

E 
rd 



rd 



5 



*r- to 
>> E 
4-> (U 



to 

(U 

+> 
o 
c 



+> 1- 
o 

c +> 

^ X 

u S 
o 

«f- $- 
o 

o ^ 
rd 

Q. Q. (1> 

E <U ^ 

3 S. rd 

♦O ^> E 



o 
o 

rd 



O 



+> o 

0 +> 
c 

1 . to to 
o> ^ ^ 
c to to 

•r- to ^ rd 

$- +> ' '+> 

+>' ♦ 

to JZ XT 



to 

OJ 

to 

C ' 

o 

Q. 

to 

OJ 

s. 



+> 
o 
o 

CO 

c 
rd 



to 



to 
rd 



•I- "O 



-P T- 

to -o 

(U 

-p 



81 ,12 



0) 

. JZ 

-p 
-p 

rd 

-p 
to 

s. 
o 

«0 



rd 
OJ 

0) ' 



O r-^ 



O 



OJ 
-P 
O 
OJ 

0) 

to 



rd 



to 

OJ 

-p 

(U 
JZ 

■p 

"O 
♦r— 
O 



■> 

<c 

E 

(U 
JZ 

■p 
•o 

•I" 

Q 



to 
^rd 
-a 

tA c * ^Q) 
rd O -P 



0) 



rd 



2 .0 

OJ 

-a to 
^ $- 

JZ (U 
O Q. 

Q) Q) 
JZ c • 

•P o. 

/ 



rd • 

s. 

Q. 
O 

Q. 

Q) 
S. 
(U 



c 

jr 



-P 

0) 

JZ 

■p 

to 

s. 
o 

to 
> 

< 



0) 

JZ 

■p 



3 *» 

jQ 0) 
3 

>tO O" 
rd 

5 to 

I— Q. 



O JZ 

: o . 
c: 0) 

0) 0) 
^ Q. 

S to 

E 0) 
•r- "O 

•P 3 
-P 

OJ 

JZ +> 
■P -P 
rd 

0) 

•XO ** 

3 "O 
0) 

S. to 1 
O 3, 

to 

•I- -o 
> c 

"O rd 
<C JZ 

0) JZ 
E O 
O 



0) 
JZ 

+.> 

•r— 



OJ 



-P 
X 
0) 

c 

0) 
JZ 

■p 

o 
■p 

E 
0) 



0) 

c 
o 



o 
s- 

0) 

> 
o 



s. 
o 
to 

> 

0) 
E 
o 



0) 

JZ 

■p 
o 



to 

> ♦ 

< 

0) 



0) 

JZ 

■p 

o 
-p 

s. 

rd 
0) 

'o 

to 
E 
0) 

■p 



■p 
to 

-p 

s. 

e 

* c 
o 



o 

0) 

t ■ 

0) 



in f<. 00 



o 

CM 



csj 



CO 



CM 



CM 



U5 
CM 



CM 



00 <n 
CM CM 



O ' r- 
CO CO 



CO 



ERIC 



■79 ■ 180 



4-> 

u 

4-> 



4-> 
0) 

$- 



O 



00 



O 

f 

O 



{/) 
{/) 
0) 
O 
0) 

c 
c 

0) 
> 

Q. 



O 
4i> 



JQ 



O 



0) 

o 



u o 

O c/> 

to T- 

T- > 

> -o 

<: ^ 

• E o 

o n: 

(U 

0) ^ 
Q 

O 4^ 

^ $ 

0) > 
> 

4-> 

T- to 

P Q. 

c o 

O Q. 

Q. {/) 

. en 0) 

u 

0) 

•r- • 

O Q. 



0) 

-to 
0), 



0) » 



4-> 



0) 
4-> 



0) 
4-> 



0) 



E 

0) 
(/) 

r- 0) 
•I- 

o / a. 

4-> 4-> 



«) 

0) 



















o> 




c 


c 


D) 


o 




c 


♦r- 






4-> 


(U 




rO 


(U 


4-> 






0) 


4-> 




O) 


♦r- 
(/) 












o> 


J- . 






o 


>> 


♦r- 








> 




es 


j£ 


s: 




(U 


iS^ 


jQ 


tv> 






c 




%/) 






"D 




s: 




s: 




•f-» 


(O 












to 




0) 


•r- 


(U 


•3 


r— 




cr 


•f— 


•M 


•r- 






C 


•r- 


O 




X 


4-> 


o 


0) 




0) 






4J 




>-o 






•1- 0) 


>> 


V) 0) 


s- 


c c 
o 




'q- 


oro • 


sz 


</) 


</) c 


X 


















u o 




^ (/) 


O 


O 


o c 


</> 4-> 


.</> 


(X> o 


•r- C 


•r- _ 


•r- 'r- - 


> 0) 


> 




-O 4-> ' 




-a o 


<: -M 


<: 


•=?: ro / 






0) 




0) / 


E </> 


E 


E W . 




O 


o c / 
:c o 



(U 
(U 



3: O O 



(U 
0) 



0) 
0) 

U 

o 
(/) 

> 

<: 

. <u 

E 
O 
3= 



d) (U'r- (D'CUC/) (1) (U 0) 

-C SZSZ *^ JZ W JC SZ JZ 

4-> 4->0 4->'4-)<U 4J 4J 4J 

XJ * XJ "O ,C0 XJ "O T3 

•IT -C' . fi- • 'ro X •V-' .1- 

O 04-> Q • 3: O) Q Q Q 













0) 












*T* ' 


tu 




<+- 


V) 




o 




0) 




o 


u 


Q. 


Q. 






V) 


o 


0) 


0) 


> 












V 




ro 


o 


^ 








4J 




*c 


0) 


c 


3: 


O) 


o 


O 


J 0) 




0) 






4J 




(/) 






>> 






(0 




3 






cr 




O 


o 


</} 






no 






•r- 










'oi 




C 




> 


ro 










0) 


0) 


i 


</} 


<0 






Z3 






or 










•1- * 






> 


> 


> 








<: 


*^ 




0) 






E 











CM 












CO 








CM 


CO 


>> 






























* 






* 


















■) 


Always 





































190 



/ 



TITLE: 
OBJECTIVE: 



TIME: 9:30 - 10:30 



Video Cr.itlqiie Asse§s.ment II - ' \ . . . •'• . • 

To provide tlie new-Hdijie Advisors additional opportunity for 
self-crtti^ue in the use' of the Marshalltown Behavioral 
Developmeiltal Profile. 



PROCEDURE: 



The trainee, and training coordinator,' will discuss all 
items" on Form #8 until consensus \s reached. ' * " 



MATERIAL: Video tape of Assessment II 
-■■ • Comuleted fo;m #8 



EVALUATIONj ■ Congruence' 
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DAY: 6 

TIME:. 10:30 - 12:00 



> I- 
•TITLE: 



^Video Critique Prescriptive Teaching 



OBJECTIVE: . To. provide the new Home Advisor an opportunity for self-critique 
- in her approach to establishing rapport and use of technique 
, during a teaching episode. 



PROCEDUREf -Jbe-new Home Advisor will take fifteen minutes, prior to viewing 
^ the video tape, and make up a' tentative check list for observing 

efficiency in neaching". Room should be left between check list 
Items for inclusion of new items as observed on tape. , 



v.; 



MATERIAL: Video tape of prescriptive -teaching episode 
"Home Made" checklist (minimum' of 7 items) 



EVALUATION:. Addition of 7 more items to video cHtique ^heck list. 
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DAY: 6 

TIME: 1:00 - 4:00 



TITLE: VSsit Community Selrvifce Agencies 

OBJECTIVE: ' To investigate, first hand, relevant agencies listed in the 
County Service Directory'to establish positive relationships 
with people essential to an effective referral netwark. 



PROCEDURE: Make personal contact. Explain reason for visit. H^ecord 
' • , experience and notes for report to training coordinator 
or instructor* 



9 



MATERIAL: . Agency Contact Summary Form 

' ' Directorj^ of Services for Marshall County- 



\ Evaluation: Experiences recorded on summary form. 




1 \ , , Jl^ 



DAY: 7 

TIME: 8:30 - 11:00 



.TITLE: Continuation:' Visit Community Service Agencies. 

OBJECTIVE: - ^ Same as previous ^session. 



. PROCEDURE^: Same as previous session. 



MATERIAL: Agency contact summary form 



EVALUATION: Experiences recorded on summary form. 
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DAY; 7 

TIME: 11:00 - 12:00 



TITLE: 
OBJECTIVE: 



Community Service Beports 

To review new Home Advisor experiences in contacting- 
community service personnel. . - , ; 



PROCEDURE: Discuss, from NOTES, such considerations as: . ■ 

Type of reception by .'agency personrrel,- familiarity with program 
willingness to participate as a referring agency,, etc. 



MATERIAL: Agency Contact Summary Fop 



> \ / 

EVALUATION: Summary data from a minimum of six (6) agencies. 



m\ 1 

TIME: 1:00 4:30 



TITLE: *, Home Visit I 



OBJECTIVE: The new Home Advisor will observe and 
; actual Home Visit, 




cord activities in an 



PROCEDURE: 



Each new Home Advisor will accompany an experienced Home Advisor 
to a home current! y-sgrv&d by the senior staff member. The new 
Home Advisor will observe and take notes on: 

U Parents report of weeks learning episo?le/s. ^ 

2. Review of graph data. 

3. Taking a post line, ' 

4. Eliciting a base line ^ " 

5. Parent and Home Advisor collaboration in .the writing 

of ,a prescription , j 

6. Demonstration of activity by Home Advisor . 

7. Reflected demonstration by parent. 



MATERIAL: 



Critique of Home" Visit 



EVALUATION 




1. Notes to be discussed between new and experienced Home Advisors 
Z. Recorded additional observatfons; 



o 
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^ , CRITIQUE OF HOME VI§IT 

PREPLANNING ' ' s 

1. .Were altemte strategies filanned? HovAitany? 
. 2. Did planning seem appropriate? ' 
3. Did visitation prov€ it to be sufficient- and appropriate? 

Su^estions and comments: 



VISITATION ' . • 

^ . . ♦ >^ . 

1. Was advisor on time? •• - ' 

'\ ' ^ .!.-"■ 

'2. Was -parent exfJecTthg the advisor? 

3. Alas the chjijld and envfronmenf ready for visit? 

■4/ Did the mother have last weeks R,^ out arid graphed? 

S. How many- minutes from entry to start of post test? 

, 6. How may'Winutes did the actual teaching session last? ' . 

Ctime in to time out minus time spent on extraneous material) 

t • # > •> 

^'ost line: -^^ . <r 

"i. Was ft successful? ^ ' c ' ' ' 

/ « ' 

2. Wa^ it.prVerly done? - If not, explain. 

Discussion of next weeks R : • • " '- ^ 

i !• Was- parent allowed opportunity for input? 

2., Did base line prove it appropriate,? 

° 3f If not, „wasan9ther Rx selected? • \ 

r . - , . • ' ' ' '1 ' ' 

• Suggestions -and comments: . • > ^ | . • 

• o 

Explanation of Ry :' Comments: 
^'1. Cu^ i ■* / ' 

. • : ' - ' 191 . • ] 

o .• ■ ' . ' ' ^ . , • 192, ' 



Explanation of R^^ {Continued) v, ' ' - 

, 2. Directions ' ' , 
3., Reinforcement 
• 4;.. Criteria ■ 
5. Modeling 

GENERAL * - • ^• 

■ 1. -Do you feel the parent understood. what was expected of her? 

2, Did the advisor seem confident, prepared and at ease? 

,s. ' ' • 

3, What strong^points were exhibited? ^ 

4, What areas need more work? 

;. ' ' ' » 

5, Was 'this a typical home? Or did circumstances make it 
• impossible to do a fair evaluation.?. 



V 



:Dir ' 



DAY: 8 
TIME: 8:30 - 12/00 



TITLE: 
OBJECTIVE: 



Home Visit li 

The rfew Home Advisor will conduct a h^me/^isit, with supervision. 



PROCEDURE: follow procedure den)onstrafted/by senjor staff member in 
previous home visit.' 



MATERIAL: 



■ 7 

Prefscn^tiofi/pad; 
Material re/nfo/cpn^ 
'Relevant toy/s/ 




EVALUATIOM: K Copy of prescription 

z/ Senior stgff member's critique of visit. 

/ , - . ■ ■ 
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CRITIQUE OF HOME VISIT 



PREPLANNING 

1. Were alternate strategies planned?, Ho^many? " 

Did planning seem appropriate? ^ 
3; Did visitation prove it to be sufficient and appropriate?^ 
Suggestions and comments: - - 



VISITATION ; 
1. Was advisor on time? 
•2. Was parent expecting the advisor?- 

3. Was the child and environment ready for visit? 

4. Did"the mother have last weeks Rj^ out and- graphed? 

5. How many minutes from entry to start of post test? 

6. How may minutes did jbhe* actual teaching sessiop last? 

(time in to time out minus time spent on extraneous material) 

Post line: 

1. Was it successful? 



2- Was it properly done? If not, 



explain. 



Discussion of next weeks R : 
• 1. Was parent allowed opportunity for input? 

2. Did base Tine prove it appropriate? 

3. If not, was another Rx selected? 
Suggestions and comments: 



Explanation of R^ : 
1. Cue 



Comments: * 



195 
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Explanation of (Coatinued) • 
1. Directions 

3. ITeinforcement 

4. Criteria 
5* Modeling 



GENERAL ^ , . 

,1. Do you feel the parent understood whajk was expected of Tier? 

1. Did the advisor seem confident, prepared and at. ease? 

3. What strong points were exhibited? 

4. Whajt, areas need more work? ^ . 

5. Was this a typicaV home? .Or did "circumstances make it 
impossible to d(^ a fair evaluation? 



a 
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DAY: 8 : . 
TIME:' 1:00 - 3:00 



. TIfLE: .Home Visit III 

OBJECTIVE:- • The hew Home Advisor wilT conduct.a home visit solo. 



PROCEDURE. Ariy modi locations, resulting from critique of previous visit, 
j(Vi.ll be incorporated into this' visit. 



MATERIAL:^ Prescription pad 

Material -reinforcers' 
Relevant toy/s 



EVALUATION: 1, Copy of /presaription 

2. Self-eyaluati(^r^ of experience- 



j ' CRITIQUE OF HOME VISIT 

PREPLANNING 

' K-^ Were alternate strategies planned? How many? •• 

2v, Did planning seem appropr*iate? 

3^, Did visitation prove it to be sufficient and appropriate? 

Suggestions and comments: 

/ ' ■ ' ■ 



VISIT/ATION ^ *■ 

IV. Was advisor on time?- 

2, Was parent expecting the advisor? 

3, Was the child and environment ready for visit? 

^ 4. Did the mother have last we€ks out and graphed? 

5, Hpw manymnutes -from- entry to start of post test? 

6, '^How may minutes did the actual teaching session last? 

(time in to time out minus time spent on extraneous material) 

Post line: 

1. Was it successful? 

.2. Was it properly done? If pot, explain. 

DisScussion of next weeks R *: ^ . • / 

A ' 

^':T. Was parent allowed opportunity for input? ^ 

2. Did base -line prove it appropriate? 

♦» 

^ '3* " If not, was another R^ selected? 
'Suggestions and comments: . *r 



Ex|>lanation of R^ : Comments: 
', 1 .Cue 
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Explanation of (Continued) 
2* Directions ♦ * 

3. ' Reinforcement 

4. Criteria \, 

, 5. Modeling ' * 

* 

GENERAL 

1. Do you feel the parent understood what was expected of her? 

. 2* Did the advisor seem confident^ ^prepared and at ease? 

3. What strong points were exhibited? 

4. What areas need more work? v ' 

5. ^Was this a typical home? Or did circumstances make it 
"impossible to do a fair evaluation? 



. . 198 
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• DAY: 8 ■ 

TIME: 3:00 - 4:00 



TITLE: Capsule summary of home visits. 
OBJECTIVE: Review total home visit experience. 



PROCEDURE: Both the instructor and the new Home Advisor will' 
share impressions about proficiencies and effect- 
. iveness demonstrated during the home visits. 



MATERIAL: Relevant notes. 



EVALUATION: Consensus. 
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POST TEST 



1, Is a reward for desired behavior the same as a bribe? 



Whyl 



2. ^ If a *persbn/s' behavior ,is not positively reinforced (a pleasant consequence 
occurs),.. the behavior: 



a. Increases in frequency "(occurs TrTore-often), 

b. Decreaks. in frequency (occurs less often), 

c. Does not . change • 

d. Makes tne person angry, . 



.3i' • The term rewfiind is often' ;used Interchangeably w^th: 



a.- Candy 
b« Praise 
c. Reinforcement 
de Consequenpe* (pleasant) * 

Money 
f, > Bribe 



4. If a person is given a positive reinforcer, behavior is: . 



• a. Weal<ened» 

b. Eliminated, • 

^ c. Strengthened, 

d* Not changed. 



5. A schedule of reinforcement in which every correct response is-^ailfforc^d is 
called a: . • , t:-^ , 

' ' • a. Fixed ratio schedule. . . ^ 

b. Variable interval schedule*,,^ 

Fixed interval schejdCTle. > « . * 

d. Continuous reinforcement schedule, 

e. Variable ratio schedule, \ 

6. Reward should be given: * 

a. Infrequently with large amounts. 

b«. Infrequently with small amounts. 

c: • Frequently with large amounts, 

d.. Frequently with small amounts. • - 
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7.. Performance should be rewarded: ^ . • 

.J ^ • • •.^^ — : 

•"-^ a. BeforeMt occurs, ■ ' ' - ^ 

b. WbVle-it is occurring. * ^ ' > ' • 
. -c. Immediately after It occurs, ' ' * 
, d. AH of t4ie" above. . * • 

8. ' Removing a '^erson from a .reinforcing environment cabled: . . - . 

a, Sttmtilus'satiation* - •> / 

tr^ 'Punishment:' , ' ! ^ * 'V' 

c^ Time out,; 

^ d* Exttnction - - ]' . , "^^ ' v ' • ' - 

Y - > ** ' ^ ' \ t*^^ > • • ' 

^ Presentation of an avers>ve stimulus (unpleasarrt .con'sequence) »after an undesired 
* behavior is. called: / . . , 

a. * Counter conditioning . • ^ ' 
. b. Stimulus change- * ; * 

c. ^Punishments ' 
■ d. T,ime out. * - 

10. Presenting a desirable stimaTus (pleasant consequence) at such a hjgh rate that 
it loses its reinforcing Value and may become aversive is called: 

a* Shaping . - • , • • • . 

b. Stimulus change ... 
c* Satiation; * ,y . • r ^..-^^ 

• . d, Ctfufrter conditioning " ^' -/ , ' 3: 

11. Noo-reinforcement of a behayi or previously 'reinforced so that the behavior de- 
creases in stVength Is called : 

it a. Punishmentc ; i 

b. Extinction ' 

c. Counter conditioning 

d. Time out / 

12. Manipulation or removal of'a cue (environmental prompter or stimulus) 
.^whfch normally elicits a response is cal\ed: 

a. , StimuTuSigChange 
b^ Satiation , , 
c. Extinction 
.d. Punishment 

13. 'Reinforcfng a behavior which cannot occur simultaneously with another 
(incompatible behavior, example: wet pants - dry pants) is^called: 

a- Time out ' ' ' . . - 

b^ Shapinig ^ \ 

c. ' Punishpipnt 

• *d. Pqunter conditioning 

*e, tld^e of the above ^ 



Breaking behavior down into small simple steps and reinforcing successive 
approximations of the final goal behavior is called: 

a^ shaping . - ^ ' ' 

b* extinction 

stimulus change , 
d* ' time out • * ' * ' , 

15/ A re^forcement schedule requiring a fixed number of responses before one 
ts r^elnforced is called:^ ' ^ 

•a, continuous ' , 

b/ fixed ratio ♦ • • 

c, ^^var.iable ratio ' ^ ' - 

* >:d^). fixfed interval - ' ^ 

16, A reinforcement schedule which varies the number of responses required 
before one is reinforced is called: 

a. variable ratio • 

b. variable interval 

c^ fi'xed ratio ^ , - 

^ d, fixed interval . ' , * ' • 

!?• A reinforcement schedule requiring a set length of time before a response 
will be reinforced is called: i , 

* b. fixed ratio * ^ 

c- variable, interval ^ ' >^ 

. d. fixed Interval 

18. A reinforcement schedule which varies the length of time for reinforcement 
is called: 

* - • 

a. fixed interval . • ' ' 

b. fixed ratio 

c. variable ratio • ^ ' , / 
A. variable interval , / . 

What schedule of reinforcement best exemplifies playing ^a slot machine? 



What sc^iedule of reinforcement woulcl probably generate the fastest rate of 
responding? 



21, What schedule of reinforcement would most aptly apply to a fisherman and 
his catch? 



What schedule of reinforcement is demonstrated by a child receiving an 
allowance once a week? 



■ \ -r . ■ ' ' ' -^y- A:^''r. 

23. Under which schedule of reinforcen^fi cpuW an individual earn the greatest 
number of rewards in the sii^ntest pelrlod of time? * < ' 



24- When undesirable behaviors are present, we can assume they ^re a result qf: 



a- heredity (the child was bqrn that way). . . 

b-. the correct (adaptive) behavior has never been learned. ' > 

c. the child cannot help himself* 
• * d. an incorrect (maladaptive^ behavior has been. -learned which conflicts ht\\ 
the petrformance xif the correct behavior, 

25. Whtch of the following^ are learned behaviors: 

a, lying ^ ' " " V 

b disobedience ^ ^ ^ 

c honesty • ' - 

dv courtesy 
e. all of the above. 

26/' Jf an individual is not performing a behavior we want him to, it is quite like/y 
^.^y '>lie is not getting for it, 

27, If you desire to see a behavior d^creasfe in frequency it* 

. 28. If you desire to see a behavior increas^ in frequency [ it. 

29. Inappropriate or undesirable -behaviors persist because they 'are 



children. 



30' is a powerful reward^ for most i2lople,^es^()ecialll 

31. We can assume that a is operating to maintain & 

behavior wh4th occurs, ; / 

32. Just as attention increases the frequency of appropriate liehaviors, it al 
^ the frequency of inappropriate behaviors . 

33 Punishment is^any time's ineffective^ in eViminating inappropriate behavior 
jDecause the person is at the same time wi^h 




34, A better way to reduce the frequency of inappropriate beha^vior.is to 

' from . . \^ 

35- If you are reinforcing a behavior in a child, and it does no^xseem to be 
working very well (behavior not increasing) check your reward. It may 
not be working because^ . 

^ ^ a. you are giving too much of a reward 

' b- ypu are giving too small of a reward 

c. you are giving the wrong kind of a reward 

d. all of the above. 

36, An example of a tangible reinforcer is: 

a. a/smlle ' ' \ 

b/ praise/ 

c attention 

i^-^^ a cookie ' • ?nA 
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37. example of an Intangible or social reinfprcer is: 



money 
b* candy 



d. a new bicycle 
^ a- attention ' . • 

38. ^ In measuring and recording behavior, the first of three segments/on the 
graph is referred to as the ' 



.39. The second segment {usually twice the, time interval) is referreji to as : 

- J 

40, During the baseline "period, behavior is observed and recorded i/ith no 
attempt made to apply . i 



41. During the treatment period, reinforcers are applied to 

desirable behaviors and withhold to undesirable be- • 

havfors. 

42. One should -attempt to modify only behavior/s at a time. 

43. A behavior can be identified if it can be [ and j . 

44. .In identifying'a behavior, it must be defined precisely enough that another 

person could also it. and -■• . it. 

45. When working with a given behavior it -is advisable to determine with what 
frequency the behavior occurs' prior to any. intervention attempts. The 
recording of 'this behavicfr is called ■ , * __j ^ 

46. Other words often used to describe initial prompting to elicit a response 
, are: • . . _ 

a, cue ' 

b, antecedent 

c, stimulus 

id.- ' prompt . . * , 

el all of the ahjSTB . - 

47. behavior problems often develop in children where the parents take 

behavior for graittgiUinxi punish or attend to behavior. 

48. Observing what happens after a response occurs may help us determine what 
the for it is. ' 

49., If the consequences' of behavior are pleasant, what tends to happen to the 
, behavior? . . , 

50 If the consequences of behavior are unpleasant, what tends to happen to 
-the behav1or?v , . . 
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CLAUDE - Pyramid Film Producers, P.O. Box 1048, Santa Monica, CaTifornia 90406 - 
03 iflin - color - 1969 - $80. . ^ 

Claude Is one of the most memorable characters presently, on film. He spends his 
time sitting on the floor, in the driveway - anyWhere he can find a place that is 
not a problem to his parents. As he sits, he tirikers with nuts and bolts, gradu- 
ally building a strange looking object. This short animated film couJd open up 
a discussion of parent-child relationships or artistic technique. 



WHY MAN CREATES^ - Pyramid Film Producers, P,0 
90406 - 29 min - color .- 1968 - $270 
Demonstrates the nature of the creative process 
importance of creative vision- 



Bok 



I 1048^ Santa Monica, California 
the variety, richness, and 



and 



REINFORCEMENT THEORY FOR TEACHERS - Special Purpose Films,, 26740 Latigo Shore 
.Drive, Malibu, California 90265 - 28 min - b'lac^:i^ white - 1969 - $125 
How to increase behavior that advances learrwig ^id^how to eliminate undesirable 
behavior - a discussion of positive reinforcementK negative reinforcement extinction, 
and schedule of reinforcement. After viewing^ a iJeacher should understand the theory 
behind reward and punishment and be able to apply reinforcement theory in daily 
teaching, / / ' 

WHO DID WHAT TO WHOM - Research Press Company, OFS P.O. Box 3177, Champaign, 
Illinois 61826 - 17 min - color - .1972 - $195/ ; ^ ; 

A practice film designed to help viewers recogmze actual situations in which four 
principles of behavior are operating appropriately or inappropriately, and to pro- 
vide practice in identifying ways to handle such , situations more successfully. 
Principles considered are positive and negative 'reinforcement,* punishment, extinc- 
tion; . . \ V 

REWARD PROCEDURES FOR BEHAVIOR MANAGEMENT - Infomatics, 8531 Schaefer, Detroit, 
Michigan 48228, - 20 min - black & white - $150. 

General introduction to the topic of child management through reinforcement methods, 
.Families with children from 3 to 15 years of age help to show three simple reinforce- 
ment procedures that adults can use to change child behavior. Workbook which 
aprcompanies film provides learners with the necessary concepts and principles -to 
better understand child management methods. 
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IP; Do not have 




SAMPLE PROBLEM/ALTERNATIVE LIST 



FEELING , • 



ball fori 



■ motor item 2.68- Ask s- 
child to kick small block 
(ground level stationary). 
Child could not, so scored 
0 for large ball, 

[lA. Next time, bring appro- 
• priate test item — 
large balU 



er|c 



IP,^ I thought I was going too 
^' slowly^so I skipped a 4ew 

items in my hurry to finish. 

Now Titr not really sure how 

my child would have done on 

these items. 



Slow down and feel sure 
about 6ach itera^ ^ 
Could do assessment in 
two sessions. " ^' 
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TEN BIG 



• 

0 N- E 5 



F. O R 



^H,0 M E 



ADVISORS 

♦ C 



K Thou Shalt i:>aim no. magic as th'ine own* * ' \ 

2, Tho.U Shalt cor>|ider the development of the child as the^highest pricfrity 
. yei,. even anto*f1nd1ng ways to work togetTier; parent and adyisor, ^ 

3-. Thou Shalt listen unto the parent, for wisdom cometf? from all, hot just 

r 

*the tiome advisor* ' * • • . . 

4 Thou Shalt keep the faith ^n* times of famine and strife, as well as in" 
times of plentjj^- • ' \ , ' . ■ . . 

5 Thou Shalt explain -thy motives to the curious^ parent and guard against • 

the sins of vfhity and sanctiwonioijsness, v 

' • r ■ . ' , . » 

6, thou Shalt sow the seeds of pfraise on the waters^ of good behaviors and 

they wil-l be reaped a thousand-fold in the fieMs, of parent effectiveness. 

7 Be not enticed by hopes of instant success, for the road is lt)ng and* the 

' rocks are sequentially numbered, . ^ . . 

. ^. Be ever patient and articulate in explaining the* hows and, wherefores. 

9- Suffer the little siblings to/coma^unto you, for thou art a sourcj of 

wonderment, Do so with planning -and aforethought, for suc|i is not 

deviousness, but is /indeed *ifere survival- ^ \ 

.10^ Thpugh.thy cup runneth ove,iJ*with M and M's, waste not thy 4"einforcements 

' for they tend to satiates - • - ^ ' 



Goals relating to the child are not meant to be "mine", or •"theirs". - but "ours", 
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